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| would there were no age between ten and
three-and-twenty, or that youth would sleep
out the rest; for there is nothing in the
between but getting wenches with child,

wronging the ancientry, stealing, fighting.

— William Shakespeare,
The Winter’s Talelll.iii.59-63.



Acknowledgements

Foremost, | would like to thank my supervisor, PMfaldemar Zacharasiewicz, who
shared with me his expertise in the field of Caaadbtudies and provided me with
valuable advice throughout the stages of my proje&in indebted to the University of
Vienna which partly funded my research in the setd Aboriginal and Literary Studies
in Toronto, Canada.

At the University of Toronto Daniel H. Justice waslevoted and patient teacher who
offered generous words of encouragement and vauedsights into his academic
research. His cheerful and positive outlook gavegmeat strength and | cannot thank
him enough for his scholarly support. | am gratéduthe writers Lee Maracle and Eden
Robinson who generously lent me their time to cahgersonal and email interviews.
My project benefited from the assistance | receiatdthe University of Toronto
libraries, where | was able to draw on excellersotgces. Moreover, my month of
intensive research in Canada would not have bessilje without the cordial welcome

and warm hospitality offered by the Sisters andkan of Loretto College.

| thank my close friends in Vienna and Canada whaveh offered abundant
companionship. | want to express my gratitude teis colleagues of the department

for their academic advice and inspiring discussidimank you very much to you all.

| owe many thanks to my partner Richard. Words oaexpress my true appreciation
for the tremendous patience and the understandinglgmonstrated during the time of
the composition of my thesis. Always stay as yau ar

| cannot finish without saying how grateful | amrtty family who always believes in

me. Thank you for your moral and financial supglroughout my time at university.






Table of Contents

[. INTRODUGCTION . ...ttt erer et e e e e et e e e et e e e et e e e enmasn e e e enan s 1
[I. INDIGENOUS LITERATURES IN CANADA .....cciiiiiit ot 3
1.1.THE KARL MAY HERITAGE— CULTURAL ASSUMPTIONS STEREOTYPES AND
RESULTING CHALLENGES INACADEMIA ....coiiitiiaeeeeeeiia e e e e eettia e e e eeesmmees e e e e eeennnns 3
1.2. APPROPRIATION ANDAUTHENTICITY .ttuuteiteeutunaeaeeessnnaaeeeensnnnaeaeanmanmessennaaaaeees 6
1.3.LABELS, POWER, AND POLITICS ... .uutiiiiieiiiiiiiiieteeeesiiiieeee e e e s smmeeeesssnnneeeeeeeesannes 9
1.3.1. Categorizing and/or Pigeonholing? .......cccuuuiiiiiiiiee e 9
1.3.2. The Politics of Being a “(Native) Writer ... 11
1.4 LITERARY THEORIES ... itttuiiittiieieti e eeti e e eet e e e e seaaee e s e e e et e e e et e aeenaaeeennaaaees 13
1.4.1. Non-Aboriginal Literary ThEOIES. .. ..cioccceeeeeeeeeeeeieceee e 15
1.4.2. ... and Their ProbIEmS................ oo 16
1.4.3. Aboriginal Literary TheOreS........cvccceeieeeeieieeeeeeee e eeeee 18
1.5.0ORAL LITERATURE ORORATURE . ....ccttuuiaatiitiunaaeeeestnnaeaeeessnnaaaaseaseesnnnnaaaaeees 21
1.5.1. WNAL IS OratUr@? ......uueeieiiiiee e eeeeeeie ettt 21
1.5.2. Storytelling, Sacredness, and POWET wweeee.oieieeeeeeiieeeeeeiiceee e 22
1.5.3. Orality and LanQUAQJES ..........uuuuuumreeiriiiiaaeeeeeeeeeeeeeeeeeeessnnnnnnninnses 23
1.5.4. Orature Then and NOW ................ e eeeeeeiiiriiian e e eeeeeeeeeieeeees 24
[1l. BILDUNGSROMANE 72 ..oiiiiiiieiiiiiiiiee ettt eeeessieae e e e e e snnnnaaeeaaeeeennns 26
2.1.THE STRUGGLE FOR AUNIVERSAL DEFINITION ...ceeeiiiiiiiiieeeeessiiiieeeeeessnnneneeeenns 26
2.2. THE BILDUNGSROMAN AND ITS SUB-GENRES.......ttetttttuunaaeeeeennaaeeeeesnnnaaaaaanes 28
2.3.CHARACTERISTICFEATURES .....cittttiaaiietiiia e e e eeeti e e e e eeabmeeea s e e e e eenn e e e eeennnnns 30
2.4. TRANSLATING THE UNTRANSLATABLE ...eeeiiiuttiiiieaeesiiiiieeeeeesaennnnseeeensssneeeeeeaans 31
2.5.THEHERO AND THEMISSINGHEROINE ......ccciiiiiiiiiiiiiieeeeesiiiiieee e e eneeeees e 33
IV. INTRODUCING THE WRITERS AND THEIR NOVELS...... ..ccoiiiiieeiiinee, 35
3.1.LEEMARACLE ' SRAVENSONG ... .uttttiieeesiiuiiereeeeessassteeeeaesssmnneessssnsseeeaesssnnnens 35
00 0 O =T 1 =T Yo = 1 o] | SR 35
3.1.2. PlOt SUMIMEAIY ..oveiiiiiiiiiiee et e e e e e e e e e e eeeeeeebaessmmmmmsesenne 37
3.2.EDEN ROBINSON SIMONKEY BEACH ....cccuuuiiiiiiiiiiiiaeee ettt reeee e e eeenns 38
G N = T 11 =TT To = o] | UUU 38
3.2.2. PlOt SUMMAIY ...vvuiiiiiiiieie e e e e e e s cmme e eesss s e s e e e e e eeaeeeaaeeeessssssnnnnnsessnnns 39

3.3.BILDUNGSROMAN ORCOMING-OF-AGE STORY? . ittt ee e ea ! 41



3.3.1. The Aboriginal Bildungsroman or Coming-ofeAgarrative ..................... 41
3.3.2. Ravensong and Monkey Beach ... eeiiiiiiiiiiiiiiiieeeeceeeeen 44

3. 4. NARRATIVE TECHNIQUE ...uuituiitntitientitneeteetseensssnsessesrassnsssnsssnsstessessnssssernsenns 50
B IO Y 1 U (03 1 | 50
3.4.2. NAITALVE SHUALION . ..eeeeeeeee e e eeeeaaeanans 54

V. COMING-OF-AGE AND ITS IMPLICATIONS IN  RAVENSONGAND

MONKEY BEACH ... e e e et e e b eaees 61
4.1.COMMUNITIES — TIES THAT BIND? ..cortiiiieiiieiiie ettt s 61
4.1.1. Sketching Stacey’s Social Surroundings.........cccccoeeeeeevveiveeeeiiiiinn, 16
4.1.2. The Family Unit as a Central Element w....cccovvvvvvveriiiiiciiineeeen....81
4.1.3. Stacey’s Encounters with People from Oth@n@unities......................... 66
4.1.4. Outlining Lisamarie’s Social SurroundingS............ccoevvviiiviiiiiinnieneeeeeenn. 72
4.1.5. The Hills’ Family DYNAMICS...........ueemmmririiiiiiiiaiieeeeeeeeeeeeeeieseinnnnnennas 73
4.1.6. Lisamarie’s “Gang” and the Transformationklts Members................... 80
A.01.7. COMPATISON ..ottt e e e et e et aet b r e e e e e e e e e anaaeaeaeaaaeas 84
4.2.CHALLENGES DURINGADOLESCENCE ....ccuuuiaaiiitttiaaaeeeetiiaaeaseessnnaaaaaaeeeeeensnnns 85
4.2.1. FOrMALIVE YEAIS ...cooiiiiiiiiiiiieeeeees sttt e e e e e e e e e e e e e e e s semeeee e 85
4.2.2. INIGALION RITES ...oeviiiiiiiieiee e 87
4.2.3. LOVE aNd SEXUAIILY ......uuuiiiiii ettt eemmne e 89
4.2.4. Search for a Suitable Occupation........cc....ooooiiiiiiiiiiiiii e, 94
4.2.5. The Journey from Home as the Rite of Sejparat.................cccevvvvvveennnns 98
4.3.SPIRITUALITY , THE SUPERNATURAL, AND THE TRICKSTER....ccceetiiiriiiereeeaannnenes 101
A INATURE ...t eeeete ettt et e e e e e e e e e et et et e e e et e e eeb e e e eaa e e e eanaaanenenas 107
V1. CONCLUSION .. ...ciiiieiiittiiite ettt e ettt e e e e e st e e e e e s snsreeeeeeennneeeesanns 114
VI APPENDDX oottt e e e e nemn s a e e s 117
1) INTERVIEWS ...ttt e e ettt e e e ettt s e e e ettt e e e e e e et e e e e e e e aba e e e e e e eaaa e e e s eennnns 117
II) CHARACTERISTICS OF THEBILDUNGSROMAN......uuuiaiteeeeeeaaeaeeeeeiernnnnnnnn s eeenns 129
111) CHARACTER CONSTELLATIONS ....cttteeeiuutiteeeeeesssseneeeeessassssenssnsssseessessssssseeees 130
VI BIBLIOGRAPHY .ttt e e e e e vean e e ees 131

DX INDEX e 136



[. Introduction

The examination of coming-of-age narratives crdtg authors of Aboriginal
origin poses challenges on numerous levels. Thegetanof reinscribing colonial
notions by literary analyses and the marginalizatd literary works by Indigenous
authors are real and ever present. Therefore, aestigation of the aspects of
appropriation, categorization, and literary thesrghall precede the engagement with
the pieces of literature on a deeper level. Maraate ardent advocate of Indigenous
self-empowerment, initiated a movement against @mmation, aiding other
Aboriginals to reclaim their rights of voicing theitories themselves while condemning
appropriation as a colonial practice (d.¢\m WomarB9). Maracle’s political activism
expressed in her writing stands opposed to Robisssubtle allusions to a colonial
fracture line between the Aboriginal and non-Abovad populations, deliberately
blurring the border between those two “worlds” ierhworks. The preliminary
discussion on Indigenous literatures in Canada lgliconcluded by a brief section on
orature which constitutes a crucial form of verb@nsmission of stories frequently
ignored or forgotten despite their intellectualltexal, and artistic richness.

The dynamic interaction between the young indivicarad society has been of
utmost interest to authors and writers for quitensatime, regardless of culture or
geographical region. An exploration of the tradiab Bildungsroman and the
application of this German expression to a plethlafraovels throughout the centuries
will constitute the basis for the subsequent exation of Lee Maracle’fRavensong
and Eden Robinson®lonkey BeachThe struggle of agreeing on a universal definitio
for the genre of th8ildungsromanillustrates the diversity of this literary fieldhich
has recently brought forward specific sub-categorgich as the “transcultural” or
specifically “female Bildungsromai, mirroring a growing awareness of cultural
diversity, migration, and gender equity. The alierss regarding the concept of
Bildung during the previous two centuries are equallyestid in various literary
representations of the genre, while the culturatkgpound has mostly remained
centered on the European heritage. With regaRRlaicensong@ndMonkey Beaclit will
be examined in how far the novels “establish thedividuality by transgressing or
subverting the conventions of their genre” (Milladd by analyzing individual
components regarded as pivotal to the traditidBddlungsroman The discussion



concerning a distinction between tBédungsromanand the coming-of-age novel will
remain a major thread throughout this thesis.

This theoretical investigation will then merge wiHiterary analysis of the two
narratives by Maracle and Robinson, incorporatingrde components central to the
process of growing up, especially considering #madle protagonists’ ethnic heritages
which pose additional challenges to their surviving European-Canadian
environments. Both young women featured in the tsosteuggle with various blows of
fate, having to cope with natural catastrophegatie, and complications in their family
relationships. Their formative years are thus madkg various challenges which need
to be overcome in order for them to be regardech@mbers of the adult communities.
Bonds to other individuals with diverse personeditas well as spiritual encounters and
the forces of nature will manifest themselves a&srttost significant influences during
their adolescence. Due to the protagonists’ etli@dgtages, theseites de passage
partly differ from European perceptions of rituakhich mark the beginning of
adulthood while some rites obviously transgresgucal boundaries with parallel
customs existing in non-Indigenous societies (@grite of separation).

Therefore, in the present thesis | attempt to dwellindigenous literatures in
Canada while highlighting past and current chaksnig this field incorporating various
viewpoints and opinions. | will then continue taddly trace the development of the
Bildungsromanwith relevance to both Maracle’s and Robinsonterdiry works,
suggesting that their novels differ from the cortiearal concepts of the genre, which |
will illustrate in a subsequent literary examinatidt will be demonstrated how the two
Indigenous authors’ coming-of-age narratives undeenthe traditional genre of the
Bildungsroman by incorporating elements specific to their gepgieal location,

history, political situation, and ethnic heritage.



ll. Indigenous Literatures in Canada

1.1. The Karl May Heritage — Cultural Assumption§tereotypes, and

Resulting Challenges in Academia

Culture-specific presumptions, assumptions, expiecis, and interpretations are
brought to each reading by every student, schaad bibliophile. Despite the
obviousness of this fact, one’s “cultural baggagefrequently neglected or forgotten
during the reading process, even in universityirggt This delicate aspect emerges
more plainly when works by writers identifying wittthnic minorities are approached
and a problem arises which is twofold: firstly, treader’s cultural, historical, and
literary knowledge needs to be examined while siamdously — and secondly — he or
she is required to actively engage with a (literamylture not his or her own. Should
this engagement with oneself and the foreign celtbe disregarded, numerous
drawbacks arise for readers and writers alike: &@aty, while common themes will be
recognized in Aboriginalliterature by non-Aboriginal readers, many othenents are
missed due to a lack of cultural knowledge — pegfsrring to the Native world, the
land, traditions, humor, as well as figures of ghe@rant 125). Aboriginal writers, on
the other hand, will oftentimes regard the criticeesponses as complete
misunderstandings of their work. Padolsky undeesxdhe importance of becoming
familiar with aspects other than the literary wadelf when he says that “the study of
minority writing must encompass the full range astdrical, social, and cultural
realities which have an impact on issues of indigidand group) ethnicity” (34-35).

While it certainly is impossible to be acquaintedhwthe plethora of cultures
which exist, a certain awareness of cultural défee should be present permanently
when engaging with literary works. As scholars emdt to forget to analyze or consider
our own ideologies which we take too much for gedn{Episkenew 54). Challenging
one’s own cultural standpoint is as essential aseasing one’s knowledge about
foreign cultures and unfamiliar contexts. As a Bpaan, writing from the point of view

of an ethnic majority about an ethnic minority idificult task. Stacey, the protagonist

! A note on terminology: | will be using the termadigenous”, “Aboriginal” and “Native” to refer tthe
autochthonous peoples of North America. The ternmmégican Indian” is often regarded as offensive
since this label was clearly assigned by Europelms.terms “Native” and “Indigenous” imply the péac
of birth, in this context North America, and thene'Aboriginal” is widely accepted in academia.deu
the word “Indianer” only in connection with the G@an term “Indianertimelei”, as introduced by Lutz
(Cf. e.g.Approache®9ff).



of the novelRavensong alerts the non-Aboriginal reader to this aspebtienv she
realizes how challenging it is to bridge the gapween two cultures and asks, “Where
do you begin telling someone their world is not ¢timéy one?” Ravenson@?2).

The complexity of the relationship between the Adgioal author and the non-
Aboriginal reader is palpable. The aspects whi@hiatermingling and interchanging
are multifaceted and numerous: hierarchies of leg@, power relationships,
authenticity and identity are just some of them (Woe-Angus "Native America" 25).
Literary colonization does exist, and since sclwlair European background are the
voices of authority it is necessary that “[theylagxne the ideological baggage they
bring to their readings” (Episkenew 57). Writingrin a position of privilege first of all
requires a great amount of self-reflexivity andf-sglestioning before one gets started
with a research project.

The situation of the white scholar conducting resiean the field of Aboriginal
Studies is, as Hoy describes, a “fraught and saspex’ (16) due to colonization and
literary as well as cultural appropriation. Therefoan awareness of one’s relation to
the colonization process is of utmost importandergeattempting to approach the field
of Aboriginal Studies (Brant, gtd. in von Berg 1®ccepting and coping with one’s
own history and stereotypes is a painful processclwimonetheless needs to be
undertaken especially by members of academic uistits. It has been frequently
criticized that countless students and scholarauavélling to incorporate opinions of
Aboriginals into their research projects and evenally reject considering them at all
(Mihesuah 46-47, 74-80). This is the reason fordbeelopment of nhumerous novels
which “document” the lives of Native tribes and iwviduals incorrectly. W. H. New
informs us of a great danger, “Sometimes peoplevallang to listen only to those
voices that confirm the conventions they alreadgwkh(4). People are thus oftentimes
more likely to believe in reinforced stereotypesrtheality.

The scholar undertaking research in Aboriginal #sidhould also be aware of
a phenomenon which Lutz has labeléadianertiimeléior “Indianthusiasm”. He notes
correctly that “the process of de-colonising thedpean mind remains what is it: a
process” Approaches5)? He refers to the still existing romanticized visiof the
Indianer in the prairie. He continues to elaborate on ginenomenon which originated
in the nineteenth century in conjunction with tleecept of a German nation, when the

idea of thelndianerwas an exotic one. This connection with polities ltontributed to

2 For “Indianertiimelei” see e.g\pproache®9ff., “Ten Theses” 85ff. Lutz also establishesanection
to the Nazi Regime, see “Ten Theses” 85-88.



the continuing belief in certain stereotypes utdgday. Even though Lutz quotes this
phenomenon as being specifically prominent in tleentan nation, | believe some of
his observations also mirror Austrian thoughts aedtiments. Frequently, Germans
and Austrians see “Indianness as an ethnic ideimitygpendent of historical contexts”
and thus prefer to focus on the image of the wadage, ignoring colonization,
historical change, and the recent situation ("TaesEs" 86). Lutz continues to explain
that Natives of North America exist in the fantasad many people today as they did
before settler contact. Nonetheless, as Lutz stgig@dook at Aboriginal Studies from
the perspective of a European scholar might basattermingled with feelings of guilt
over colonization as a Euro-Canadian scholar’s tpoirview (Approachesl05). The
crucial and most important point is to be awareoné’s own cultural background,
irrespective of identifying as an Indigenous or +iodigenous person.

Thus, self-criticism and reflection are vital fovegy student and scholar
approaching Indigenous Literary Studies. Furtheemitris essential to recognize one’s
own limitations. However, one should avoid a pheapan which Lutz has labeled
“umgesttlpten Ethnozentrismusindianer' und ‘Native American&0) which implies
an exaggerated negative critique of one’s own celtliherefore, it remains essential to
seek the right balance between self-criticism abgeativity. Lutz summarizes the
functions non-Aboriginal scholars should aim tdifiul

- firstly, they should assist non-Indigenous readersee beyond stereotypes and
distortions;

- secondly, they should “serve as mediators, tramslatdisseminators and
publishers of what Native peoples have given arel giving the world, for
example in literature”Approached 10).

The second aspect clearly focuses on supporting ptiidishing of literature by
Aboriginal writers as well as promoting Aboriginalblishing houses. Monture-Angus
notes that “relying on non-Indigenous scholars oénhelp me make sense of
Indigenous writing and patterns present in our iti@us” ("Native America" 42).

Writers such as Young-Ing, who does acknowledge wloek of non-Aboriginal

% At the moment of the composition of this thesiseahibition entitled “Indianer” takes place in S35
Schallaburg, Lower Austria. Even though the exiohitritically considers stereotypes, an “Indian
weekend” is featured, where children might dresasipdianer, visit a tipee, and eat “traditional” food,
with “ ‘Echte Indianer’ auf Schloss Schallaburgnstituting a catch phrase with regard to thesetsven
The exposition itself critically examines Native Artans in the past as well as in the present asdit
the efforts to replace the romantic image by aistalone, the promotion of events such as the one
mentioned above is problematic and overshadowsftbes of telling a history different from well-
known clichés.



scholars, argue that non-Indigenous critics inhidbidoriginal writers from getting
published (Young-Ing, gtd. in Lutz "Ten Theses" Al@1). Does research in the field of
Aboriginal Literatures by non-Aboriginals thus hathe Indigenous voice and does it
produce the reverse effect from the one desiredai@otly reminding oneself of one’s
responsibilities — responsibilities to the Indigesopeoples in North America, and
especially the tribes and individuals one interml$ocus on in one’s research — and
avoiding obijectification constitute part of a sabat At the time when Indigenous
peoples had finally been noticed as subjects, these subsequently turned into the
objects of European interest (Murray 34). This pescneeds to be reversed in order to
write a scholarly paper or thesis on Aboriginal exdp while respecting Aboriginals’
points of view.

Numerous Indigenous authors, writers, and publgsheave fought against
appropriation of their stories, histories, religgprand various other aspects. Maracle
was one of the pioneers of this struggle, claintieg right to her own stories, raising
her voice against literary appropriation by non-Agmals, stressing the lack of

authenticity, and criticizing the distorted view s inevitably results from these acts.

1.2. Appropriation and Authenticity

During the previous two decades “cultural apprdmid@ has emerged as a
prominent term in debates and discussions focusm@boriginal Literary Studies in
Canada. Oftentimes it cannot be avoided that tlgwiog discussions concerning this
aspect climax in an emotional and heated dispurtatio

The expression “cultural appropriation” describée tadaptation of another
culture’s artifacts, stories, traditions etc. toe@own culture, incorporating specific
changes which are alien to and differ greatly friim@ culture in which these artifacts,
stories, or traditions originated. Appropriationncbe said to stem from racism and
ignorance, and occurs within a colonial structunetZ Approaches’5). Godard warns,
“The danger is when [...] we take our fabricationg, partial knowledges for the Truth,
and generalize to make it a Truth-for-all” (192nuE, it is the ideology underlying
these adaptations of various culture-related caactems or abstract thoughts which is

essential. It becomes a necessity to differentiggropriation from a cultural exchange

* See interviews with Williamson, 1993, and Kell@9%, orl Am Womanin which Maracle acts as a
strong advocate for Native women'’s rights.



of ideas and practices; the latter is not baseghammer hierarchies, and continues to
occur worldwide in a positive way through mutualresgnent while avoiding
indoctrination (LutzZApproaches5).

The plenitude of examples of appropriation mirtoe tast range of areas which
are considered to be culturally influenced. Forlitezary scholar, literary appropriation
Is certainly the most prominent form. Native steyiehich are often solely meant for
the specific community in which they originate, arepied or recorded by non-
Aboriginals to be published and made available wide audience. Various Native
writers have voiced their concern, frustration, amgjer concerning appropriation, as,
for example, Maria Campbell in her interview withtk:

| don’t think that you have any right to come imtty community and tell my
stories for me. | can speak for myself. | sharentivdth you, and you can read
them. And if you come into my circle, and | telluythe stories, then you should
respect that you've been invited into the circlait¢ Challenge7).

Additionally, individuals like Grey Owl, who ideffiégd himself later in his life as a
Native and wrote stories about living as a (selfated) Aboriginal, act in appropriative
ways. These and other forms of literary appromranf which numerous authors are
accused even today are reminiscent of stories emritty Karl May, in which a
romanticized version of th@dianeris created by blending a lack of cultural knowledg
with stereotypes. Monture-Angus warns that appadiom poses a serious threat to
Native literatures and states, “Appropriation isancern because it tends to reinforce
and perpetuate negative stereotypes of Native Aaerpeoples as well as to exclude
authentic writers from the field” ("Native Americd1l).

Additionally, scholars eager to “help” Natives hastepped into their place —
writing by an ethnic majority carries more authptihan marginalized writing and the
non-Indigenous authors’ opinions are thus more lyideccepted, pushing Native
writers to the side. Monture-Angus is of the opmithat the question whether non-
Aboriginals can validly critique Aboriginal works iconnected to “the hierarchy of
authenticity and hierarchy of privilege” which esidetween those two groups ("Native
America" 22-23). This hierarchy, which includes ti&ion of the superior white man
of European ancestry opposed to the inferior cakmhiNative man poses a barrier for
writing, publishing, and reading in an interculiuemvironment. Trying to deconstruct
this barrier of power is thus essential, and sugmes to foster this process have been

made above.



Scholars acknowledge that the debate about apptmpriin Native literature
started with Maracle asking Anne Camerda “move over” (LutzApproaches90).
Maracle implied that non-Aboriginal scholars shogldnt more space to Aboriginal
scholars, writers, and critics. Contributions tds tHebate are being made constantly.
Many Indigenous writers strongly and loudly void¢eit opinions against the use of
their stories or traditions by non-Indigenous pedpk the purpose of acquiring money.
Furthermore, Lutz argues, “Non-Native users of Watnhyths do not generally know or
master the appropriate methods of rendering sugts teithout destroying them”
(Approache®91).

One factor which has been positively influencing fbublishing situation of
Aboriginal authors is an increasing awareness @fishue of literary appropriation. As
Lutz noted in the year 2002, a “tremendous progfess made] within the last five
years”, and | argue that this progress has cordimunil today and will continue in the
future Approachesl25). However, countless non-Native readers, vgitgcholars, and
critics still do not comprehend the extent and sghent consequences of literary
appropriation. Many choose to ignore this issubgrs are not aware of the debate.
“Stolen stories” are still to be found in much wig by non-Native authors, and
appropriation still looms large after centuriescofonial oppression. Forms of creative
as well as non-creative writing by non-Aboriginaddout Aboriginals are thus
frequently either dangerously close to a form girapriation or outright appropriative.
Therefore, Aboriginals frequently question the imiien of non-Aboriginal scholars and
writers who choose this field of study, being aw#rat “help” from outside might
aggravate the problem. The questions thus raisedwdro is allowed to speak, how,
about what, and under which circumstances (Don@Yyan

The publishing situation for Native writers has noyed during the last decade,
but at the beginning of the twenty-first centuryohiginal writers still have to fight
ignorance, discrimination, exploitation, and maadjmation. Some writing is turned
down because it is too “ethnic” and not “Canadiandugh (obviously “Canadian” here
means white), other texts because they are “tochnmdian” or “not Indian enougH.
The demand for books including aspects of Nativéuoel steadily increases, with the
issues of authorship, authenticity, and apprommatiftentimes being ignored.

®> Anne Cameron is a British Columbian author who @ in 1938. The winner of numerous awards
has included Native myths in her writing as welbasounts of Aboriginals struggling to survive desp
numerous (political) disadvantages. As a non-Inabges writer, she was therefore asked by Maracle to
step aside so that Native authors writing aboutiairthemes would be heard.

® Cf. Mukherjee 158, and Conway, qtd. in Godard 187.



The hierarchy of power is strongly felt by Indigesopeople and Boehmer
observes that “[Indigenous writers] see themsebgestill colonized, always-invaded,
never free of a history of white occupation” (22Biterary appropriation thus enforces
this form of colonization. For this reason, writeasd critics such as Boehmer and
Maracle argue that post-colonialism is somethingealh since the process of
colonization is still underway (Maracle, gtd. in IKe83). Concerning the topic of
power relations it is also of utmost importancentite that the incorrect images white
people formed in their minds in former times wermeans to justify the exploitation
and subjugation of North America’s earliest inhabis (Ruffo 112-113). This
connection might also be established today.

Ruffo partly offers a solution to the problem dktiary appropriation when he
states, “To address Native people themselves sbtliey can empower and heal
themselves through their own cultural affirmatias,well as to address those in power
and give them the real story: this too is the ams5\{#&20). The empowerment of the
Indigenous communities is undoubtedly of speciapanance, but the problem of
literary appropriation will continue to exist untiis empowerment will have taken

place.

1.3. Labels, Power, and Politics

1.3.1. Categorizing and/or Pigeonholing?

Labels and categories are a recurring point ofudision not only in literary
studies. Grouping literary works into categoriesais oftentimes criticized means
literary scholars employ to facilitate interpretais and analyses. While pigeonholing
does have negative connotations, categorizingahyerworks may indeed be of
advantage in analysefavensongand Monkey Beachare two novels which are
investigated in detail, and similarities as well differences will be shown, which
indicates both the diversity but also the resentddasf the two novels featuring young
adults as protagonists. Thus, it can be assumedgithdar novels will also exhibit these
traits.
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Nonetheless, when discussing “labels”, “categoriasd “groups” in connection
with Aboriginals and their cultures, it is importaim pay attention to the differences
among the tribes which need to be distinguisheth feach other. Krupat explains the
notions of essentialism:

[1]t is entirely legitimate to invoke the categoof “American Indians” as a
historically and geographically specific populatiaf colonist-settlers; [...]
What | am arguing against is the essentializediamersf the general, the type of
statement that is not historically and geographicgpecific in its assumption
that to be an Indian (whatever that may mean)vigys and everywhere to be
this, that, or the other foreknown and fixed thingat to be of European
background (whatever that may mean) is to be th&, or the other foreknown

thing. (Turn 5)

Krupat explains that one individual and his or hkaracter traits, physiognomy, and
other unique aspects cannot be seen as repregeradfh whole group. Moreover, it is
not possible to find “the single authentic Nativenérican voice” (Monture-Angus
"Native America" 30). Just like Krupat, Monture-Amgyalso emphasizes not only the
individuality of tribes and tribal groups but altte uniqueness of each person — the
“typical Native American” does not exist, and nared the “typical Europear”Ruffo
remarks that identities are erased by neglectidgiduality when he says, “We only
have to consider the termdian, which as an imperial construct serves to wipeamyt
trace of a unique culture and history among indigid=irst Nations” (Ruffo 113).

The questions which should be asked are thus: \Qied the category “Native
writing” really denote? Is there a “Native canoWhat does one include in the canon,
and what can be classified as English or Canadtarature® These questions are
difficult, if not impossible to answer. It is Thom&ing then who explains this delicate
subject matter:

When we talk about contemporary Native literatuse talk as though we
already have a definition for this body of litena&wvhen, in fact, we do not. And
when we talk about Native writers, we talk as tHowge have a process for
determining who is a Native writer and who is malhen, in fact, we don't.

(King, gtd. in Monture-Angus "Native America" 31)

King illustrates the difficulty of defining “Nativditerature” and deciding which

definition is accurate. Since the views of Robinsma Maracle differ concerning the

" The “pan-Nativeness” is a subject of discussioitsielf. It cannot be avoided in this thesis td @ibout
“the Indigenous” or “the Aboriginal peoples”, buherever possible | have distinguished betweendribe
and individuals by mentioning their names.

8 Cf. Monture-Angus “Native America” 22-23. She afsanders these questions, but fails to provide
answers.
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use of the expression “Native writer”, this aspduall be investigated in more detail in
the following section.

1.3.2. The Politics of Being a “(Native) Writer”

Some people argue that one can never be not pblitic most things we say or
do, a political undertone is constantly palpablepétially the writing of an author
identifying with an ethnic minority is automaticaldeemed political (Godard 198).
Some writers, such as Robinson, disapprove ofabel I'Native writer” — she wants to
be known as a “good writer” — and she continuesxplain, “I'm also not a political
animal, and | think it's reflected in my focus dmetpersonal and family dynamics as
opposed to writers who are interested in tellingaler power structurearratives”
("Email Interview", cf. Appendix). Robinson doestarf not mark her writing as
specifically Native, as some of her short storiesld take place in an Aboriginal,
Italian or Chinese neighborhood. She specificalhpases to avoid being labeled a
“Native writer”.

In my personal interview, | inquired if Maracle wead to be known as a “Native
writer”, and she strongly agreed. For her this térpolitically implicated and she is a
political activist. Therefore, Maracle can be dgaidbe one of the writers Robinson refers
to above, and these two opposing stances on tagaldtionship between politics and
writing will be of great importance in the subseqlgerary analysis.

Both Robinson and Maracle make political statemeviisn they identify as a
“good writer” or as a “Native writer”, respectivelletrone states:

The literature of Canada’s native peoples has awagen quintessentially

political, addressing their persecutions and belsyand summoning their

resources for resistance. The political dimens®ram inherent part of their
writing because it is an inherent part of theiev(182)
Ruffo confirms this, “[I]t is said that one canrm a Native writer and not be political;
it comes with the territory” (118). Both scholataim that any writing by an Aboriginal
person automatically has political connotationser€ifore, it could be argued that
Ravensongs well adMonkey Beaclare pieces of political writing.

While Maracle strongly affirms in the interview thghe wants to be known as a

“Native writer”, Hoy reads Maracle’sAm Womarand Sojourner’s Truthdifferently —

according to her, Maracle states that “her Indigesness, her location quite specifically
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as Native writer’, ‘Native woman’, not as a ‘writer’ or ‘woman’, is the rastive
grounds of her authority” (6). Maracle does assefter political writing that the term
“Native woman” restricts her in certain areas douexisting stereotypes, and thus this
term sometimes lessens her credibilitywould like to argue that as society’s attitude
has changed over the years, so has Maracle's viewhis topic, and the interview
underscores my claim. While Maracle might have ongjected the term “Native
writer”, she now embraces it, “I'm an Aboriginal iver. [...] | write because | want
people to see who we are” ("Personal Interview" Agipendix).

The use of the term “Native” as a defining prefxalso context-dependent, but
nonetheless always politically implicated. Maragkplains how the expression “Native
woman” is viewed in the context of sexuality, “Wee ahe females of the species:
‘Native’, undesirable, non-sensuous beindgsAih Womar0). While a similar kind of
racist stereotyping might occur in the literary @t as well, terms such as
“Aboriginal” or “Native” might draw attention to th group of minority writing: when a
non-Aboriginal audience discovers the diversityvafious genres and writing styles,
they might reconsider any bias they might have draxdb about what constitutes “Native
writing”. This point of view is criticized by mangcholars, who believe that “the
ghettoizing of disparate writings under the catggdtative’ limits public access to
relevant material” (Hoy 6). Nonetheless, by choggsm write from their own ethnicity,
Aboriginal writers oppose “the universalist stamcpted by white Canadian writers”
(Mukherjee 164}° Therefore, the great variety of the diverse fiefditerary studies
can be acknowledged.

This complex discussion has numerous implicatioflse reduction of an
individual to his or her ethnic origin alone is gotially xenophobic and discriminatory.
Additionally, the author’s ethnic background canegplain why he or she has chosen
to include particular storylines, issues, or aspent his or her writing. To harbor
expectations about the content of a novel, for gtanon the basis of its writer’s ethnic
identity is potentially racist and a result of “rgemalization by literary category”
(Harris, qtd. in Hoy 20) and Grant underlines tHaf literary style [...] cannot be
defined by ethnography alone” (125). Furthermorehemv talking about “ethnic

° Cf. Maracle] Am WomanThis aspect is mentioned repeatedly.

1% points of view have shifted since Mukherjee witbis article almost a decade ago. Canadian litezatu
is not anymore defined solely from a euro-centampof view, but today includes ethnic minority
writing. This should, however, not depreciate ttiaggles minority writers have to still undergative
publishing business. Additionally, some Euro-Caaadiriters’ opinions still represent the universali
stance mentioned above. The situation has imprbuéedlightly.
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minorities” and “ethnic majorities”, the first grpus often immediately associated with
an ethnicity, whereas the second group is regaadddcking it (Padolsky 27).
Nonetheless, it can be of advantage to employ d&bel |“Native writer” or

“Austrian author” etc. Ethnic identity might notwadys connote a hierarchy of power,
and should not constantly be regarded in a negégte Ignoring one’s own or other
people’s racial identities might be neglectful amttlesirable. The dilemma, which is
the result of various differing opinions, is debed in her poem “For the White Person
Who Wants to Know How to Be My Friend” by Pat ParK&he first thing you do is to
forget that 'm Black. / Second, you must nevemgfdrthat i'm Black (Parker, gtd. in
Hoy 11). Every writer has to decide which expressito use to identify him- or herself
in the literary world. One fact remains, namelytttihe act of writing is a political act

that can encourage de-colonization” (Acoose 140).

1.4. Literary Theories

Approaching the coming-of-age story or any literatwvritten or spoken by
Aboriginal people from the point of view of Europediterary theory can be
problematic. One reason might be the non-conforwiitgboriginal literary works with
European literary conventions. Additionally, Nativgerature and orature often
transcend the notion of genre, and “the work of ynéforiginal academics also
stretches the boundaries of accepted academic iforsaich a way that they are not
easily categorized” (Monture-Angus "Native Ameri@®). Lutz affirms the importance
of considering critical positions other than Eurap®nes when he mentions, “Time and
again, Native authors and critics have arguedyttotunderstand Native literature on its
own terms, rather than labeling it according tcmdtads developed from eurocentric
traditions in literature” (LutApproaches23) .

Much too often have literary scholars of Europeackiground imposed their
analyses of Indigenous literature on others — aethg the voices of the authoritative
ethnic majority, they have been heard by a wideemog. The result has been a neglect
of literary critics of Indigenous background, whe approaching Indigenous texts with
knowledge and information much different to thogenon-Aboriginal critics. When
trying to avoid such a form of appropriation assthype of denial and neglect, one

should consider scholarly texts on Aboriginal Laigr Theory. In numerous cases the
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Aboriginal texts students and scholars are dealuity require analytic approaches
which differ from the ones applied to non-Aboriditexts.

Consequently, there are three ways for literaryokah, critics, students, or
readers to approach texts by Indigenous writers:

Firstly, the scholar of European background mayoskao ignore the origin of
the text (and its author), applying a strictly egsmtric theory to it. Representing the
voice of the authoritative ethnic majority, theswlgses tend to be heard more often
than analyses by Aboriginal critics, which reflettte concept of appropriation.

Secondly, critics of European background might sievheories which they then
apply to Aboriginal texts. Therefore, they acknadge that a differentiation in the
interpretation of Indigenous and non-Indigenousstéx required. Questions such as the
following remain: How familiar are these scholarsthwthe notion of orality and
orature? Have they studied the history and traaiod the tribe the writer identifies
with?

Thirdly, Indigenous scholars may be granted thecsp@ voice their own
considerations, and their voices are not supprdsgen-Indigenous critics. This form
of literary analysis of works by Aboriginal writeis for many Indigenous people
understandably the form they desire most. The ogmce of this third form of literary
analysis has only been realized lately, simultasgowith an increased awareness of
literary scholarly appropriation.

The following discussion can clearly not be exhiaestl have opted to discuss
the thoughts and comments on literary theory of rignoal texts of Losch, Blaeser,
Grant, Maracle, and Ruffo. The following discussiam literary theory by Aboriginals
and non-Aboriginals are therefore exemplary. Sasolike Lutz and Eigenbrdd are
not going to be elaborated upon here; they caraiogytbe grouped in the second
category mentioned above. Both scholars demonstkaseeness of the scope of their
theoretical writing and the responsibilities theséings necessarily imply, due to their

close contact with Aboriginals in Canada.

1 See e.g. Eigenbrod, 2005.
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1.4.1. Non-Aboriginal Literary Theories...

Losch attempts to assign functions to Aboriginatdeaccording to their cultural
value for Indigenous and non-Indigenous people ¢h669-71). He creates three
different categories and especially focuses orr tiscursive functions. For him, texts

written by Indigenous authors might create threenfof discourse:

Firstly, “an autonomous tribal or Native Americasaburse” might be established:

Native American texts that refer to a specific dtilculture as their primary
frame of reference [might be considered] as afétiawith an autonomous tribal
discourse. [...] [I]t is not to be denied that Nati&kenerican literature is partly
intended to be — and may truly function as — a foofn intracultural
communication that aims at the enhancement of gsmiiolarity and cultural
pride by affirming the value of Native culture ahg celebrating its survival
against all odds. (Losch 70)

An Aboriginal text might thus function as a form @dmmunication within the tribe or

the Indigenous community alone. Intentions thatvihiéngs or stories should be made
available to a non-Indigenous audience do not epatiter, they often remain within the
closed circle of the tribal community. Additiongllyeferences to other cultures are

avoided.

Secondly, an Aboriginal text might have connectiaios “a counter-hegemonic
discourse”:

Native American literature has discursive affilats with a counter-hegemonic
discourse that in large parts revises, reworks, dewbnstructs the dominant or
hegemonic constructions of its Self and Other, #@meteby destabilizes the
legitimizing function of this discourse. Novels Wwithis affiliation often tend to
essentialize cultural difference. (Losch 70-71)

Those works which belong, according to Ldsch, te gsecond category underscore
cultural difference by critically considering thelwre of the settlers. The tribal culture
is celebrated as superior to the settler culturd,thus these texts offer an intra- as well

as intercultural way of communicating.

Thirdly, in certain texts by Aboriginal writers “aiscourse of hybridity or

transculturation” might be discovered:
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The third affiliation is with a discourse of hyhbiti or transculturation. Unlike
[the second form] this discourse directs its detrontive efforts toward the
binary logic of inclusion/exclusion and toward Hkerhical constructions of
self/other relations in general. (Losch 71)

The last form of discourse addresses Aboriginatsrean-Aboriginal alike, as it focuses

on a mixture or combination of cultures, stresshyadvantages of transculturation.

The dividing lines between these three categonevague and blurred as some
literary works might transcend the groups. LOscppraach is very much culture-
dominated as he considers the texts imbedded in ¢h&ural, historical, and social
backgrounds and contexts. While the consideratidhese aspects is clearly necessary,
some other essential issues are evidently bein¢eeted. What about (short) texts
which are sometimes void of cultural referencesBifson in her short story collection
Traplines specifically avoids providing the reader with duas to which cultural
background the characters come from. Poems oftematceven allude to cultural
aspects at all. Thus, Aboriginal texts (and, int,f@ven non-Aboriginal texts) do not
necessarily contain any specific cultural markevireover, the culture a writer
identifies with might differ from the culture desmed in his or her work, and

contradictions might arise.

1.4.2. ... and Their Problems

Another non-Aboriginal critic, Grant, also reflectsn Indigenous Literary
Theory. She admits that critical literary theors scholars of European background
often only allow a very limited view on Aboriginditerature. Furthermore, some
scholars have fixed ideas of what constitutes adgavork of literature and approach
an Aboriginal text with this criticism in mind, wth is highly problematic (Grant 124).
She stresses that the concepts taken from a Eurepégen tradition cannot be applied
to the Aboriginal oral tradition, and are frequgntinsuitable for the analyses of
Indigenous literature. Moreover, the European wayasnalysis are often removed from
the cultural background of Aboriginal North Americahe hence concludes that this
problem “effectively precludes members of othertwu@ groups from holding
influential literary positions and also ensure atowation of existing criteria” (Grant

124). She alludes to the hierarchies of power roaetli earlier, and refers to the
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problem of the authoritative European critic’'s wiwhich suppresses the Indigenous
critic’s. Grant thus claims that different criteiod literary analysis oftentimes apply to
Aboriginal and non-Aboriginal texts. It is furtheone argued that the consequences of
colonialism and the simultaneous destruction amadieation of Native cultures play a
role in the neglect of Aboriginal literatures (aheéir criticism) today (Grant 125).

In Maracle’sl] Am Woman which was written specifically for Native people
("Personal Interview", cf. Appendix), the authordenines the importance of Native
literature being considered and read not by Eummpdaut by other Natives and
expressly underscores this claim in the introductfoBy writing about the situation of
Native people and especially women during the sédaaif of the twentieth century,
Maracle draws not only attention to the lives of people but to the perception of them
by non-Aboriginals and demands that Aboriginal esibe heard primarily.

Non-Aboriginal scholars such as Grant, who argue da acceptance of
Aboriginal literary criticism, may also analyze Wwerby Aboriginal authors themselves.
This apparent discrepancy of views, or inconsistegan be elucidated. Not only do
scholars such as Grant, being fully aware of theason of Aboriginal writers as well
as publishers and aiming to support their strugglietse for extreme accuracy in their
own critical comments, but they also incorporat@idinal viewpoints. They reflect on
their own writing critically and a dialogue betwedétoriginal and non-Aboriginal
communities can be developed. A responsibilityhaf hon-Indigenous scholar is to be
aware of the issue of appropriation and thus ctyrexxpress Aboriginal viewpoints
while simultaneously affirming his or her own pasit The problem, for which some
attempts at solutions have been presented by numentolars, is a challenging one to
be solved to the utter satisfaction of everybodypived:

| believe it is the case that in recent years atecleéesearchers have wanted
very much to take seriously, even, indeed, to base research upon not only
Native experience but Native constructions of tategory of knowledge. Still,
as | have said, the question remains: How to ddtgean urgent question.
(KrupatNew Voicexix)

This problematic issue will most certainly be otatr importance in the years yet to
come. But how do Aboriginals themselves see thagralture and topic of literary

criticism in general?

124t is inevitable that Europeans will read my wotkyou do not find yourselves spoken to, it i no
because | intend rudeness—you just don’t concernaome [...] [My book] addresses Native people in
desperate circumstances, those who need to retwseroken threads of their lives” (Mara¢lam
Womanl0).
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1.4.3. Aboriginal Literary Theories

Blaeser, an Indigenous writer and critic, pointst dhat some stories are
endowed with the power to change one’s view ofvtloeld as well as the world itself
(53). In fact, the past consists of nothing butiedand most of us are taught a certain
point of view of these stories — ofstdry— in school. Stories are indeed powerful tools.
The creation and interpretation of so-called “Natstories” by non-Aboriginals may
not only change the literary canon, but might eyeegatively) influence the way
Aboriginals view themselves and their history. Blxe mentions that a necessary
requirement in Aboriginal literary studies is

a critical voice and method which moves from thdturally-centered text

outward toward the frontier of “border” studiesther than an external critical
voice and method which seeks to penetrate, ap@tepicolonize or conquer the
cultural center, and thereby, change the storia®miake the literary meaning.
(53)

It is thus argued that the “external critical vdiog a non-Aboriginal cannot adequately
represent an Indigenous voice. Even though it cbeldlaimed that each reader brings
his or her own specific reading to a text, a ladkcaltural, historical, or social
knowledge might in the long run contribute to themise of Aboriginal literature (or
more adequately, hinder its rise) as it remainsundsrstood and thus disliked by the
authoritative ethnic majority. The Native criticueldates what pressing a European
literary model onto Aboriginal texts implies, “Thasistence on reading Native
literature by way of Western literary theory clgavlolates its integrity and performs a
new act of colonization and conquest” (Blaeser Taeser thus also refers to the
literary appropriation and re-colonization procebg European and European-
American/Canadian writers and scholars. At the saime, she concedes that a mixture
of literary criticism, both euro-centric and Abdngl, might be valid at times (55). She
stresses, though, that certain (euro-centric) tae@hould not be seen as the only valid
models for establishing the value of a literary kyagspecially concerning works by
Indigenous writers. Blaeser concedes that manwblattholars, including herself, have
until recently taken the approach of applying Eeap literary models to Indigenous
writing for lack of Native literary theories. Sindbe recent formation of the latter,
however, this mode of criticism has changed, evsmugh there is not yet one

established model of Indigenous literary theory)(3Zorrectly, she indicates that the
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situation for literary works by Aboriginal writerss still more complicated. The
problems which thus arise concerning Aboriginarhture are manifold:

Though [the literary works by Native writers] magnee from an oral-based

culture, they are written. Though their writer mspgeak a tribal language, they

are usually almost wholly in the language of Ergli&nd though they proceed
at least partly from an Indian culture, they arestoften presented in the
established literary and aesthetic forms of the idant culture (or in those
forms acceptable to the publishing industry). (B&eb6)
Blaeser terms this condition “bi-cultural” (56). dihefore, the interpretation of
Aboriginal texts and the application of literaryetties pose challenging and complex
tasks.

While arguing for an Aboriginal literary criticisnt,becomes fairly obvious that
most critics, even if their heritage is Indigenouspmpare, intentionally or
unintentionally, Native American literature to Epean literature; with the latter
undeniably maintaining the dominant position in tlierary world. The identity of
Native American literature is thus frequently coasted “by its relationship to [the
European literary] master template” (Blaeser 57hwHthis phenomenon can be
avoided, however, is a question which yet needsetanswered. Grant summarizes, “It
is imperative that we look more closely at Natiiterature and judge it not within a
European cultural paradigm but from the points ieiwof the culture from which it
springs” (126). But she cannot tell us preciselwtbis goal could be achieved.

Maracle has found an explanation why European naramsbe discovered in
works by Aboriginal writers ("Skyros Bruce" 85). kdale argues that through
colonization and the resulting suppression of Adjoal cultures and languages,
European norms have invaded Aboriginal stories andinal meanings have been
obscured. This interference occurs in creative @bas in critical writing. According to
her, Aboriginal stories have not only been stolemough appropriation, but have been
influenced so much by Europeans and their narmtivat a comparison with European
norms occurs spontaneously and involuntarily andpgan elements can automatically
be found. Furthermore, racism itself may deformAberiginal story (Maracle "Skyros
Bruce" 85). Maracle continues to argue that it Iiasome very difficult for Indigenous
writers to study older orature and literature duéhis distortion. Learning lessons from
old stories has thus become an oftentimes unsdatessmisleading adventure. She
also discusses how time and its chronology accgrthnEuropean standards has been
influencing Aboriginal literature and argues thhistaspect is hardly understood by

Europeans. A different notion of time, not focusioig the present but endowing the
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past, present, and future with the same amounbwep and importance is a concept
difficult to grasp for people of European backgrdilaracle "Skyros Bruce" 88).

In her interview with me, Maracle very stronglyiafis that certain techniques
and strategies exist which differentiate Aborigifi@dm non-Aboriginal writing. She
mentions that an intimacy is present in Aborignwating which non-Aboriginal writing
lacks. Furthermore, she remarks that Aboriginakessi tend to focus on people and
relationships rather than on the plot, as non-Apoal writers do ("Personal Interview",
cf. Appendix). Robinson is of the opinion that st the dark and dry humor which
distinguishes Aboriginal from non-Aboriginal wrign ("Email Interview", cf.
Appendix). Moreover, much of Native writing is dabed as having a cyclical or
circular form instead of a linear structure (Blae$&¥-58). This enumeration of
differences is not intended to overemphasize thisidn line between Aboriginal and
non-Aboriginal literature, but should rather indeathat Maracle and Robinson
themselves see such a division and acknowledgxigsence.

The last Aboriginal literary critic whose ideas bwd like to investigate is
Armand Garnet Ruffo. In his article “Why Native érature?” he discusses the issues of
identity, community, as well as the relationshiptween Indigenous and non-
Indigenous people. Ruffo suggests that Aboriginadens should claim their own voice
in order to fight appropriation. However, the sttaa will not improve but rather
visibly deteriorate if the oppression of literaryprks by Aboriginals continues, while
non-Indigenous writers conquer the market with fixattories” (Ruffo 109-110). For
Ruffo, therefore, “Native literature [...] is no lesscall for liberation, survival, and
beyond to affirmation” (110). He continues to rethias that each image Europeans,
Euro-Canadians and Euro-Americans have of Aborigiremple “has been projected
and readily imposed upon Native people for the psepof subjugation, whether it be
physical, psychological, or spiritual. What makias &ll the more insidious is that these
projections have taken on a life of their own“ (L1Ruffo thus discusses the difficulty
of Aboriginal writers to discover their own idemdts, disregarding European influences.
He mentions the appropriation of language and ¢tegtionship between discourse and
power, suggesting that Native literature is a fafmesistance literatur€.Moreover, he
stresses the importance of community and the caioneto the family, notions which

are visible in the literary realm as well. The Ikgelnous critic also discusses the

13 Cf. Ruffo, “Native literature represents a resgottsan experience that literally turned life aritien
upside down* (113). | am of the opinion that thisranents reflects the idea of Native writing as
resistance literature.
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relationship between community and identity, manmtig that “the return to community
[signifies] the protagonist’s recognition of himisat a Native person” (116). Living in
a community of Native people thus strengthens opnw/a perception of self — one’s
place in life, past, present, and future. The el@noé the circle or center from which
everything emanates is a recurrent aspect and Rtrifsses the importance of the oral
way of transmitting stories. His answer to the ¢joesin his such entitled essay “Why
Native Literature?” is provided to the reader a #nd: Native literature exists “[t]o
address Native people themselves so that they ogmower and heal themselves
through their own cultural affirmation” (120). Raffprovides the reason for the
importance of Aboriginal literary critics and thecaptance of their views. The
empowerment is greater, if the criticism and, foostnthe understanding, comes from

one’s own people.

1.5. Oral Literature or Orature

1.5.1. What Is Orature?

The concept of oral literature, or orattftemight be unfamiliar to anyone who
has only been immersed in the study of Europeaiit@ny literature. Lutz provides a
definition of the expression “oral tradition”:

Under this label come all traditional forms of Natiliteratures before and
during contact [...]. The oral tradition encompasa#skinds of formats and
genres, ranging from large public dramatizationprivate and personal tales,
and encompassing a ceremonial as well as a pomalde. Approachesl12)

While Lutz stresses this all-embracing classifmativan Toorn offers a more precise
definition of another word, “ ‘Orature’ is a termidely used to refer to forms of oral
discourse such as stories, songs, and various kihdsual utterance. The word was
coined because ‘oral literature’ was a contradictioterms” (van Toorn 24). Monture-
Angus even distinguishes among four different fomhsrature: sacred stories, oral
history (which include stories which are passed mosvthe following generation), oral
tradition (a way of teaching through stories), ataories told for enjoyment ("Native

America" 36).

4| use the term “orature” to refer to all typesspbken stories in an Aboriginal context.
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The fact that orature is not “primitive” and thuderior to European literature
because of its oral format has only been recognirethe last few decades. This
misunderstanding arose because Native literatudecaature is being looked at and
analyzed by European literary standards. The ldipalgan”, “savage”, and “childlike”
literature were applied during the studies of Abral orature and — where it existed —
literature. A drastic change in these literary edesations has occurred during the last
years and Indigenous orature has been deemed aijppeofor literary scholarship
(Petrone 4-5). Petrone therefore suggests “[tocgubr oral literatures [...] from the
religious, social, and literary traditions thatlugnce them” (5). One should thus
acquire knowledge concerning the contexts in wihehstories were and are created, as
the listener him- or herself then gains greateresstdnding and enjoyment from these
stories.

The assumption that the written tradition has symgVvolved from the oral
tradition as the cultures themselves have evolgeerioneous. However, orature was
suppressed by the colonizers and thus storiesaamyidges have been lost (van Toorn
24). It has been neglected that both the oral badwritten traditions may coexist and
that they are intermingling in different ways. Asresult, traces of the oral way of
transmitting stories, rhetorical devices such agetigon, for example, might be
discovered in Indigenous literature. These texésthen judged according to European
literary conventions by readers and critics whd Ite appropriate cultural contexts,
and misinterpretations are a very real threat aadger to this particular type of

literature.

1.5.2. Storytelling, Sacredness, and Power

For most Indigenous people in North America thd arathod of transmitting
stories is of utmost importance, and oftentimesysttiers are held in high esteem. Lutz
stresses “die Untrennbarkeit von Sprache, oraleadifion und Geschichte,
geographischem Raum und ethnischer bzw. natioiddeatitat” ("Mundliche Literatur"
1-2). Language, stories, and orature are tied édahd and history of the people. The
term “stories” in this context has numerous impgimas; the expression refers to
historical as well as cultural aspects and prosesdech are conveyed through stories,
which often enables the listeners to acquire a ntboeough understanding of the
present situation (Cruikshank 155-156).
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Stories are handed down from generation to gewoesatand the art of
storytelling needs to be learned and cultivatedge@d memory is a necessity as well.
People who do not belong to the respective tribghtrbe excluded from ceremonies or
storytelling events, since oftentimes these paitthe culture are regarded as sacred.
The sacredness of these stories is also the redspscholars, writers, anthropologists
and others should not publish these stories wittioeitconsent of the respective tribe.
Moreover, if a person is invited to witness a ceyaynor listen to a story, this offer
does not automatically imply permission to shaige $tory with others. Therefore, it is
of utmost importance that Aboriginal storytellessijters, and editors decide themselves
which material may be published by whom and witholl{financial) interests in mind
(Lutz Approachesl13). By the act of colonization and the simultaredestruction of
Aboriginal languages and cultures, stories wer@earated. As a consequence, Natives
have become suspicious of non-Indigenous persoskinvg to explore their heritage
and orature. This consideration underlines the wédthtive control over Native stories
(Lutz Approachedl12-113).

For Native Americans, the spoken word is endowetth wiuch power, and the
truth value of the orally transmitted words is medeubted. Once an expression has
been uttered, it is irrevocable. In cultures in avhihe written word is predominant, the
power thus attributed to the spoken word in Abordjicultures of the U.S. and Canada
is either unknown, neglected, or rejected (Lutz Mdiiche Literatur" 2). For a
European critic it would therefore be appropriatedthink this problem and reconsider
the importance Aboriginal tribes attribute to thmleen word as opposed to the power
of the written word in European cultures. Literatinry Indigenous writers and orature
by storytellers should not be judged by Westerriega of structure, style, and

aesthetics (Petrone 184).

1.5.3. Orality and Languages

Language death poses a great threat to the odititra Whereas knowledge
and stories are stored in books and libraries ltu@s in which the written tradition
dominates, the oral tradition is being kept alive Handing down knowledge from
generation to generation. Ever since English anehdhr became the predominant
languages during colonization, Native languagesHzeen on the decline, with many

people identifying English or French as their motioegue. An increased awareness of
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language death and the simultaneous loss of cudtngetribal histories has triggered a
movement to prevent languages from disappearingd, while bi- or multilingual
education is enforced, many adults who speak Hnglid-rench as a first language later
on decide to learn the Native language of theibesi as well. The three Native
languages in Canada which exhibit the highest nurabspeakers are Cree, Ojibway,
and Inuktitut (Fettes 119). Other Aboriginal langaagroups are much smaller, yet
often active and alive (LutZhallenges7). The danger remains, however, that
Aboriginal languages, histories, and traditions ame generation removed from
extinction™

An aspect linked to the one mentioned above cosctra use of English as
opposed to Native languages. After all, Englishthe colonizers’ language. As
Monture-Angus states: “We have taken a languagedibes not speak for us and given
it a new life” (Thunder 34). She implies that much writing by Aboriginaltlaors
nowadays occurs in English, a language forcefullgseminated among many
Indigenous tribes of Canada and the U.Blowever, Aboriginals have succeeded in
adapting this language for their own purposes.rtfeoto be understood across tribal
language boundaries, many Indigenous writers chtwogeite in English, which is used
“to create powerful messages which convey to youeerience. [...] | call [this]
creativity” (Thunder34). The English language thus becomes a formeattiwity which

can also empower Native writers and storytellers.

1.5.4. Orature Then and Now

Until the 1960’s explications on orature and tharies themselves have mainly
been recorded in written form and then publisheddry-Indigenous individuals (Lutz
"Mindliche Literatur" 4). This situation has chadgeas non-Aboriginals exhibit a
higher sensitivity concerning literary appropriati@and many now seek permission for
the act of recording and publishing Native oratWkreover, Indigenous people are
finally granted at least some space for their owblipations, and, most importantly,
their right to negate the recording of orature fiaally been recognized by many non-

Indigenous scholars. Publishing houses in Canadehveipecialize in the publication of

15 Cf. the title of Basil Johnston’s essay “One Gatien Removed from Extinction”.
'8 Works existing in the French language should moignored. However, they are not relevant for my
thesis, and remarks concerning language will ogfgrrto English.
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works composed by Indigenous writers include Kegedo Press, Pemmican
Publications, and Theytus Books. Due to languags land language death, older
generations feel the need to preserve their (lmigstan writing, to make them available
for their children and grandchildren (Cruikshank’ L5

Misinterpretations and rejections of orature ofemise due to the styles of
expression and rhetorical devices employed by Ajowais which might differ from
works written by authors adhering to European wgitconventions, and a mixture of
literary genres or devices is not uncommon in Adioal stories. General characteristics
of the oral way of telling a story may include regpens, a graphic quality of the
language, certain rhythms, and, in the deliveryhef story, the use of gestures as well

as specific facial expressions (Lutz "Mundlicheek#tur" 3).
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lll. Bildungsromane ?

2.1. The Struggle for a Universal Definition

As the title of my thesis already suggests, | havwesen the generic approach in
analyzing the present works of literature, whichples that the genre of the
Bildungsromarwill constitute the starting point for my analysisthe novels. However,
it is of utmost importance to note that the nowaisuld not be judged solely by their
generic value, i.e. how they fit into the categofythe (EuropeanpBildungsroman
Rather, | want to demonstrate that a subtle blehccharacteristics both of the
prototypical EuropearBildungsromanand of other coming-of-age narratives can be
discovered inRavensongand Monkey Beachwith particular themes, which will be
investigated in detail in the fifth major part ofyrthesis, featuring prominently. When
referring to the works by Maracle and Robinson,réfer the term “coming-of-age
story” to “Bildungsromarn, since the latter evokes associations with Germarks by
writers such as Goethe. | thus deem the former raccarate, even though it seems to
resist a definition even more than the German esgwa. Some literary scholars,
however, prefer the terBildungsromareven in the context of Aboriginal writing, thus
this term will be used — very sparingly — in tgsis also in Indigenous contexts.

Already during the early stages of my researcheitane obvious that my
original hypothesis, namely thRavenson@ndMonkey Beaclshow no characteristics
of the traditionalBildungsromanat all, has proved to be false. While these twaokao
transgress and undermine the traditional definitidrthe Bildungsroman particular
elements of the conventional genre can be fourvdetls

In order to underscore this argument it is necgsgadefine the genre of the
Bildungsromanto subsequently conclude what this genre is andots Sammons
mentions why a definition of thBildungsromaris so important:

When [terms such aBildungsromah are not only generic but carry with them
implications of literary history, it is necessary be alert to the sources and
soundness of the literary history they purport tdeo and not merely accept
them as received opinion. (28)

It is essential that we arrive at a definition,rfgemindful of the lengthy history of this
genre and the alternations and changes which itthdsrgone over time. The genre of
the Bildungsromanwith all its subcategories (and sub-genres) resaie of the most

challenging ones to be defined exactly, and a ecmuse on what the term signifies
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precisely has not yet been reached. Not every witikh focuses on the protagonist’s
formative years can or should be label@&ldungsromahn as this term can be highly
misleading (Hardin x-xi). The difficulty of defindn arises when considering the
context of European novels — and therefore it seewest more difficult to apply the
term to specific novels which originate in the awdl and literary contexts of Native
North America.

The complex literary phenomenon of tBddungsromanhas been discussed
ever since its first appearance, and the genrsinasessfully resisted a rigid definition.
Instead of judging the value of certain novels adicm to how easily they may be
categorized aBildungsromang attempting to define this genre will demonstratech

essential points need to be considered in a subsebterary analysis.

Numerous definitions for theBildungsromah exist. The term originated in the
early nineteenth century, when the concepBidlung had bourgeois and humanistic
implications (Sammons 41). This notion of what d¢itntes “good” education has of
course undergone several changes since 1800 aradotteeit is challenging to define
which novels might be placed in this category @& beginning of the twenty-first
century.

Whether the theme of thd&ildungsromanis “the development of the
protagonist’'s mind and character” (Abrams, s.v.d&ifgsroman), the “innere
Entwicklung (Bildung) eines Menschen von einer selbst noch unbewussten Jugend
zu einer allseits gereiften Personlichkeit” (Schiesi s.v. Bildungsroman), “der
Bildungsgang eines jugendlichen Protagonisten zsimedn der Kindheit bis zur
Berufsfindung oder Berufung zum Kunstler* (Gutjafy, or “the process by which
maturity is achieved through the various ups andvrdo in life” (Cuddon, s.v.
Bildungsroman); these definitions are accompanigd léngthy explanations or
clarifications. No all-encompassing yet brief d@fon of the Bildungsromanseems to
exist.

Nonetheless, these short descriptions provide aa idhich elements a
Bildungsroman could comprise. Selbmann offers a detailed disooson the
Bildungsromanand its numerous aspeéfswhile it is generally agreed upon that the
Bildungsromarfeatures the physical and mental developmentyafumg adult, several

questions arise: Which sub-genres ofBildungsromarexist? Why is the German term

17 cf. Selbmann, 1994.
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retained in anglophone literature? To avoid comfnsit might be best to describe what
a Bildungsromanis not, and how it is differentiated from its sgérres. Only then can
we discuss how and why a German expression fortesaty genre exists in the

anglophone world.

2.2. TheBildungsroman and Its Sub-genres

Characteristics of various genres are interweavmmgorm the genre of the
Bildungsroman— which resists, for this very reason, a preciséndion. Therefore,
elements of the adventure novel, the travelogughetove story might be found in the
Bildungsroman(Gutjahr 11-12). Nonetheless, certain differendizg can be drawn.
Frequently, different definitions for the expresso ‘Bildungsromai
“Entwicklungsromah and “Erziehungsromdhnmay be found.

The “Entwicklungsromahor “novel of development” is concerned with the
development of the physical, mental and spirituapacities of the protagonist,
considering also conventions of society. Privatgegiences are recounted but historical
truth is neglected (Gutjahr 12). According to Sauer “das Ziel [des
Entwicklungsromans] eher ein  greifbar-materielles’(85)!®  Furthermore,
“Entwicklungsromahis often described as the term which compriséstaker forms of
the biographical novel (Wagner 13).

The “Erziehungsromahor “pedagogical novel” emphasizes the importante
pedagogical means of education and developmentydineg protagonist is “educated”
and led through life by an authoritative figure @cting to a pedagogical concept. In the
Erziehungsromaiit is most obvious that the protagonist is infloeth by other people
who want to educate or raise him or her accordmgdrtain rules and regulations
(Wagner 14). Oftentimes, those means of upbringsngh as forms of punishment, are
considered critically, suggesting that new andra#ttve ideas of education could be of
greater value (Gutjahr 13).

Gutjahr formulates an important difference betwdenBildungsromanand the
two sub-genres mentioned above, namely “die Faltighas eigene Gewordensein und
damit gerade Erziehung und Entwicklung kritisch hioterfragen® (13). Hence, she
stresses the importance of the development of tb&gonist's own ability to reflect
critically and form and discover his or her ownians of morality and values. The

18 Whereas the goal of tigildungsromaris “mental and moral” development, cf. Sauer 85.
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protagonist’s personal, inner development constitihe central theme. This argument
also implies thaBildungis not a linear process, and the goal which shbeldeached
by the protagonist is not precisely defined befareh(Gutjahr 13-14). The novel of
development as well as the pedagogical novel ddarots on critical thinking — rather,
the pivotal point is the education of the protagotmy outward forces, such as parents
or educators, but also including society at lange warious personal experiences.

By considering these definitions and differentinothe elements which
constitute theBildungsromanslowly begin to emerge. Yet another sub-genrehef t
Bildungsromarexists, which may be helpful in forming a valididgion of the former,
namely the artist-novel.

The “artist-novel” or Kinstlerromanwhich is, according to Abrams, “an
important sub-type of the Bildungsroman [...] whigpresents the growth of a novelist
or other artist from childhood into the stage oftumigy”, focuses on the development of
creative abilities necessary to work in the adisield (Abrams, s.v. Bildungsroman).
The artist-novel thus puts the artist and his warkthe center of its narrative
(Schweikle, s.v. Bildungsroman).

Gutjahr argues that the concept of Bielungsromarhas been modified during
the past centuries and she stresses the contempurton of Bildung and cultural
change. She then suggests one definition applidakad novels which touch — even if
only peripherally — the concept Bfldung

Unter dem Gattungsbegriff Bildungsroman kann dernagine nach
literaturwissenschatftlichen Kriterien zusammendisté&ruppe von Romanen
gefasst werden, in denen die erzéhlerische Darstgliies Bildungsweges eines
Protagonisten strukturbildend und die Frage nadduBgsmaoglichkeiten in
kulturell innovativem Sinne zentral ist. So verstan ist der Bildungsroman
nicht nur ein Roman uber die Bildung des Protagenissondern immer auch
ein Roman uUber die Moglichkeiten von Bildung undtkellem Wandel in einer
Gesellschaft. (Gutjahr 14)

In her definition, she emphasizes the cultural congmt of the protagonist’'s education,
the narrative account, as well as the connectiadh saciety; elements which can be
found — albeit in an altered form —Nfonkey BeaclandRavensong

The dominant themes of thBildungsromanyet remain to be examined.
Thematically, aBildungsromans comprised of the following elements: self-reation
(identity), gender roles, formal education, inned @uter directedness, religion, career,
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love and marriage, as well as philosophical questidSauer affirms these categories
when he mentions certain predominant “areas of xpee”: nature and landscape, art,
religious and cultural traditions, history, scienaed technology, and love (39).
Therefore, the themes of tBéldungsromarseem to be straight-forward. However, not
all of these themes are necessarily featured in single Bildungsroman In my
subsequent literary analysis the occurrence okthes additional themes in Aboriginal

coming-of-age stories will be focused on.

2.3. Characteristic Features

The plethora of definitions makes it nearly impbssio grasp the concept of the
Bildungsroman Therefore, it is more useful for the subsequéetdry analysis to
consider certain elements or characteristics oEwhBildungsromaror coming-of-age
narrative is comprised. A typological summary widspect to this genre may include
the following elements:

- A young person’s story of development is recoungéedi the novel thus features
a “hero” (Sauer 39) or heroine.

- School, or formal education, may be describedfass#rating element.

- During the process of maturation conflicts andegiarise which might involve
resistance to educators, parents, or elders.

- After the years spent as a child at home the pootiay experiences wanderlust,
often in connection with a search for a vocationg aecides to explore the
world, having contact with socio-cultural conteyét unknown to him or her.

- In this new environment the learning process begins

- The protagonist’s abilities are tested and refiaed their validity for the further
way of life examined, while he or she simultanegpestperiences a process of
maturation and self-reflection.

- The protagonist’s personality and attitudes mightré-invented and re-defined
in a way as to better integrate into new social emtural contexts. His or her
self-realization and inner life are important elensein the developmental

process.

19 Adapted from Labovitz 8.
2 Adapted from Gutjahr 8, and Labovitz 3-4.
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- Only the years of formation are depicted insteadh afetailed account of the
protagonist’s life from birth to death.

It shall now be examined in how far these chargties also apply to the novels
which | chose to study in this thesis. These elémerove to be more useful for the
analysis of literary works than any other precisération. Swales claims that this very
failure to come up with a definition of the gensean important feature of the type of
Bildungsroman(Swales 12). It is even argued that “it is theyveefusal of the
Bildungsromanto resolve all tension that makes for the highstct quality of the
genre” (Kontje 74).

2.4. Translating the Untranslatable

The most obvious aspect, namely the lack of anvatgnt English term for the
expression Bildungsroman, shall now be examined. David H. Miles, writingaut the
picaro, describes this difficulty in a footnote:

Obwohl es ganz offensichtlich englische Bildungsaom gibt Tom Jones

David CopperfieldSons and LoversaindA Portrait of the Artistwaren alle gute
Beispiele) und auch eine Reihe von Ubersetzungshkitigen des Begriffs
.Bildungsroman“ gemacht worden sineéducational novéErziehungsroman,
novel of educatioiRoman der Erziehungpprenticeship novAlehrjahreroman,

pedagogical novgbadagogischer Roman, novel of

developmerEntwicklungsroman, novel of adolescenflRoman  des
Erwachsenwerdens, ja selbst philosophicalphilosophischer oder
psychologicapsychologischer Roman), hat sich keine dieser &#teungen in

der englischen Literaturkritik durchsetzen kdnndeshalb bleibe ich bei dem
deutschen Begriff. (377)

This argument names the reason why the tBiisungsromanhas been the preferred
expression to describe an account of the formataes of a young person even outside
the German-speaking region — no translation has beemed adequate and instead a
majority of scholars opt to retain the German ordgdji others choose whichever English
terms they deem most fitting. Sauer mentions thiatgroblem of finding an equivalent
English term may be of significance:

Bezeichnend ist die Unsicherheit, mit der die asd@gtsische Forschung die
deutschen Begriffe behandelt, indem sie entwedesa@nensetzung mit

~education”, ,paedagogical”’, ,adolescence” oderved®pment” wahlt oder den

deutschen Begriff ,Bildungsroman” unibersetzt 15638)
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It might prove even more challenging to find an ieglent English term at the
beginning of the twenty-first century than in th@00s, since Anglo-Saxon scholars are
well aware what the original concept Bfldung connoted and how this notion has
changed. Hardin mentions that in the early nindteazentury, Bildung “implied
‘cultivation’, education and refinement in a broddjmanistic sense, certainly not
merely education with all the current institutionadnnotations of the word”. He
furthermore stresses the importance of two defingiofBildung which are applicable
also today, mentioning “firstBildung as a developmental process and, second, as a
collective name for the cultural and spiritual veduof a specific people or social
stratum in a given historical epoch” (xi). Does Bikdungsromanof the twenty-first
century exhibit the same characteristics adildungsromarof the nineteenth century?
And if not, is this expression not obsolete?

The term Bildungsromah was coined at the beginning of the nineteenth
century by Karl Morgenstern, after having read Gaethe’'sWilhelm Meister but
novels by Friedrich Maximilian Klinge®* Goethe’sWilhelm Meisters Lehrjahrevas
translated by Carlyle in 1824, entitl®dilhelm Meister's ApprenticeshiiVagner 13).
Therefore, the expression “apprenticeship noveldasived from this translation. The
desperate search for a corresponding English termiBildungsromah can therefore
be said to have originated at this point of time.

Gutjahr even argues that the teBildungsromanconnotes a literary genre of
narratives written in the German language only §he later admits that even though
the Bildungsromanis a “spezifischdeutscheliteraturgattung” the term might also be
applied to novels written in a language other tli@erman, and even English (7).
Finding an English expression does not seem to mecassity for her; in one sentence
only does she mention the terms “apprenticeshipefip¥novel of formation”, and
“roman d’éducatiohas well as foman de formatiohfor French novels (7-8). Another
scholar mentions that tH&ildungsromanis frequently defined in very broad terms in
the anglophone world, as “the novel of youth, tbgeh of education, of apprenticeship,

of adolescence, of initiation, even the life nov@uckley vii-viii).

2L See Selbmann 9-10. He says Begriffsfindunghappened in the year 1803.
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2.5. The Hero and the Missing Heroine

It has been taken for granted for several decallasthe protagonist of the
Bildungsromans male. After all, why should women, especiatiytihe eighteenth and
nineteenth centuries, strive f@ildung education, development? In the 1960s the
attitude of an author- and readership used to rpad¢éagonists only changed after
political alterations took place and feminist mowsts became active — and finally
novels featuring female protagonists were accepted wide audience, as the idea of
women gaining access to higher education spreachaléeBildungsromaneexisted
before this time, but only during the last fiftyare have they gained popularity. The
female heroine, missing from tlgldungsromaneof the nineteenth century, when this
genre was at its height, can thus be found mosttywentieth- and twenty-first-century
coming-of-age writings, for example iRavensongand Monkey BeachGutjahr 68;
Labovitz 1).

This process of “finding the missing heroine” migbhe explained by
investigating the transformation which the notidrf Bildung' has undergone. Labovitz
helps to clarify the problem, “The tradition Bildung itself, was described by Wilhelm
Dilthey, whereby ‘a young male hero discovers hifaed his social role through the

experience of love, friendship, and the hard realiof life’ ” (Cocalis, gtd. in Labovitz
2). Since the women of the eighteenth and ninetteestituries were expected to live up
to a very different standard of education than nieing mainly taught skills deemed
necessary for housework or being trained in thetbeats, the female heroine does not
appear in the earlildungsromanA significant change occurred when very similar
concepts oBildung applied to the education of both men and womethéntwentieth
century, “when cultural and social structures app@do support women’s struggle for
independence, to go out into the world, engage arears, in self-discovery and
fulfillment, the heroine in fiction began to reftabese changes” (Labovitz 7).
Therefore, it can be observed that a political geanoncerning the status of
women in society was followed by literary changasd female protagonists were
featured in th&ildungsromanin the “novel of self-discovery” young women angng
to find their “selves” and a focus lies on fematdentity (Felski, gtd. in Kontje 108).
Felski also points out that this new feminist geofr¢he novel of self-discovery, which
she ascribes to the coming-of-age narrative ofesopbrary American fiction, shows a

“coming to consciousness of female identity” (Felskd. in Kontje 108-109). While
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she insists on a differentiation between the madad the female-oriented
Bildungsroman she admits that a few important features areeshby both, namely
that they are both biographical, dialectical, histl, and, according to her, optimistic
(Felski, gtd. in Kontje 108-109). The charactecidéist element might, in my opinion,
rather be found in the contemporary femBlielungsromarthan in the earlier coming-
of-age narratives primarily featuring male protaigts

Hardin criticizes the approach of many scholars vilmge the value of a
Bildungsroman featuring a female protagonist by the same stalsdaas a
Bildungsromanpresenting a man as the main character. By loo&tnpemes such as
the first sexual love affair, it becomes obviousitthliifferent societal conventions
applied and still apply to men and women, therefaréemale coming-of-age story
cannot be evaluated by the same criteria as a omdgHardin xvii). It is no surprise
then that few femaldildungsromanefit the genre. Since the terBildungsroman
carries many implications and associations, a “ferBddungsroman might not even
exist, and a new term might be necessary (Hardih Xihis is another reason why |
suggest the term “coming-of-age narrative” whertuksing the works of Robinson and
Maracle.

In this section entitled Bildungsroman@” | have elucidated the difficulty of
finding a precise definition for the literary genend instead offered a list of
characteristics which I will continue to examinethhe subsequent literary analysis. The
briefly mentioned thematic conventions of this gemill form the basis for further
detailed examinations of the nov&lavensong@ndMonkey Beach
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IV. Introducing the Writers and Their Novels

An in-depth interpretation and close-reading ofitardry oeuvre should be
preceded by a reflection on the writer’s life ahd biographical context in which the
work of literature was created. This considerapooves to be of particular importance
as Maracle’s and Robinson’s careers as writererdifjuite significantly from each
other. Situating their works in the authors’ liveslps creating suitable contexts for the

analyses of their narratives.

3.1. Lee Maracle’s Ravensong

3.1.1. Brief Biography??

| think | was a storyteller when | was born — som&h | don’'t have an
explanation, but I've always been a storyteller.'8e become moved myself to
write the stories that | like to tell. (Maracledqgtn Kelly 76)

And Maracle has recounted an abundance of talestands.

The well-known writer of the Std:Ination was born in 1950 and is of Cree and
Salish ancestry. Lee and her siblings were raisetitanded to by their mother and
grandparents in a poor neighborhood in North VameouThe company of her
grandparents was of utmost importance for the yaiagyteller, as they conveyed the
traditional ways and knowledge of her people to. l@&dnief Dan George, Maracle’s
grandfather, was an influential figure during hermfiative years, since his talent as a
storyteller and his poetic eloquence immenselyiregigthe young woman.

During her adolescence her struggle against raeischdiscrimination began,
and, rebelling against a system she despised, Madagpped out of school and joined
a variety of movements and groups throughout Careaggporting herself by accepting
casual employment. Maracle’s turbulent years in Bed Power movement are
documented in her as-told-to autobiograopbi Lee: Indian Rebgelvhich is based on
eighty hours of tape and was first published in5L9he writer recounts, “I was one of

the first Native people in this country to artidglaa position of sovereignty, back in

2 Unless otherwise stated, the biographical infoiomais derived from: David; Bataille and Lisa; “Lee
Maracle”, University of Windsor.
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1969. | have this reputation of being a pioneesafts, | suppose. Just after Maria
Campbell’'sHalfbreed Bobbi Leecame out” (Kelly 73).

While Maracle has, until today, acted as an urgigolitical activist, teacher,
and writer, engaging in a strenuous struggle agaipgression, discrimination, racism,
and sexism, her writing became more prominent ftben1980s onward. “Poetry and
the comfort of my diaries — my books of madnesalled them — where truth rolled out
of my inner self, began to re-shape me. [...] | beeaanwoman through my words”
(Maracle Bobbi Lee, Indian Reb&l30). Her second book, entitlédAm Womarand
published in 1988, is regarded as an empowermemtiatives throughout Canada,
depicting Maracle’s personal struggles and thupiiimgy Aboriginals to challenge the
stereotypes of the oppressive ethnic majority. Deek contains elements of the
tradition of Big House oratory, feminist ideas, atedcolonization issues.

Sojourner’s Truth a collection of short stories, was published 990, and her
first novel Sundogdollowed two years later. The novel centers oeradle protagonist
who rediscovers her Aboriginal roots during the swen of 1990, the time of the Oka
crisis, thus establishing a link between the peditend the personal.

Ravensongvas first published in 1993, shortly afteundogsSet in the British
Columbia of the 1950s, the constant presence ofritlester Raven and the change she
attempts to initiate with the protagonist's andi€slaid are the central themes. Being
Maracle’s second novel after a range of overt alitwriting, the tension of the
(historical) relationship between Indigenous ancdh-imaligenous people is clearly
palpable. She felt compelled to write this narmtitt heard Raven’s song, that's why |
wrote Ravensony(Kelly 85).

Bent Box a collection of poetry, followed in 2000, wibaughters Are Forever
being published in 2002. In the latter, Maracleuk®s on self-empowerment by
reflecting on oneself and one’s culture. Maraclatest novel Will's Garden created
for young adults, was first available in print i0Q2 as well. The male protagonist’s
coming-of-age in a Sto:lcommunity is recounted, and several thematic anitigs
with Ravensongnay be discovered despite the alternate setting.

Maracle, a graduate of Simon Fraser Universityti®riColumbia, has, among
others, held academic posts at the University ofézo, the University of Guelph and
the University of Toronto, Ontario. In her vocatias a teacher and writer, she has

traveled to the United States, China, the Caribpaad Europe. Maracle has edited and
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co-edited other Aboriginal writers, and contributédl magazines, journals, and
anthologies.

3.1.2. Plot Summary

In RavensongLee Maracle depicts the disastrous events witiclwh Salish
community in British Columbia has to cope during tummer of 1954. The author
highlights Raven’s function as a transformer initig change with regard to the
reconciliation process between the Aboriginal armh-Aboriginal population. The
Salish village and the town of Maillardville wittsinon-Native population are separated
by a river, and while a bridge closes this spaj#g, a cultural gulf remains — the bridge
as symbol of connection is disregarded by the ihats of both communities as they
seldom interact with each other. At first, the keater is hopeful that Stacey, the
seventeen-year old protagonist of the novel, welldble to unite the two communities.
However, Raven sadly realizes that Stacey alonkenetl be able to achieve this goal
and resolves to intervene by sending a plague tb bommunities. The influenza
epidemic is thus to initiate change by uniting t® groups through healing each
other's physical and spiritual diseases with thespective knowledge, therefore
discovering a way out of their self-induced isadati

Stacey’s mission as a border crosser and her atiena with non-Aboriginals
contribute significantly to the fulfilment of Rames plan, raising the trickster's hope
once again. When the influenza epidemic hits thlage, numerous deaths have to be
coped with due to a lack of medical supplies, ddrteglect of this disastrous situation
by non-Natives is particularly striking. It is thehat Stacey plainly perceives the
differences concerning interpersonal relationshipsthe town and the village,
understanding that the focus on material possessiorMaillardville suppresses the
importance of each individual as a significant edetmof a community. The suicide of
Polly, one of Stacey's classmates, contributes @0 $ociological reflections on
connections among the individuals in the two unkégoanmunities. As the epidemic
spreads, Stacey’s younger sister Celia frequenthyerses with the spirits but is unable
to decipher their specific mode of storytelling.eTtrisis of the plague which claims
numerous lives of beloved ones is followed by audht and a fire. Meanwhile, Stacey
has to cope with several problems on an interpatdenel, including troubles in her

family, as the truth about her biological fatheresealed to her. Additionally, Steve, a
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young man from the village, appears as her suitad Stacey struggles between
different commitments she has made, finally repgrtihis advancements. The
relationships to non-Aboriginals in the town of Meidville continue to be problematic
and Stacey also loses her friend Carol due to dlterls dishonesty and disloyalty.
When an instance of domestic abuse in the villagmines public knowledge, Stacey’s
family attends to the affected woman and her ceiidoy supporting them in times of
need. The protagonist’'s interaction with such athglea of diverse personalities
influences her own emotional and spiritual develeptrduring her formative years.
These events of the summer of 1954, the last sun3terey spends at home
before her departure for the university in Vancoudeave the protagonist facing
various challenges simultaneously. The epiloguallfmreveals how the village is

viewed some twenty-five years after this ill-omemsednmer.

3.2. Eden Robinson’s Monkey Beach

3.2.1. Brief Biography?®

Whereas Maracle’s political intentions are clegolypminent in her life and
writing, Robinson does not consider herself a malitactivist, and consequently, this
issue is of relatively little importance in heeliary works. Instead, her short stories and
novels revolve around the theme of family dynamiesth in Indigenous and non-
Indigenous surroundings.

Robinson, who was born in 1968 on the Haisla NaKaamaat Reserve and
raised by a Haisla mother and Heiltsuk father,asstdered the first Haisla novelist.
Being rooted in a culture which celebrates its gt she describes how she uses
writing as a form of psychological catharsis andtowes to elucidate which personal
rewards creative writing offers:

With writing, the pay-off is more in actually doing It's quite different from
telling a story. [When] something I've been working for weeks and weeks
and weeks [...] finally becomes clear and you haw thish, that incredible
moment of total creativity and everything else ime tworld disappears.
("Discovering Eden")

% Unless otherwise stated, the biographical infoimmais derived from the following electronic sousce
Twigg and Jensen; Methot; “Discovering Eden”.
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Robinson’s career as a writer began at the Uniyersi Victoria, British
Columbia, where she enrolled in the Creative Wgitprogram. She recalls her first
three years at university as a challenging andhgtnes time during which the young
writer struggled to develop her skills. In retrosfpeRobinson explains that it was the
lack of contact to other Native writers which slalméown the process of developing
her talent. She succeeded in establishing thes¢éaasnand graduated from the
University of British Columbia with a Master's degy, finishing her short story
collection Traplines in 1996. It is this prize-winning work of shortcfion which
established her high profile and her first noveljteed Monkey Beacland published in
2000, was, among others, nominated for the Gove@eneral’'s Award. The female
protagonist’'s coming-of-age on a Haisla reservaisodescribed, focusing particularly
on family ties and the forces of nature, includimgkster figures and supernatural
elements. After short stories featuring violentrelsgers in the harsh surroundings of
urban Canada, her first novel appears to focugoiiuality. Robinson, very conscious
of her responsibility to her elders and her peoglglains her concern, “I can’t write
about certain things. [...] General ideas | felt verymfortable using, but | feel
uncomfortable [detailing specific native traditifhgMethot). While the writer thus
occasionally feels the urge to describe certaitucall practices, she respectfully resists
it, omitting topics such as ceremonies from hetingi

Robinson’s family, which has constantly been supperof her writing, values
humor and wit, and the dark side of her literaryrkvis thus even more unexpected.
Having always been interested in horror, Robinsseond novel entitleBlood Sports
from 2006 centers on violence, addiction, and rgeeand is considered a sequel to one
of her short stories. In her latest work Robinduustleaves the spiritual world and the
reserve she has describedMonkey Beacho return to the glum cities, in which a
mentally disturbed cousin tortures other family nhens. Her audacious boldness in her
exploration of the dark side of life has been @diby reviewers and earned her several

awards.

3.2.2. Plot Summary

In her coming-of-age narrativMonkey BeachHaisla writer Eden Robinson
provides a colorful illustration of life in the Ne¢ community of Kitamaat which is

situated on the British Columbian coast. The promésf, nineteen-year old Lisamarie
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Michelle Hill, revives the memories of her childltband adolescence as she and her
parents find themselves in a state of utter disted®er having heard the news of Jimmy
being lost at sea. The young man is seventeen gp&heg the time of his disappearance
and his parents and sister cling to the hope tbatili survive due to his extraordinary
swimming skills.

Lisamarie recalls her first encounter with the bigwas she drifts into a
daydream due to her emotional and physical exl@ysé reverie which thus stresses
the novel’s focus on spiritual elements from thgibeing. As her parents, Albert and
Gladys, leave their home in search for their sd® young woman’s memories
intermingle with the present and future while hendnand body oscillate between the
natural and supernatural worlds. As Lisamarie resoto follow her parents by boat in
order to support them in their search for Jimmye shlives the wonderful times she
spent with her grandmother, Ma-ma-00, and descritbhesunconditional love and
guidance the wise woman provided to her. As anngisgdigure in the conveying of
Haisla culture, Ma-ma-oo0 introduces her granddaargidt only to her heritage but also
teaches her about spirituality and supernaturah@mena. Lisamarie recalls her uncle
Mick’s arrival and his influence on her life as wa$ his untimely death due to a boat
accident. Losing her beloved relatives triggersairiarie’s period of depression and
misery as she tries to flee from the guilt she @ieas by escaping to Vancouver. The
young woman undergoes a period of intense isolainaiulging in substance abuse and
self-pity. After her return to Kitamaat, Lisamaig determined to change her life in
order to reintegrate into society. While she adaptsore optimistic outlook, her brother
Jimmy seems to topple into disaster concerning hhelationship with his girlfriend
Karaoke as well as his swimming career. Lisamageisnections with fellow students
in Kitamaat are overshadowed by her colleaguesiogation of her friendship and ties
with other young people are slowly crumbling, praimg Lisamarie to realize that her
family remains as the only haven providing uncandal love. During these events,
Lisamarie’s encounters with the supernatural arecarrent and essential theme. Her
memories are interrupted by descriptions of heretursearch for her brother by boat,
and when she lands on Monkey Beach her spiritunaéldpment reaches a climax, but
the fate of her brother is only alluded to.
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3.3. Bildungsroman or Coming-of-Age Story?

3.3.1. The AboriginalBildungsromanor Coming-of-Age Narrative

Having situated both authors’ works in their regjpecartistic careers, including
their personal histories and experiences, botlobfigal and artistic nature, the creative
contexts forMonkey Beach and Ravensonghave been established and might have
altered the reader’s original perspective on thveskks of literature. The two authors’
biographies differ tremendously: on the one handada emerges as the political
activist and “Native writer” who challenges the amment of Aboriginal people in
Canada in her writing; on the other hand Robinsthre, “good writer” ("Email
Interview", cf. Appendix), intends to show that shewriter of Indigenous origin, can
create narratives with non-Indigenous content, eamahstrated iraplines(Methot).
Despite the authors’ dissimilarities, as revealedva, the description of a protagonist’s
formative years in narrative form unites them ieitlcreative writing. Which aspects of
the Bildungsromancan be discovered in Maracle’s and Robinson’s isowand which
elements distinguish a coming-of-age story devised non-Aboriginal author from the
narrative created by an Aboriginal writer?

While | have reflected on the conceptsBiidung and consequently the aspects
of the Bildungsromarabove, | primarily focused on the European orwfirthis literary
genre. However, since botMonkey Beachand Ravensongwere composed in
surroundings which clearly differ from a Europeafitefary) environment,
contemplating the issue of ethnic minority writirgnd its correlation with the
Bildungsromanis indispensable. This reflection should partidylanclude the aspect of
the heroine, or female protagonist, as opposeddadéro, or male protagonist, featured
in traditional coming-of-age narratives.

One difference between the Europdaifdungsromanand the coming-of-age
story originating from the pen of a writer belongito an ethnic minority is related to
political affairs, beliefs, and principles. While Europe the female protagonists of the
Bildungsromanwere and are involved in emancipation processgistifig authoritative
education and up-bringing, questioning gender raled notions of ideal femininity, a
different situation has presented itself in comoigrge stories set in Indigenous
communities in Canada. Recurring themes of diso@tion, identity crises due to the

recognition of the huge disparity between Nativel &uro-Canadian communities,



42

struggles for survival of the protagonists themsghas well as of their families and
tribes, and finding one’s place in the tightly-kmétwork of families, relations, and
tribal members are of utmost importance.

While some similarities might be detected betweemroaing-of-age story
created by a writer of Aboriginal background and iatercultural Bildungsroman
(Gutjahr 69), the most significant difference shibalways be borne in mind: while the
latter is concerned with the socio-cultural corgegf (im)migration and living in a
country different from the one of one’s origin, tbeming-of-age story by a Native
writer oftentimes focuses on living as an alienome’s own country. However, “das
Zwischen-Zwei-Kulturen-Sein  als standiges Unterngegs im Sinne neuer
Identitdsfindung” can be seen as a point of siitylaretween those two forms of the
novel (Gutjahr 70* In an article composed in 1983, Braendlin write%m alternative
Bildungsroman written by ‘disenfranchised Americavgomen, blacks, Mexican
American, native Americans, homosexuals’ in whiBiidung is judged by ‘new
standards and perspectives™ (Braendlin, qtd. indHexix).

Coming-of-age stories by writers of European amgeste the ones most
strongly featured in literary discussions. In thealth of material | have encountered on
the Bildungsromanand its related genres, it was merely in Millahétt Robinson’s
novel Monkey Beaclwas identified as a “good example of the coming@gé story”;
Millard, however, did not mention that this work sverritten by an Aboriginal author
(182).

The essential question to be investigated is: Whyoav should one use the term
Bildungsromanderived from eighteenth century Europe, to desctexts which do not
correspond any longer to the historical or cultwahtext in which the expression was
formerly created (Millard 3)? The historical andltatal removal from the original
context of theBildungsromanis one reason why this genre description onlylpart
applies to the books by Maracle and Robinson.

However, also the term “coming-of-age narrative’sg® certain difficulties.
“Coming-of-age” implies “to reach full legal adu$ttatus” (Millard 4). Should the
literary scholar in his or her analysis thus reatethe legal definition only? Do certain
rites of passage have to be lived through in armiée considered of age? Does coming-
of-age necessarily apply to teenagers only? Asakilpoints out, “full legal adult status

varies between cultures, especially in relatioauoh cultural markers as alcohol, sexual

24 Gutjahr argues that this term can be appliedigpation literature. However, she does not consider
novels written by Indigenous writers worldwide.
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consent, driving license, marriage” (5). The reaafaron-Aboriginal ethnic background
will quickly notice cultural differences concernirtje passage into adulthood when
studyingRavensong@ndMonkey BeachThese differences are even more obvious when
considering the year in whicRavensongs set, namely 1954, and comparing it to
European cultural and societal conventions of whenty-first century.

Moreover, it is claimed that, while it is commordgknowledged that the years
between the ages of twelve and nineteen can betetadolescence”, the passage into
adulthood increasingly occurs only during the edawenties (Millard 5). This is also
connected to socio-cultural phenomena: in the tatentieth and early twenty-first
centuries, an increasing number of young peoplé&ddego attend institutions of higher
education, and oftentimes opt to found familieseotiey have a fixed income, i.e. after
graduation. The process of finding a stable placéhe world has thus shifted to the
early to mid twenties, which underscores the claiade above.

Millard emphasizes repeatedly that historical crtsteneed to be considered as
well. He mentions that in contemporary coming-o&agvels a contextualisation of the
protagonist’s consciousness with historical evésites place (Millard 10). Wagner also
stresses this point, and mentions one charactegstinmon to allBildungsromang
namely that those novels are “[n]Joch mehr als dmwdpnliche Roman [...] mit dem
jeweiligen Leben der Zeit verflochten” (15). Thisipt is illustrated by the never-
ending philosophical contemplations about politieald historical events which are
undertaken by the protagonistsRavenson@ndMonkeyBeach Stacey questions the
rights of Aboriginals, the treatment of her peoipléhe past and present, and Lisamarie
experiences a conflict with the Haisla traditiom dner Euro-Canadian way of life.

This discussion clearly demonstrates that bothhef dbove mentioned terms
describing literary works dealing with the matungtiprocess of young adults are
subject to criticism. However, for reasons outlingdove, | still prefer the term
“coming-of-age” and its implications as well as agsplicability will be investigated in

detail.
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3.3.2.Ravensongand Monkey Beach

Drawing on the characteristic features of a conufigge story established in
section 2.3., the present noveRavensongas well asMonkey Beach shall be
investigated in reference to these elemé&hts.

Firstly, it can indisputably be established thathbaovels feature adolescent
women as their protagonists and thus heroinestratdhe young women’s mental and
personal developments are the true foci of Robissand Maracle’s narratives. While
this first characteristic of thBildungsromancan thus be discovered in both works of
fiction, Tolchin’s argument that aBildungsromanéfeature beleaguered protagonists
who turn inward, indulge in self-pity and angstdaexperience pain” (10) does not
apply to the novels under investigation. Theseestahts shall be demonstrated in
detail.

Both Stacey and Lisamarie turn inward to consitheirtown lives as well as
those of their families and relatives; howeverjrthéimate decisions involve going out
into the world, as Stacey intends to pursue a @eigreducation in order to establish a
school in her village and Lisamarie embarks onuarjey to search for her lost brother.
Subsequently, the protagonists do not “indulge$eéff-pity, and do not become silent
and solitary philosophers, but actively engage whthnworld. Instead of pitying herself,
Stacey energetically attempts to create a brighiture for the youngsters in her
community. Despite the fact that Lisamarie doeserpce some moments of self-pity,
she quickly recovers from her lethargy and resoteesctively engage in the search for
her lost brother Jimmy herself. While people comaraing with themselves can be
described as passive, both protagonists very vigglycengage in activities which they
hope can alter their situations. The ponderingvehés which haven taken place during
their childhood or onset of adolescence is not seahhman act of self-pity as a mature
reconsideration of incidents they were too youngutalerstand at the time of their
occurrence. Tolchin’s claim does thus not appl\Rtbinson’s and Maracle’s novels
even though the first characteristic, namely thatueng of the protagonist’s
development, is true.

In both Ravensongand Monkey Beachschool and education are depicted as

exasperating elements for the protagonists. Thespair stems from the fact that both

% For an easy reference to these characteristicsireence cf. the table in the Appendix.
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Stacey and Lisamarie attend public schools whiah miostly composed of non-
Aboriginal students. They are both faced with hgvio study biased accounts of
historical events which depict Natives and theedieincorrectly. Stacey, who is held in
high esteem by her community, nonetheless decidesohtinue her education at
university, ultimately for the benefit of her oweqgple. She thus chooses to leave the
safety of her village in order to learn more aboom-Aboriginal ways of life, knowing
that during this challenging period she will hawefdce discrimination, unfairness, and
intolerance.

Lisamarie, on the other hand, dislikes and evepides both school in particular
and studying in general. She quits high-school, beturns after a period of
contemplation, resolving to graduate, “It's amazinbat a goal will do. Mine was
simple, but not very admirable. | didn’t want toaduate after Jimmy did’Monkey
Beach326). Her younger brother Jimmy, who has alwaysnbe particularly diligent
and intelligent student, encourages his elderr&gpdan and continually offers his help.
Despite Lisamarie’s efforts to succeed, she finglsdif sometimes struggling with her
resolution, and eventually does not show any aomito continue higher studies at
college or university.

Naturally, conflicts with parents and other figuret authority arise during
adolescence. This is described as the third charsiit of coming-of-age narratives in
the above mentioned section. Ravensongnumerous instances of these conflicts are
recounted. The most significant one occurs wheneytéeaves with Rena and German
Judy to go berry picking without having asked heather for permission. Stacey, who
is at that point of time not yet aware that thip i6 considered an unchaperoned one
due to the homosexual relationship between the dther women, is faced with an
outraged mother who snaps in response to her datgymisbehavior, “ ‘The law is
simple, Stacey, and this family lives within it. Yfour schooling persuades you
otherwise, don’t come back’ "R@vensongl24). Stacey, shocked by her mother’s
remark, feels deep shame, “That remark, that singheark had changed her whole
place in life. [...] Never again would her mother evalk to her about conduct. No
more patience. She would have to own her evergrEic(Ravensond 24).

This conflict marks an important point in Staceytsturation process. She
realizes for the first time that she is fully respible for her own actions and their

consequences.
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Another conflict with a person of authority occuwen Stacey, after having
been up endless hours fighting the flu in her gilaarrives late for her class and is sent
to the principal’s office. She is bold and insolesiten she talks to him:

“You have the power to cut my dreams short and lexpg” she said simply,

“but | will not serve any detentions for latenesg.”] “You have not been

dismissed,” [the principal] retorted sharply, toigthshe raised her eyebrows,

smiled condescendingly and replied “That's true” st®e closed the door.

(Ravenson@8)

Ravensongdescribes numerous conflicts between Stacey ambuga figures of
authority: conflicts which arise due to her will tesist and rebel; others because she is
ignorant of traditions and customs of her tribe fardily. Realizing that these conflicts
exist and openly facing them instead of choosingeteeat, is one important factor in
Stacey’s mental and personal development.

In Monkey Beachon the other hand, the conflicts which arise leetw
Lisamarie and her parents and educators can béfidéras acts of teenage rebellion,
rather than as an inner examination of values. @Hesms of misbehavior include
abusing drugs and alcohol, smoking, skipping schaotl running away from home.
She answers her parents in bold and impudent wayd, receives punishment for
actions which are deemed improper by her family.e Qtay, the protagonist is
discovered by her mother while smoking, “ ‘Lisaneaklichelle Hill, what the hell do
you think you’re doing?’ The first thing that pomgpeut of my mouth was, ‘What the
hell does it look like I'm doing?’ "lonkey Beacl245). As a consequence, the young
woman is grounded, “ ‘Young lady, you are not l@gvihis room until you promise me
you are never smoking again’ Mfnkey Beacl255). Hence, even though she violates
the rules of society as well as the regulationsesffamily, Lisa is never threatened with
ostracism. Additionally, she does not ponder hesbalhavior, but rather impatiently
lingers in her room until she has served her timghe does neither learn from her
misconduct nor from the punishment and continuesncitting wrongful acts. When
returning to her community after having fled to ¢aover, where she explores the
effects of drugs on her body until she discovemirttharmfulness herself, she is
welcomed with open arms instead of being banned ptinishment which would have
been executed in Stacey’s community.

A resistance to a version of history written by @&ean scholars, as taught in

school, can be observed Monkey Beachas well. Lisamarie’s argument with the
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principal is not described in detail, however sitécounted that she resisted the request
by her teacher to read out loud certain lies:

She had forced us to read a book that said thdhthans on the northwest coast

of British Columbia had killed and eaten peoplerekgious sacrifices. My

teacher had made us each read a paragraph outtheh my turn came, | sat

there shaking, absolutely furiou8ignkey Beaclt8)
The conflicts which Lisamarie and Stacey encouniffer greatly from each other,
which could be traced back to their age differenghile Stacey is threatened with
expulsion from school and ostracism from her comityguat the age of seventeen,
Lisamarie is between the ages of twelve to fiftedren rebelling against figures of
authority. As Stacey is deemed more mature, shepected to accept responsibility for
her deeds as well as to recognize the resultingemprences, while the protagonist of
Monkey Beaclis considered too young to fully understand thapscof her actions and
thus has to accept punishment which desperate tgadleem proper in their attempt to
educate their child. Stacey’s ability to self-refles therefore more fully developed than
Lisamarie’s, who, nevertheless, noticeably growgemmature toward the end of the
narrative, when her rebellious acts subside.

As mentioned above, Stacey does experience “wargiériwhich constitutes
the fourth characteristic of a coming-of-age staag, described in section 2.3. The
young protagonist believes that she has found beation in teaching, and intends to
obtain the schooling necessary for this professidndoubtedly, she will have to
explore various surroundings and cultures, which avifer greatly from the ones she
has grown up in. New socio-cultural contexts walk to be discovered by her, as she
faces the challenge of living in the city of Vaneeu

However, the maturation process does not commandiis new environment
(characteristic number five). Instead, Stacey dydaegins her passage into the adult
world long before her actual departure, which digaithe irrevocability of this journey
of maturation. While the process starts earlieth@ village, it will be completed at
university, where, living for the first time outsidbf her community, she will learn to
integrate into a different culture while simultansty fighting for her own people’s
rights. Stacey is confronted with this conflictidéntity during her last summer in her
community and consequently already faces struggle®me which many of her Native
friends and family never even think of. Maybe skeonsidered the “thinker” of her
community not only due to her education, but alge tb this experience, “[Stacey] was

a thinker, like Dominic and Grampa Thomas. Everymnthe community indulged her
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fancy for wandering off to think or joining the ofgtople in their endless debates over
philosophy, white folks’ ways and their owrR&vensond.38).

The summer before her departure signifies an rtapb stage on the road to
adulthood. During this time she re-invents and eérgs her personality and attitudes
(characteristic number seven); she does not omgogier the differences between her
people in the village and the non-Aboriginals ia tbwn of Maillardville, but begins to
reflect on them, contemplating these dissimilasitie

“l can't stop taking stock of the way everythingks — it's like an obsession. |

do this grocery list of the differences betweente/own houses, buildings, and

our own.” [...] “Why?” Rena asked, a hint of disappabin her voice. “Why
what?” “Why compare us to them®Rgévensond.15)
German Judy is an important character as shettdesi Stacey’s passage into a world
yet unknown to her. While the protagonist does alhoonstantly compare the lives of
people in the town and in the village, she alsdizes that moving to a big city is a step
with which she needs help in order to be able tegrate.

The reader oRavensongloes once have the opportunity to observe Stacey’s
skills as a teacher, when her mother and Madelereathd to be taught to read. This
positive experience then strengthens Stacey’s ideci® pursue her vocation as a
teacher, and, due to her knowledge of both Abwaigand non-Aboriginal cultures, she
is probably very able to succeed in what she plam® (characteristic number six).

Lisamarie also feels the urge to leave her commuriitKitamaat in order to
spend some weeks and months in Vancouver (chasienumber four). She thus
begins to explore an environment yet foreign tq b&periencing joy as well as grief,
and emotions alternating from bliss to numbnesdefaression. It is in an environment
in which no rules exist that she discovers her dades — emotional, personal, and
financial. The purpose of the protagonist’'s relamratremains obscure; she might flee
from her depression following Mick’s death, fromrHamily, from school; she might
search for a job, or for an opportunity to partg amdulge in forbidden substance abuse
in order to paralyze her brain and emotions.

Consequently, the learning process, which, sintdaRavensongalso already
starts while Lisamarie lives in her community ag¢ theginning of her adolescence, is
accelerated and intensified during her sojourn midh Columbia’s most populated
city. At home, the protagonist oMonkey Beachconstantly acquires traditional
knowledge by accompanying her grandmother on variexpeditions. Experiencing

loss, grief, affection to family and friends, faguas well as success triggers her
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maturation process even before she ventures to iliveVancouver. The fifth
characteristic of the coming-of-age narrative theimains unfulfilled, as it is not the
new environment which is the initiating factor in Liearie’s developmental process.
Nonetheless, the protagonist’s attitudes evidetctignge upon her return from the city,
which marks a turning point in her young life. Hastance, she resolves to restart
school and now abstains from alcohol and drugs, @#md re-integrates into her
community. She reflects on her attitudes and r@dsfthem (characteristic number
seven), but not to fit better into new, but intd cbntexts. However, her psychological,
emotional, and personal development will yet undergmerous changes until the end
of the narrative.

The sixth characteristic can only partially be fdun Monkey BeachWhile, as
argued above, Lisamarie experiences the developmietier ability to self-reflect
during her sojourn in Vancouver, it cannot be adgtiet the validity of her skills and
capacities for her further life are examined, athes case when Stacey’s abilities as a
teacher are affirmed.

The last and eighth element mentioned in sectiBncdncerns the narrated time.
In Ravensongthe events of one summer are recounted, andilmgep, being set some
twenty-five years after the events, explains ttesoa why this story is being told. In
Monkey Beach Lisamarie’s memories focus on the formative eseduring her
childhood and adolescence, while the time duringckvishe relives these memories
spans only roughly forty-eight hours. Even thoubk begins to recount her memories,
which start when she is only at the age of six, aatetailed account of her life is
offered, but rather a depiction of incidents whettaped and influenced her personality

and explain why she has grown into the young wostfemnis.

It can hence be demonstrated thatNtmnkey Beaclas well as foRavensong
most of the characteristics | have establishechen grevious section concerning the
coming-of-age narrative are applicable. As a cquegece, it can be argued that both
novels fall into this genre. My findings are sugdpedr by a scholar who, in her
discussion of various novels by Aboriginal writezencludes:

Along with Culleton’sin Search of April Raintreand Hungry Wolf'sThe Ways
of My Grandmothers [Armstrong’s Slash Slipperjack’s Honour the Sun
Maracle’sRavensongand Robinson’draplineg could illustrate, expand, and
challenge the category of tlBldungsromanthe narrative of maturation. (Hoy
185-186)
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Hoy believes it necessary to explicate the t&mdungsroman which underlines the
significance of attempting to define this categany of at least providing certain
characteristics, considering the novels which afeentimes subsumed under or
excluded from this literary genre. She includesows narratives by Aboriginal writers
in her enumeration, which emphasizes that the redlthe coming-of-age story does

not exclusively apply to works by writers of Eurapeprovenance.

3.4. Narrative Technique

3.4.1. Structure

An author may employ various techniques to strigchis or her literary work.
This process can be done formally, by the divisioto chapters or sections, and
subchapters or subsections, for instance; or mahat by using an introduction,
climax, pro- or analepsis, for example. As a dethinalysis of the structural devices
employed by Robinson and Maracle is not intendethénpresent thesis, only a brief
overview will be provided.

At first glance, the structure of Maracle’s nove] opposed td/lonkey Beach
simple and linear. The events occurring during suenmer months of 1954 are
recounted, from late spring to the beginning of. ffhile the novel is divided into
fifteen chapters of about equal length and a lowefcluding epilogue, notions of time
within the time frame of the summer months are stidct and frequently remain
imprecise. Time gaps can be found between chaptetsalso between paragraphs, and
the passing of days and weeks is repeatedly onhkedawith line breaks. These very
subtle indications of time shifts may serve as relars of the differing perceptions of
time as understood by Aboriginals and non-Aborilgina

The linear chronology of the narrative is — exciepta few brief flashbacks —
never disrupted, although a significant time gap loa observed between the main text
and the epilogue at the end of the novel: “ ‘Thaisvl954, Stacey heard herself say
some twenty-five years laterRévensond.97). It is revealed that the previous story is
actually told by four women, namely by Stacey, @&eMomma, and Rena, to another
younger family member, Stacey’s nephew. This enawag only inserted by Maracle
after some deliberation, as she explains:

When | wrote Ravensonpit was finished when [Stacey] crossed over thdde
to me, because it was from the moments of thissa@timaking; she starts her
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decision making at the beginning of the story dmehtshe’s turned out into the

world, that’s the end of the story. ("Personal iview", cf. Appendix)

However, the need for a stronger ending promptedwttiter to add a type of
conclusion to the main plot. The epilogue chandpesperspective on the novel as a
whole as it becomes clear that the main charactetse story recount it themselves
some twenty-five years later. MacFarlane stredsesdiationship between structure and
agency, when she argues that Stacey moves away “fvsemg ‘storied’ to having,
creating and telling her own story”, and that ‘fjgiar order, causal relations and
narrative divisions are disrupted as the narrgtiesent in Stacey’s story is revealed, in
the epilogue, to be an active re-membering (stg)yaf the past” (119-121).

As some further clues about the diminishment ofcthamunity are inserted, the
uplifting hopefulness which is established at thel ef the narrative as Stacey’'s
ventures out into the world is almost eliminatecdseling of sadness about the failure
of the protagonist’s initial plans replaces theirmgm. However, it has also been
argued that the structure of the novel “stress@gisgd recovery”, as the four women
mentioned in the epilogue convey “the values oirtbeltural heritage to young Jacob”,
making a “destabilization of colonial fixity” posse (Kaltemback 52-53). Therefore,
the ending could again be read as optimistic aeehl.

Just as ilMMonkey Beachmemories are also recountedRavensongHowever,
these episodes of Stacey’s childhood and adolescamrcusually very brief and do not
constitute separate entities, as they do in Robisstext. In one of the few extended
memories, Stacey, now mature and knowledgeableurngs the “naturalization” of her
uncle, looking back at a then immature young gitiowis ignorant of Canadian
bureaucracy and the political implications of “nmalization” (Ravensong6-49). Other
memories include traumatic incidents of innumerat#aths in her community due to
iliness, or infamous stories about “the old snalkdvenson®5-96; 148-150).

While the narrative as a whole is hence structimed linear manner with few
flashbacks, the past, present, and future occdBiomaerge and intermingle, a
phenomenon quite similar to the transcendenceefmbrlds of the living and dead in
Monkey BeachSuch a fusion can be observed in particular dupassages in which
Celia acts as the mediator between the supernandalhe natural worlds, grasping the
meaning of signs which others are too busy to neieegor unable to see, or which they
simply ignore. “Dominic had also mentioned thati€elas spending much time alone

in cedar's shadows, but the family had paid liitteention to it” Ravensond3). The
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place under this tree is where Celia most ofteabdéishes contact to the non-human
world. Despite her young age, the girl’s gift isutfnost importance, as it is the trickster
Raven who communicates and discloses her plansnéemtions concerning the future
to Stacey’s younger sister, “[Celia] was alreadyated at her usual spot behind the
band hall watching Raven. The song that was cusitynsuspended in the air
surrounding Raven hadn’t arrived. She waited p#gidar it [...]” (Ravensond 25).

While she may occasionally grasp the scope of thissens, she is, due to her
age, yet unable to alter the course of events.€liin@ dreams and nightmares, whose
contents she is yet unable to associate with ¢stioepisodes, events of the past recur,
such as the settlers’ landing on the American oenti, which constitutes a life-altering
event in her people’s historRavenson®-10; 41-42). These “visionings with the past”
are pivotal points, even though the young girl doesrealize it immediately, because
cultural survival can only be assured by rememigetire experience of colonization
(Horne 119).

In Robinson’s narrative, which the author has stmed in a more complex
manner, episodes of the past, present and futaréh@ form of premonitions) are
intermingling to form a multifaceted web of stonds.

The book opens in the present tense, and as thedftthe missing seiner with
Lisamarie’s brother onboard slowly unravels, thadexs are able to catch the first
glimpses of the Hill's family dynamics. Lisamarigho is in a state of trance after she
has learned the news about her brother's disappearaelives distinctive memories
which start around her sixth birthday and dateh® present. These episodes, which
allow the reader to become acquainted with herdbbibd, surface every time the
protagonist drifts into a state of (day)dreaming da the excessive emotional strain,
food deprivation, and lack of sleep. The memormbjch are chronological and
recounted in the past tense, alternate with epsadelisamarie’s and her parents’
search for their lost family member, and these aspects constitute the major part of
the novel. While these changing points of view geeerally clearly distinguishable, it
becomes increasingly more challenging to find ctkamarcation lines between the past,
the present, and even the future in the last secfithe novel, when memories combine
with the present and intrusions of the supernat{Mainkey Beacl860-374). The wish

or need to draw these lines, however, might beca}pf a non-Aboriginal reader, as
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“[flrom Lisa’s indigenous perspective the supermatuand the fantastic constitute
another dimension of reality not separable fronryday experience” (Howells 184).

The novel, which is divided into four chapters wédengths differ extremely
from each other, features three larger recurraetaly interludes which alternate
irregularly with the present search and the pashames as exemplified above. The
first one offers instructions on how to contact tread, which is inserted four tinfés
and climaxes at the end of the novel, when Lisaagas to establish a very intense
contact with individuals existing beyond the wod#tlthe living. In particular, it has
been argued that conveying to the readership émsesof connectedness with the spirit
world is essential:

Though Lisa’s perception of the spirit world isgraented, the poetic structure

of the novel provides a web of connections betwthenhuman and nonhuman

worlds, which is figured through the language afain and vision as she tries to
bridge cultural gaps, reconnecting with ancient@us while being a modern

teenager. (Howells 190)

In other passages, the heart is explained in anatdetail, but careful attention
is paid to make this vital organ’s function compesible to the medical Iayméﬁ?l’he
last medical insertion ends with the descriptiom ofiyocardial infarction.

The third of the above mentioned literary interlsidefers to the instructions or
teachings which are presented to the reader incth@se of the novel. These
instructions include geographical descriptionshsas locating Lisamarie’s home town
on a map or discovering certain places in the tothesnselves, cooking recipes, and
accounts of Haisla history. However, the readeukhoot be led to believe that Haisla
culture is explained through the text, but rather further research by him- or herself is
requested (Appleford par. 35).

The time gaps between the different episodes irarh&gie’s memory are
oftentimes substantial. However, Robinson providegs and evidence which let the
reader usually rather effortlessly explore whichgst in Lisamarie’s physical and
mental development is recounted, whereas occayahdbes indeed prove difficult to
locate the story in narrative time and space. Qamsig political and historical
implications concerning Aboriginals in Canada, staf interest to the attentive and
considerate reader at which point in time precigebbinson’s narrative is set. This
aspect might constitute the very reason for bothagla’s and Robinson’s explicitly

stating the exact year in which the main actionth@ir novels take place, even though

%5 Cf. Monkey Beachl39, 179-180, 212, 366.
27 Cf. Monkey Beachl63-164, 191-192, 268-269, 275.
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the latter chooses to reveal it to the reader tmhards the end of the novel, giving the
year 1989 Monkey Beacl296). A repetitive image, which is also employedold all
these episodes and glimpses of Lisamarie’s andfdamily’s lives together, is “the
sound of the speedboat”, which, most notably, mér&seginning as well as the end of
the narrativejlonkey Beaclz, 374).

Robinson’s novelMonkey Beachwhich the writer divided into numerous
shorter and longer passages, therefore offersuatste with several time gaps which

ties events together in a rather complex manner.

3.4.2. Narrative Situation

The following brief account of the narrative siioas encountered iRavensong
and MonkeyBeachprovides a glimpse of narrative methods employgdhle writers.
As a detailed analysis of the narrative technigond®th novels would by far exceed the
scope of this paper, the introduction to this topitl describe in a few words the
narrative situations and the points of view Maraahel Robinson used in their literary
works.

The narrative situation irRavensongconsists of various points of view.
Unexpected, yet oftentimes subtle shifts in nareatioice are common and frequent,
and Maracle creates an unanticipated change indhative situation at the end of her
novel, initiating a reconsideration of the narratviewpoints. Therefore, my analysis
will firstly be concerned with the narrative sitioat excluding the epilogue, and
secondly including these last few page&af’ensong

The novel commences with an account by an autho@atator, describing
Raven, Cedar, Cloud, and “a small girl”, whom teader later recognizes as Celia, and,
after having introduced the girl, shifts into thergpective of Celia as a reflector
characte?™.

From the depths of the sound Raven sang a deepseimg, melancholy green.
Above, the water layered itself in stacks of giken, dark to light. [...] Below
cedar a small girl sat. She watched for some timeewtind playing with cloud.
Above, she felt the presence of song in the moveémkeocedar’s branches. [...]
Her body began to float. Everything non-physicakide her sped up.
(Ravenson®-10)

2 For these terms cf. Stanzel, 1995.
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For the major part of the novel it is not Celia Biacey, the protagonist, who acts as
the reflector character through whom the storyoisl.t Points of view are shifting
occasionally, and Maracle carefully alternates leetwauthorial and figural narration,
which constitutes a form of narration which was elydused in the mid-twentieth
century, and, | argue, later on as well (StanzeTig reader finds him- or herself inside
Stacey’s mind, voyeuristically being able to diseowher innermost thoughts and
feelings. The protagonist faces great emotionahduirafter a quarrel with her mother,
an incident which simultaneously constitutes a ifigpant turning point in her
maturation process, “She awoke with Momma’'s wordshing in her ears. She didn’t
want to think about them, to consider the hardnesstained in them or their
significance to her as a responsible adlRayensond.25).

The writer's predominant use of Stacey as a raftettaracter can certainly also
be traced back to the fact that she intended &® rdie readership’s sympathy toward
the protagonist, “The more a reader learns aboat itinermost motives for the
behaviour of a character, the more inclined hegdndeel understanding, forbearance,
tolerance, and so on, in respect to the conduitti@icharacter” (Stanzel 128).

While the bulk of the novel is told by Stacey agtas a reflector character, other
passages remind the reader that also an autha@uiedtor, who is omniscient, exists,
“Village life resumed its pace without any hintitf feelings about Ned taking up with
Momma. Stacey supposed it was because they deitided inevitable, Momma being
how she was and all. No one could have guessedhdgtust couldn’'t care anymore”
(Ravensond81). This passage juxtaposes two different sghafr&nowledge: Stacey’s
limited perspective and her assumption about theagérs, and the omniscient
narrator’s point of view, who provides the readd@hvinformation about the sentiments
of the community, sentiments Stacey is ignorantTdferefore, the reader is offered
more information than the protagonist has. Thetéohpoint of view which is conveyed
through figural narration is emphasized when tfaglee is reminded not to completely
trust Stacey’s judgments: “As is sometimes the e@te cynical thoughts, Stacey was
wrong” (Ravensond.82). This comment acts as a very forceful renmitldat the reader
is given a limited view on events occurring in tbeurse of the novel. Alimost all
incidents and, perhaps more importantly, each ef ¢haracters’ personalities are
filtered through Stacey as a reflector character.

Occasionally, the limited point of view is expandeg the authorial narrator,

who even offers glimpses of the future, and thusvigles the reader with additional
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information. Somehow apologetically, he or she eol®s that Stacey cannot be aware
of everything that is happening around her: “It was last time for a long time that
anyone in the village would offer tobacco, but $tacould not know that’"Ravensong
190).

Thus, it is those two perspectives which dominateMiaracle’s novel, if one
chooses to ignore the epilogue. However, the coxtglef the narrative situation is
intensified in this part of the book, when narratconventions are suddenly subverted
and undermined. The claims | have just made abavy cemain valid when
considering the novel excluding the epilogue. Theyvast part of the novel provides a
totally new perspective on the narrative situatidren re-reading the novel, “ ‘That was
1954, Stacey heard herself say some twenty-fivas/éater. [... ] It took all winter for
Celia, Stacey, Momma and Rena to recount that sumvieaing Jacob sat in silence
listening to the womenRavensond 97).

The epilogue therefore explains the narrative sina- or attempts to explain it.
The very last part of the novel surprises the redgerevealing the identities of the
narrators, as the anonymous narrator is transfointedour narrators, with whom the
reader is then already well acquainted, as theglacefeatured as characters in the main
story. Initial assumptions concerning the narragiteation are destabilized, and Stanzel
explains why this can happen:

A teller-character always functions as a “transenjttthat is, he narrates as if he
were transmitting a piece of news or a message ‘teaeiver,” the reader.
Communication proceeds differently with a refleetbaracter. [...] In this case
the mediacy of presentation is characteristicaliyonired by the reader’s illusion
that he is witnessing the action directly — heddw® is perceiving it through the
eyes and mind of the reflector-character. (146-147)

Therefore, this solution or supposedly simple elaton of the narrative situation
offered in the epilogue complicates rather thanlifates an understanding of the
narrative condition. Certain passages in the besgecially those referring to the world
of the trickster, could — applying European staddaof interpretation, as mentioned
above — only be told by an omniscient narratorc&ithe story is recounted by four
women who take part in the plot themselves, ineth@, it is suggested to the reader that
he or she has been exposed to four strands oftiearfeom four limited points of view

— which does offer a variety of insights from difat viewpoints. Nonetheless, these

viewpoints remain limited, and the question isedifrom which point of view passages
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such as the following are recounted, if only therfwomen tell the story — is there an
omniscient authorial narrator after all?

It has taken Raven almost a century to drive tlupleefrom the village, still the

villagers would not communicate with the othersideémic after epidemic had

not birthed the shame Raven had hoped for amongedbple of white town, so

the villagers remained staunch in their silenBavensond.91)
Even though it might be argued that Stacey is \hhighly by her community due to
her education, she does not have the ability dmgress, at the point of time the story
takes place, to listen to and understand the spanid tricksters of the supernatural
world. Celia, who notices them, is in 1954 stilbtgoung to understand their signals.
Two explanations are possible: on the one handrmniszient authorial narrator is
employed by Maracle for passages such as the aneeabn the other hand Stacey or
Celia have matured and gained tremendous knowlbgdke end of the novel, so that
in remembering the events of the summer, lookingkpéiney are able to reconstruct the
trickster’s plans and all other events which ocedinn the community.

Consequently, the epilogue contributes to the cerity of the narrative
situation in Maracle’®Ravensongand poses questions to the reader of Europeaarkit

background which are challenging to answer.

The narrative situation of Robinson’s nowbnkey Beachs marked by a first
person narrator, who is also the protagonist ofribreel, namely Lisamarie Michelle
Hill. The narrative situation is of significance, particular as it is the more mature Lisa
who recounts certain passages of her younger ilifethe form of memories; the
situation is similar toRavensongwhere also a grown-up Stacey looks back at her
adolescent life. However, whereas Ravensonghe time period between the actual
events and the time at which the account is giyams twenty-five years, Lisamarie is
at the end of her teenage years when she informsetider about her young life and
very recent events. In fact, in the first memorg shares she recounts a telephone call
by the Coast Guard inquiring about her lost brqthed thus it is a very powerful and
emotional and — most importantly — a very recensage, which happens only three
days prior to the point in time at which she tétis story Mlonkey Beaclh).

Investigating the first person narrator and thecfiom of memory in connection
with the narrative situation, Stanzel differentsateetween the “narrating self” and the

“experiencing self’ (212) and observes:
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The shorter the narrative distance, the closerntmeating self stands to the
experiencing self. The horizon of knowledge ancteption of the experiencing
self becomes narrower and the effect of memory asatalyst capable of
clarifying the substance of experience is corredpaly limited. (214)
This observation indicates that the narrating axygegencing selves of Lisamarie in
Monkey Beaclare much more closely related than Stacey’s, dued short temporal
difference between the events taking place anghdim in time at which the account is
given. The narrative distance is of utmost impar&ras it generally indicates the extent
to which the character/narrator has undergone a&epso of mental and physical
development. The narrator might identify with theperiencing self as he or she
recounts his or her life, or might feel a form antlete estrangement — these two
instances being diametrically opposed points omades with various possibilities in
between (Stanzel 213). This explanation supportsclayn made above that Stacey,
looking back at her teenagehood after twenty-fieary, is able to explain phenomena
and complex relationships which she was too yoengriderstand as an adolesc@nt.
Accordingly, while Lisamarie has undergone a mdtonaprocess by the end the end of
the novel, she is still emotionally very much cocted with the accounts she gives or
memories she re-experiences, and can thereforeed@ilbed as having a close link
between the narrating and experiencing selves. tidily, her memories become
more and more blurred towards the end of the nal,to her physical exhaustion.
This consideration prompts doubts about her rditgbas a narrator of her
memories. Sometimes, Lisamarie does not succeedcalling the events which she
wishes to share with the readers:tfy to remembera story she told me, but | am
distracted. [...] thinkit was grade seven when | learned that wind stexts difference
in temperature between the air and the ground” égmphasis] Mlonkey BeacH54).
Expressions like these create some doubt as tankisa’s ability to remember the
stories correctly. The reader is thus also remirfeithe limited point of view and the
subjective viewpoint from which the major part diet story is told (or rather,
remembered). The use of terms like “I try” or “Irtk” and thus the emphasis on the act
of recollection pushes the narrating self into tbeeground (Stanzel 217). In other
passages, the narrating self retreats to the bagkdr and the experiencing self is
predominant; frequently, the reader becomes so msgddn Lisamarie’s memories that
the sudden transition to the present comes aspaseiMonkey Beacl290). Memories

9 Stanzel uses these terms for the first persomtianc Although most oRavensongs told from the
point of view of a figural narrator, consideringtpilogue which identifies Stacey as a narratapgly
his terms now considering Maracle’s novel as well.
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are employed by Robinson as a creative device: ‘@apering itself is a quasi-verbal
process of silent narration by which the story nee® an aesthetic form, primarily as a
result of the selection and structuring inheremneicollection” (Stanzel 215-216).

However, it is not always memories the reader|mnadd to observe. In certain
instances, the narrator addresses the readersieqtlgi a phenomenon which is also
observed by Stanzel (56-57). Lisamarie, the protag@nd narrator, performs in those
passages as a mediator of culture, and as a teathgeography, history, and
supernatural phenomena. The reader first encoumtersmode of teaching when
Lisamarie describes exactly the location of herskhacommunity in the vast province
of British Columbia: “Find a map of British ColungbiPoint to the middle of the coast.
Beneath Alaska, find the Queen Charlotte IslandsgDyour finger across the map
[...]” (Monkey BeacHl). The use of the imperative clearly indicates direct address
to the readership, including a request to explordetail the history and culture of the
Haisla community, also beyond the scope of theitibcts novel. The narrator
furthermore provides a recipe to prepare oolich@Wlenkey Beach85-87), and in
various passages, suggests ways to contact thasdel;eé'Contacting the dead, lesson
one. Sleep is an altered state of consciousnesk.Th.contact the spirit world, you
must control the way you enter this state of behag is somewhere between waking
and sleeping” Nlonkey Beachl39). Thus, Lisamarie explicitly tells her story &an
audience, even providing instructions. The spediiget audience is, however, not
identified.

One feature of first person narration is free iadirdiscourse, which can also be
encountered in Robinson’s novel. Free indirectalisse cannot only be used to convey
thoughts, but also to render speech (Stanzel Ztlexample of this technique can be
given from the beginning of the narrative, whenahmrie is on the phone:

The man said he’d like to ask me a few questiogave him all the information
| could [...] Josh has been planning to move theeseatoser to his favourite
Area 8 fishing point. No, | didn’t know where theipt was. [...] Did | know of
anything else that could be helpful? No, | salMokkey Beaclk-6)
This short passage features two sentences inrfde@ct discourse towards the end. As
is demonstrated in the sentence before last, ‘iimdeect style within a first-person
narrative situation can also be used to reproduespeech of other characters” (Stanzel
221). The question of the man on the phone is espreein this particular form. An
example of a passage in which Lisamarie’s thoughéescommunicated through free

indirect discourse can be given below: “I shouldéehgone with them. | should have
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gone. [...] Why didn’t | think of it before? God, lalle no brain in the morning”
(Monkey Beact36). As Lisamarie embarks on the search for bstr brother alone,
many instances of free indirect discourse andimt@nonologue can be observed.

One instance of the use of Jimmy as a reflectoracher can be detected, “The
waves have washed the blood from the oar tip butdmesee the dents in the wood
where he hit Josh [...] For what he did to Karaoleekhew that Josh deserved to die”
(Monkey Beacl869). Robinson chooses this way of conveying witette of the other
characters in the novel know, namely what happbloglyg before the boat sinks. Even
though Lisamarie is aware of Jimmy’s intentionerftaving found the photo of Josh
and the priest, she remains in the dark as to Waatoccurred on Josh’s boat, and the
shift to a figural mode of narration is thus ma@eeassary, breaking the pattern of first
person narration.

The narrative situation ilMonkey Beachis thus marked by a first person
narration, and hence differentiates itself from iastly figural narration ilRavensong.
Therefore, the novels give two very different exéspof the narrative modes authors

of coming-of-age stories may employ.
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V. Coming-of-Age and Its Implications in Ravensongand Monkey
Beach

4.1. Communities — Ties That Bind?

4.1.1. Sketching Stacey’s Social Surroundings

At first glance the members of Stacey’s family appe have formed very
strong bonds of affection and love. However, tipigaaent closeness lies at the core of a
problematic ambivalence with regard to intimacy dethchment.

The nuclear family consists of Stacey and her rgysli Celia and Jimmy,
Momma, and her husband Jim. After the tragic deditthe latter, it may indeed be
argued that Ned, who is revealed to be the proiaggemiological father, integrates into
and is slowly accepted by the family unit. The fgmis thus the most central
community in the lives of its members, while disteglatives and the community of the
villagers constitute wider communal circles:

Every single person served the community, eachb@weming a wedge of the
family circle around which good health and welldagirevolved. A missing
person became a missing piece of the circle whichdcnot be replaced. White
people didn't seem to live this way. No one indiatlwas indispensable. Their
parts didn’t seem bonded to their wholRayenson@6)
Outside of these circles other communities areufedt in Maracle’s coming-of-age
narrative; Aboriginals who are members of othdyesi the non-Aboriginal inhabitants
of Maillardville, or “the town”, and the academiomamunity including the city of
Vancouver (see figure 1). The dynamics of thesemgpthe maintenance or destruction
of social bonds and ties as well as Stacey’s iremknt in those immensely diverse
communities will now be considered with regard fteeit importance for the

protagonist’s process of coming-of-age.

4.1.2. The Family Unit as a Central Element

The closeness of the nuclear family unit as meptiombove may be questioned
when certain incidents and events involving Celiad &Stacey are more closely
investigated. The ties that bind these family memmipeanifest themselves not so much
in acts of affection but rather in Stacey’s abhoceeof the indifference and hypocrisy
the inhabitants of Maillardville exhibit regularlydaracle explains, “Every time you

look at someone else’s culture who you really semurself” ("Personal Interview", cf.
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Appendix). By observing the inhabitants of Mailleitte, their morals and attitudes as
well as their behavior, Stacey discovers her owopfes culture more and more
intensively, especially appreciating her peoplelsse of community. The truth value of
this assumption is rarely asserted by explicit ratiees but rather by appropriate
actions. Stacey recounts how she is supported riradeedemic endeavors not only by
her family but also by the community as a wholecsi the villagers show great
confidence regarding Stacey’s plans for the neard namely the establishment of a
school in the village with the goal to bestow hewowledge on the children. The
protagonist informs the readership of an incidenblving her younger sister who has
compromised her own needs in order to support mteflectual sibling. Additionally,
the passage below illustrates the solidarity witihi@ community, a solidarity which is
experienced also by the protagonist:

Her younger sister Celia had shouldered the heawk what would normally

have passed on to her during canning season be&iasey wanted to study.

[...] Not this time. Stacey knew she couldn’t get Without helping fight an

epidemic. Her sense of family wouldn’t allow herléave it to everyone else.

(Ravenson@7)

Gradually, however, problems and secrets of grgateportion interfere with
various characters’ senses of family and unityjuidiog the protagonist’s. Despite
crumbling bonds of affection within Stacey’s famitiie solidarity to the other villagers
manifests itself repeatedly in times of crisis, &BvJudy and Rena rolled their sleeves
up, donned Momma’'s make-shift masks and joinedother women who felt it was
their duty to try to save the community. Stacey teld this duty. She pulled at her
youthful strength night after nightR@venson@2). These instances of unity described
above are repeatedly overshadowed by episodeslati®, separation, uncertainty,
and anger.

The narrator explains the significance of the refeghips between siblings, “In
their family structure older brothers and sistere as important as parents when
children are young. As much of the care is provibgdsisters and brothers as by the
parents” Ravensongl44). However, the emotional (and spatial) distahetween
Stacey and her siblings Young Jim and Celia isueadjy striking, challenging the
narrator’s statement cited above. For instanceptbtagonist does not contemplate the
whereabouts of her sister when she is not pregatensond 26), nor does she speak
to her brother on a regular basikafensond.61). Especially Celia oftentimes remains

outside of any community and separates herselingill from her family and the
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villagers. As a consequence, her family (involuhtarneglects the young girl's
significance for the community for “she is a kindoonduit between past and present”
(MacFarlane 117). Celia’s position as the individwhao perceives the trickster's song
might cause this effect of positioning the yound gs an outsider of the family. She
does not utter a single word during the summera®41—- or at least the narrator does
not record it® — she seldom plays with other children and islyaseen in family
interaction. While other members of the village mhyceive the young girl’s solitude,
her parents and siblings seem to remain ignoraheoself-induced isolation, “Dominic
had also mentioned that Celia was spending mucé &lone in cedar’s shadows, but
the family had paid little attention to it. Stacgyve his comments no thought”
(Ravensong3). When Celia senses difficulties or dilemmasén surroundings, she
prefers to distance herself from her family and \hikage, listening to herself and the
trickster while exploring her visions. The youngl'gimental pictures of the European
settlers’ arrival also foreshadows Stacey’s queshé unknown “world” of Vancouver
and UBC (Leggatt par. 28). These visions are ofostnmportance, since “Celia resists
the alienation and disconnectedness that has edsiuim colonization because she re-
establishes linkages with her ancestors and renaasotraditional ways” (Horne 119-
120). Had the villagers spent more attention onytheng girl and her spiritual gift, the
village might have been saved from various catpbis.

Stacey seems to be in a constant state of contearphahich isolates her —
similar to Celia — from others, including membeft$ier family. She critically considers
information conveyed in school by her teachers,leveBimultaneously attempting to
ascertain “a middle way” between an Aboriginal anchon-Aboriginal world view,
which initiates her reflections on numerous indiats, conversations, and actions.
Sometimes these intensive contemplations can teadself-induced isolation from the
people around her, affecting them likewise:

Stacey’s too-serious quiet diminished the joy ie tiouse. [...] The isolated
presence of Stacey beleaguered the oneness ofyfarglating an unnamable
pain for everyone. Celia took to leaving early aeuirning late. She hung about
the village square looking for things to do whiclould keep her from going
home. Celia had no idea that she was alienatingelidrom the family fold just
as surely as was StaceRavensond.69)

% The only sentence uttered by Celia is a sentantteei epilogue, i.e. the last sentence of the neeshe
twenty-five years after the events of the ominausmer of 1954.
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Consequently, Stacey’s periods of reflections, Wwhigre undeniably of utmost
importance for her further development, affect fagnily members in ways she is not
aware of, and Celia’s periods of isolation increpseceptibly.

These episodes of detachment among the family mendbenax in the most
serious of these incidents, when Stacey is thredtémbe ostracized by her own mother
due to her not adhering to the rules of the vill§Bavensondl24, see also 2.2.2.).
Momma’s anger expressed in this passage mirrorsrii@tion at the non-Aboriginal
people in town and their influence on her adolesa@aughter. She refuses cross-
cultural negotiation, fearing — maybe rightly —tttf&tacey is already infiltrated with
“their” values and principles, neglecting her owgople’s (Hoy 130). Her treatment of
Stacey is harsh and even brutal, which, howevefgrofthe young woman the
opportunity to grasp the importance of her decsiand actions which might affect not
only herself and her family but the entire villaged its moral and ethic codes. This
fight with her mother, which does drive a wedgensstn mother and daughter at first,
is definitely of great significance in Stacey'selifas she finally contemplates her
behavior and realizes her mistakes, comprehendisg laer mother’s decision of
threatening her with such severe punishment. Rdothis incident, the protagonist
“proves unable to share the context or perspedcixen of her own mother”, which
highlights the importance of Stacey’'s transgressamd her realization of the
consequences (Hoy 187).

The relationship between Stacey and her motheested once more when
Momma reveals the truth about Stacey’s biologiatiér to her:

Grampa Thomas told a story of twin brothers, ore fdther of children, the

other the woman’s husband. Stacey choked. Shegemig to tell me that Jim is

not my father. Momma’s monologue softened, becaeverent, telling Stacey

precisely what she did not want to he&ayensond01)
While at first infuriated, Stacey’s anger subsidesshe is able to perceive her mother’s
suffering in the past and present. The young woalaa comprehends Polly and the
morals of the non-Aboriginal society more fully exfthearing her mother’'s story
(MacFarlane 120). The protagonist, even though ewérthe non-Natives’ hypocrisy
concerning sexuality, has become “infected by thearality”, looking at her mother’s
“indiscretion” through the judgmental eyes of thenrAboriginals, and, realizing this
pattern of thought, tries to negotiate differentridosiews, withdrawing her premature
judgment of her mother’s actions (Leggatt par. 24dditionally, Stacey begins to

realize the positive effects of Ned’'s acceptande Irer family and especially into her
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life. The young woman notices the improvement af im@ther's mood due to Ned’s
company and enjoys the physical familiarity whichfostered in her family, with
Madeline, a Manitoba Saulteaux woman living in theommunity, significantly
contributing to this developmenRévensondl78). Especially the trip to Yale fosters
more intimate and affectionate bonds among the lfamembers, strengthening ties
which are sometimes extremely fragile.

Hence, the family grows together through the tragyents of the summer,
working jointly in a community and demonstratindidarity with the sick and needy,
while in return receiving advice and help in timef uncertainty and insecurity
themselves, sharing the experiences of survivaldeath, joy and sorrow, regret and
forgiveness. All of these factors contribute toc®tds process of emotional maturation,
and restore weak and strained ties.

The relationships among the members of Stacey’'slyfaamne thus marked by
great ambivalence; while Stacey’'s own views in Heginning reveal her sense of
family, the actual family ties are fragile and lepsand isolation and neglect are
common phenomena. In the last parts of the comirage story the bonds among the
family members strengthen. This claim is confirmedthe epilogue in which it
transpires that while the village has meanwhiléefabpart, strong family ties still bind
Stacey, Celia, and the others. The disruption ef tilage’s community structure
nonetheless leaves gaping wounds in the livesaufeytand her family. In the epilogue,
which is set some twenty-five years after the evefithe summer of 1954, Stacey tries
to find an explanation for her nephew’s suicide atoding that the lost sense of
community was the trigger for his decision to ersllifie:

“[O]ver the next decade the village fell apart. Wanmleft to marry after that.
They left in droves. No one knows why; it was a®ugh the whole
consciousness of the village changed at the sanmeemto The women lost the
safety of family. The village lost its clan basedease of it. Now we are caught
in an epidemic of our own making and we have naittew to fight it.”
(Ravensond.97)

The bonds of the community, so vital to the survfaeach villager, have thus slowly
crumbled until they dissolved entirely. The requdtseparation and isolation has taken
its toll on the lives of the former villagers, clxing in the suicide of Stacey’s nephew

a quarter of a century later.



66

4.1.3. Stacey’s Encounters with People from Other @nmunities

Three greater communities which shall be discussdtie context of Stacey’s
development exist outside the group of the villagaghe town of Maillardville,
Vancouver and the University of British Columbiadathe Manitoba Saulteaux, a tribe
of which Madeline is a member. The adolescent panisst is the only character who
entertains ties with all three of the above memmroups in addition to her own
people. These multiple bonds often prove to bereaigcomplexity, especially as the

novel is “built around the Native/White fracturadi’ (Kaltemback 47).

Stacey’s connection with the town of Maillardvileanifests itself through her
acquaintance with adolescents her own age. Poliigumg woman from her class in
school who commits suicide, plays an important roleStacey’s development even
though she attempts to distance herself from hessemate at first, “Polly is one of
theirs, she told herself: ‘Nothing to do with mgRavensong29). The “we-they”
dichotomy is employed (unconsciously) several tim®s the protagonist, who
repeatedly draws comparisons between the inhabitdrthe town and the people of her
own village, compiling a “grocery list of the difences” Ravensond. 15). Identity is
constructed through opposition, as Maracle appeafseinscribe the divide between
Indians and ‘white folk™ (Hoy 128-129). The atteirtp eliminate Polly and her suicide
from Stacey’s mind by trying to convince herselattthe adolescent non-Aboriginal
woman is of no concern to her provides a meansrofepting herself from the
emotional impact of this incident. The emotionahtoil which her class-mate’s suicide
stirs in Stacey surfaces perceptibly several timébe coming-of-age narrative, “It was
exactly one month from the day Polly had hung HerSeéacey still couldn’t pass by the
bridge without thinking about it”"Ravensong0). As Stacey ponders repeatedly the
guestion of how a young person could take her oifen because she had been
discovered to be sexually active, the protagorustiudes that there does not only exist
a hierarchy of power between Indigenous and noigérmbus people, but between
women and men as well. This realization initiategealing of sympathy for white
women in Stacey, “There were no support systemsvfote women, not among their
relatives or in their communities or in law. No vden Polly killed herself” Ravensong
81). As Stacey contemplates Polly’s death, shelglogalizes that her initial reaction,
namely to suppress thoughts about her classmatstittte a means to protect herself.

When she deconstructs her emotional and mentalkbanr order to experience these
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diverse sentiments, she commences to perceive #ignificant impact on her
personality. In fact, “her empathy for Polly andtlees enables her to articulate and
affirm her culture and community relations. Thidirafation process enables her to
resist colonial constructs and shame” (Horne 123)is realization highlights the

importance of Polly’s character for the developn@btacey’s personality.

Carol is a young non-Indigenous woman with whomc&yais acquainted as
they attend the same high-school. The two young evostudy together every Friday
evening at Carol's house in Maillardville, whichnstitutes a time the protagonist
usually truly enjoys due to the surroundings, “Btleing about Carol’'s house sang
comfort” (Ravensong30). The emphasis in this regard lies on matgradsessions,
while the defective interpersonal relationships @arol’'s family create a tense
atmosphere Stacey tries to avoid by spending tiloeeawith her friend. While the
exclusive possessions in Carol's home might be oamf for the protagonist in one
way, the anxiety and unease which linger in thedaning dinner with Carol’'s family
are abhorrent to Stacey. On the day the SalisHegirhs about the upcoming influenza
epidemic, her view concerning the wealth of matgr@ssessions shifts considerably.
She comprehends that the material goods which sheess to own are worthless
without sharing them with people she loves and sadeout. By becoming “more
critical of settler society” Stacey “further artlates and validates the ways of her
people” (Horne 118). The protagonist slowly reaizkat the relationships among the
members of Carol's family and the inhabitantshef town in general are more distant
and superficial than in her village. Although Staces unable to suspend her
comparisons of material objects in the town and \Vikage, she realizes that the
superficiality of the relationships and the lacksotial networks in Maillardville would
be unbearable for her, and reflects upon this t¢mmdivhen she visits Carol’s, “lI am
obsessed with living like these people but | catéhd them anymore. The house felt so
empty [...]"” (Ravensond7). The security of the village and the inhaligasolidarity
and unity increase in importance while her londgimgmaterial wealth diminishes. The
lack of a social network in Maillardville is empleesd by Carol’s (first!) visit to the
village in search for comfort after the announcetm&iher parents’ divorce. When
Stacey gains more insight into the “vulnerabiliyvehite women within their family
structures” through Polly’s and Carol’s blows ofefashe is troubled by her confusion

over “cultural/racial allegiance” (Hoy 146). Ethitic and gender intermingle in a
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complex web of discrimination and inequity, utteclgnfusing the young woman, who
is desperately attempting to understand the mafa3arol’s fellow inhabitants of the
town. Not succeeding in this endeavor, she rempirzzled by Carol's behavior and
emotional outbreak over — for her — such a trigeturrence as her parents’ divorce,
and ponders her alternating emotions, “Stacey waaldeow she had managed to stick
it out as [Carol's] buddy for so londg.must be different when | am out theshe
decided” Ravensondl34) [my emphasis]. Stacey becomes conscious rotlifferent
identities due to Carol's visit to the village, lieeng that she has adopted various
identities depending on her location. Finding hiénseable to continue her friendship
with Carol, who comes to the village looking fomaimrt while ignoring the villagers’
miseries, the protagonist’s realization of heradtifig identities paves the way for her

quest to find her “self”.

Steve, a young man from Stacey’s high-school, exgréat influence on her
personal development as he is in love with Staséy, however, does not harbor the
same feelings for him. The young man, who durirgrtfirst encounter accompanies
Stacey home, casually chats with her — much tahaoyance, “She could tell him she
didn’t want him on her side of the river, that hdrdt belong there. Instead, she just
didn’t look at him. Maybe he would get the hinRRgvensongr2). As they finally
exchange their thoughts on different subjects aedhes of current relevance, Stacey’s
resentment against non-Aboriginal philosophy ang whlife repeatedly surfaces in
their conversations. She snaps at Steve or giveardeerous replies, challenging him to
defend himself and his whole community. While tloeilyg man fails to understand the
significance of those remarks at first, Staceyarglfcomments trigger the process of his
reflection on cultural differences, finally admmity his community’s failures in
establishing intercultural bonds (Horne 124-125pv8 exhibits interest in Stacey’s
culture and community and visits the Aboriginallagle regularly, also engaging in
conversations with the wise Ella. The young mang wblmonstrates genuine interest in
the other culture, “accommodates himself to the i listener and learner, makes
himself useful to Ella, and discovers that from $ide of the river, he will be unable
ever to experience Native life adequately” (Hoy -14fB). Stacey finally rejects Steve
as her suitor, constantly pondering her sentimandsattitudes with regard to the topics
of amorous relationships and sexuality. Yet Stexte truly admires the young woman,

exerts great influence on her thinking and behawitiile Stacey affects him in similar
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ways. She discloses to him her thoughts aboutniinabitants of Maillardville and their
neglect of the crises in the village. On their elably — final encounter, Stacey is
enraged by Steve’s ignorance of the events in illege, “ ‘How did it feel to watch us
die, Steve?’ she askedRé&vensondl86). By uttering these words, the young woman
instills shame and embarrassment in him, but alserleoks the fact that her own
people have neglected to cross the bridge and dehep. While Stacey’s accusations
are justified, she needs to realize that Raveras pliso includes that her own people
take a step forward to encourage reconciliatiorwben the Indigenous and non-
Indigenous individuals of her surroundings. TherefdSteve does not only act as an
important character in terms of Stacey’'s develogmeith regards to love and
sexuality, but also functions as an essential &gur Raven’'s plan of crises and

reconciliation.

Madeline, a Manitoba Saulteaux woman, lives in tikage together with an
abusive man who is later ostracized for his de&ts. scandal of his abusing his wife
and children only becomes public when Madeline s&hab her husband in an act of
self-defenseRavensonghapter 13). The woman is at first not integrated the daily
activities of the village since she comes from haotribe — she is merely tolerated. The
villagers’ treatment of Madeline illustrates thatdsstinct differentiation is made
between the Salish and members of other tribes.nVithe news of the physical and
sexual abuse spreads among the inhabitants ofilthgevthey decide to ban the man
from their community in order to save the childreand Madeline. The importance of
the children is obvious, “While the woman was not wf them, the children were”
(Ravensongl59). The dichotomy of “us” and “them” manifestself once again,
emphasizing that ethnicity and geographical origgmve as significant indicators of
difference in the novel (Eigenbrod "Stranger" 26Hpy explores this notion further,
“[Maracle’s] strategy explodes the category ‘Indiamith ‘Indian’ becoming a signifier
of racial difference rather than of a given ragebup. And it signals the presence of
systems of racial inclusion and exclusion even iwitthat carefully circumscribed
category of identity, the village” (144). Howevdvlomma, who intervenes before
Madeline can kill her husband, develops a passawntHis “foreign” woman and a
friendship is about to grow. Madeline’s childremdia new playmate in Celia and
Stacey slowly accepts the frequent presence of Ntede family in their house. The

protagonist’s initial opposition of Madeline’'s aheér children’s joining them on their
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trip yields to a feeling of warmth and delight, whehe cherishes the change which
these “foreign” people initiate in her own famit@fter three weeks with Madeline, the
girls and the books, change came to the family. élad was so effusive, it was
contagious. [...] Stacey liked this easy physical ifemity that Madeline was
cultivating in her family’Ravensongl78). Stacey thus learns a lot not only about
Madeline and her character and personality, but discovers differences which exist
among the diverse Indigenous tribes. The emphasis Madeline’s difference
(Ravensondl73) underlines the cultural diversity among Natpeoples (Eigenbrod
"Stranger" 267). The banishment of the Old Snalekthe villagers’ support offered to
Madeline and her children teach Stacey an impof&gson: “Community [...] cannot
be affirmed simply by a banding together againstsiders but entails the harder
internal work of balancing the different needs and oblmadi of the various

participants in the tragedy and of the group” (Hd).

German Judy is yet another character who liveshe Wative American
community and remains an outsider due to her nan/ldackground. Her “ethnically
constructed otherness” is underlined by her nandehan sexual orientation contributes
to her status as an outsider (Eigenbrod "Strangé6). Nonetheless, she acts as a
significant figure due to her being a border crospeoviding Stacey with information
about the university she is about to attend anegersly helping when Stacey’s friend
Carol comes to the village drenched in tears duéeo parents’ divorce. Momma,
however, rejects the notion of considering Judynewenember of the community, and
while Stacey at first does not understand her msthsentiments towards Judy she
comprehends them during Carol’s visit:

Rena couldn’t stop laughing about [Carol]. Aftee tfirst outburst, Judy didn’t
think it was all that funny. Seeing Judy switchnfrdaughter to offence on
Carol's behalf reminded Stacey of what Momma had about her whiteness.
She began to see some truth in Momma’s remark s stid@te so she don't
count. Ravensond.35)
Stacey feels anger due to the non-Aboriginals’ eetgbf her village in times of crisis
and eventually projects this anger on Judy as well.
German Judy does not try to “become Native”, bahen functions as a link
between the Indigenous and non-Indigenous comnesni8he is aware of her status as
an outsider in the village, yet chooses to remiagéne with her partner Rena of her own

free will. She demonstrates loyalty to the villag@and participates in activities which
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are foreign to her Euro-Canadian culture and dildnterates her not being accepted by
the other villagers:

[Stacey] wondered why this woman chose to live iwnillage that virtually
ignored her. She was white. No one we know, Stacklyherself. Judy hadn’t
once intruded on the space of any of the villag&ise went to work and
returned home to Rena’s, accepting the villagé&nse about her presence. She
didn’t belong but no one said thaRgvensong9-80)

Despite Stacey’s resentment against Judy, the Ge@aaadian woman constitutes a
link between the village and the “outside world™\&dncouver as well as the University
of British Columbia. Both she and Madeline inditecict as teachers and mentors for
the adolescent woman, gently guiding her alongbitreler zones of different cultures,
cultivating in her reflections on individuals andet society as a whole (Eigenbrod
"Stranger” 267). When Stacey asks German Judy éfg Im the process of getting
acquainted with university politics and life in thiey, German Judy’s little knowledge
of Aboriginal cultures surfaces, “The absence adwdedge of the other world was so
vast that Judy could not conceive of its size.¢8&yaRena, and Judy] sat in a complete
state of unknowing. In an odd sort of way they waitk equal in their lack of
knowledge” Ravensond. 13). This passage also highlights Raven’s plaforice both
the Indigenous and non-Indigenous inhabitants ke tastep toward reconciliation, so
that slowly cultural knowledge can begin “to moweboth directions” (Leggatt par. 28).

Through all these encounters with people from diffié cultural backgrounds
Stacey acquires a better comprehension for cultdivarsity, made possible due to “a
process of self and cultural individualization” (iHe 123). When Stacey leaves for
university in order to be able to teach her peapt#ildren, her departure marks the
beginning of the accomplishment of Raven’s plastécey] doubted for a moment the
value of her departure. Raven panicked. Raven htoGgamma’s voice to Stacey’s
ears: ‘We will never escape sickness until we ldaw it is we are to live with these
people” (Ravensongl91-192). Stacey’s vision affirms her resolutianl¢éarn about
non-Indigenous ways of life in order to save henomllage — a plan which ultimately

fails, as the reader is told in the epilogue.
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4.1.4. Outlining Lisamarie’s Social Surroundings

Lisamarie, the protagonist of Robinson’s comingagé narrativeMonkey
Beach spends her childhood and part of her adolescengesmall town situated on the
British Columbian coast. The young woman’s famityusture exhibits a complex
network of bonds in which various emotions combinanging from affection to
extreme dislike. The relationship between the yowoghan and her parents is subject
to constant changes and alterations, especiallyisssnarie experiences a period of
open and partly aggressive rebellion against figuafeauthority. While the motives of
her parents’ beliefs and behavior frequently remaliscure and ambiguous to the
adolescent girl, she gains considerable knowledgeitaher parents’ history with the
help of her wise and generous grandmother, Ma-ma-is bond of affection between
the old woman and her granddaughter strengtherdywauring the course of the novel
and increasingly gains significance. Furthermoheg tinexpected appearance of the
protagonist’s uncle, Mick, contributes to an inakie change in the family dynamics.
Lisamarie’s brother Jimmy is already at the begigrof the narrative announced to be
lost at sea, which triggers the reader’s interestthe events leading up to his
disappearance. While often engaged in verbal agdigdd fights during their childhood
and early adolescence, the siblings have sharedthioeights and feelings in their late
teenage years during intimate moments, developieg tability to empathize with
others.

Except for these most significant members of Ligaes family mentioned
above, various friends and acquaintances play nmajes in the protagonist’s years of
maturation. Her friendship with three young men adnikrank, Pooch, and Cheese
oscillates between positive and negative evenwghich Lisamarie experiences diverse
emotions including a sense of belonging, happiresspw, anger, and extreme hatred.
Lisamarie and her cousin Tab remain inseparabbsgticlg what constitutes the most
important friendship between girls in the novel.r&ake, her brother’s girlfriend, and
her uncle Josh will be of such importance in Jinsrlife that these characters hugely
impact other individuals, such as Lisamarie, ad.weésamarie is thus connected via
various ties to numerous people in her town, “KéamVillage, with its seven hundred
Haisla people tucked in between the mountains la@dtean” Monkey Beach).

Although Lisamarie does spend some time outsidaenfcommunity, reports

about her interaction with other individuals outsiof Kitamaat are limited in the novel.
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The description of her encounters is restrictednort explanations of her social life in
Vancouver, a crucial racist incident at the malhd aher interactions with non-
Aboriginals at school, which usually constitute atbge experiences.

In the following section, Lisamarie’s interactiomgth several of the above
mentioned characters will be sketched. The constaarge in the relationships between
the protagonist and members of her family and tlieemcommunity mirror Lisamarie’s

development from an immature child to a mature goaahult.

4.1.5. The Hills’ Family Dynamics

As Lisamarie’s contemplations and reflections @n life are triggered by her
brother’s disappearance, the description of theadters’ relationships shall commence
with an analysis of the bond between the siblingse reader is introduced to the
narrative by the news of Jimmy considered losteat, $is fate being “fraught with
ambiguity”, which creates an atmosphere of suspepsaking the reader’s curiosity of
the events leading up to this tragedy (Appleford. 3%). While Lisamarie and her
parents are anticipating the coast guard’s telepluati, each of these three characters
finds him- or herself in a state of sleeplike wailkeéss and emotional turmoil,
especially as images of the past involving Mick'&l d¢Ma-ma-o0’s deaths are conjured
up, intermingling with Lisamarie’s twinges of guifor ignoring her premonitions
(Castricano 804). During this phase of shock amgbast the protagonist ofMonkey
Beachbegins (day)dreaming about her childhood and esdblescence, meditating on

her family, her friends as well as on her own sases and failures.

The relationship between the two siblings can lsraitterized as distant at first,
as their childhood is marked by frequent fights prattical jokes:

He was too wiry to throw down on the floor and teckke | used to do when we
were younger. [...] As [Jimmy] opened the door [of ttioset], | hopped out,
roaring and waving my arms. Jimmy’s expression afrdr, his complete and
utter terror, was beyond anything I'd expected. [“Ypu're gonna get it!”
Jimmy said. Monkey Beacli68).

Lisamarie rejects assuming responsibility for hestlieer when she refuses babysitting
him and both children omit playing with each otHasamarie often experiences phases

of envy as Jimmy does not only enjoy a vibrant alotife while simultaneously
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succeeding at school, but is also, in her opinimved more by their parents than she is.
Jimmy, who attracts many girls due to his swimniregg and physical appearance,
embodies everything the protagonist strives to ¢®&ss success, attractiveness,
intelligence, and the love of their parents. Lisamas filled with bitterness and
contemplates to leave home as this concept of geigrto a family unit has no more
value for her, “[...] I was going to pull my own wéig In fact, | was going to be giving
them a break. With me gone, they could devote ¢hieny to Jimmy’'s swimming. I'd
go my way and they'd go theirsMpnkey Beacl278). In this quote, Lisamarie’s wish
to isolate herself from her family due to her ewéyer brother is illustrated clearly.
However, the two siblings, whose age differencey apgans a year and a half
(Monkey Beachl0Q), grow continuously closer together as theyumeatLisamarie’s
envy subsides as her self-respect as well as s&lém grow, even intending to support
and comfort her brother who entertains doubts alsitrelationship with Karaoke.
Similarly, Jimmy attempts to comprehend his sistertéasons for her escape to
Vancouver and assists in the process of re-adafisghool and family life when she
returns to Kitamaat. The incident which is pivataltheir relationship is described in
chapter three of Robinson’s novel. Jimmy has toecoth the blows of fate of his
shoulder injury as well as his girlfriend’s leavitige town of Kitamaat, her reasons for
this escape remaining obscure to Jimmy at firse Yaung man tries to drown his
problems and depression in alcohol, and Lisamasieidés to take him to Monkey
Beach, a location of great spiritual power, to sarppher depressed brother. The
siblings’ initial “roles” — the successful son amide doomed daughter — are now
reversed, his tragic narrative forming “a kind bhdow narrative” to Lisamarie’s own
(Howells 195). Jimmy’s initial fury for having bedmrought to the Beach while he
passed out drunk yields to a feeling of gratefudreesthe siblings commence discussing
intimate thoughts later on (sd&onkey Beacl848-350). Lisamarie is deeply impressed
by her brother’'s devotion to the girl he loves, dhd profundity of his feelings will
later contribute to the events leading up to Jingrgisappearance. Readers who are
aware of Robinson’s short story “Queen of the Notthve the advantage of being
acquainted with details concerning this speciabti@hship between Jimmy and
Karaoke, and, most importantly, are aware of Kagaokexual abuse by her uncle Josh.
The short story which is recounted by Karaoke a&sfilst person narrator presents a
version similar to the one the reader is providethw Monkey Beachin which the

storyline about Karaoke’s abuse is sometimes allugle Despite Lisamarie’s late
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realization of Jimmy’s true intention, Karaoke cawmiends immediately that her
boyfriend intends to revenge her suffering, andsatering the danger the young man is
in, experiences shock and disbelief, “My tongueclstin my mouth. My feet felt like
two slabs of stone. ‘So he’s dpueen of the North ‘Of course, silly,” [Lisamarie]
Michelle said. ‘We know you pulled strings. How elsould Jimmy get on with your
uncle?” (Traplines 214). After Karaoke’s silent departure due to bEte of shock,
Lisamarie fears for her brother’s relationship,uassg that Karaoke is convinced of
having been abandoned by Jimmy. Frantically seagcfor Jimmy’s promise ring in
order to show it to Karaoke, Lisamarie discoversesl to Karaoke's disturbed
relationship with her uncle, and therefore realites reasons for Jimmy’s decision to
go on a ship with Josh as it presents the perfppordunity for retribution Monkey
Beach 365; Andrews 12-13). While Jimmy seeks revenge Uacle Josh’s terrible
crime, he simultaneously fears that judgment wdbée passed on himself (Appleford
par. 24).

This course of events reveals various importannigoabout the relationship
between Jimmy and his sister Lisamarie. The pratistj@s torn between admiration for
his strength, courage, and determination, while shmultaneously curses his
foolishness and injudiciousness. Despite initiglries, the siblings share a strong bond
of love and affection and Lisamarie’s concern aliwrtbrother triggers her plan to take
a boat to join her parents in the search for hinlemimultaneously realizing that her
initial supposition “Jimmy would never hurt anyon@lonkey Beacl0) is incorrect.
The boat ride Lisamarie undertakes in her searchdo lost brother is “her meditation
on longing and loss”, a narrative of present momesstd memory, blurring the

“boundaries between human and spirits worlds” (HtsAE95-196).

The relationship between the protagonist and hegrnis is marked by phases of
intense rebellion in which she rejects the notiehamily” and “home” and intends to
lead her life as a loner. Lisamarie’s escape tocdawer, which may have been initiated
by several occurrences but is mainly triggeredheydeaths of Mick and Ma-ma-oo, is
the most apparent indication that she has decwlé&arh her back on her relatives, even
on her parents and brother. Dalsimer argues tleatiog a distance between the parents
and the teenager in order to develop into an inagget individual is a necessary stage
during adolescence, and that the need to do soefliesl much of the behavior that

gives offense to the older generation: the floubhgarental authority, and indeed of all
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authority” (6). The strength of the family connecis and their endurance can, however,
be observed when Lisamarie decides to return t@nkagt where she is warmly
welcomed by her family. Her phase of rebellion lbaased after her experiences in
Vancouver and especially after the death of henttiand cousin Tab, who appears to
her as a ghost:

“But you can’t be dead. | just saw you last week]..] “I just got bumped off
by a couple of boozehound rednecks and I'm pretekihg angry at you right
now.” “At me?” “Don’t look at me like that. You angour fucking problems.
Get your act together and go homeéviophkey Beacl301)

The complexity of the relationship between Lisamand her parents is furthermore
marked by their denial of Lisamarie’'s supernatuadilities — they identify the
supernatural phenomena as temporary phantasmangrea hallucinations, which
complicates the young woman’s understanding of them
Six crows sit in our greengage tree. Half-awakbear them speak to me in
Haisla.La'es they saylLa'es la'es [...] La'es—Go down to the bottom of the
ocean. The word means something else, but | camiember what. [...] “Did
you hear the crows earlier?” | say. [...] “They wealking to me. They said
la'es It's probably-“ “Clearly a sign, Lisa,” my mothbas come up behind me
and grips my shoulder, “that you need Prozaddritkey Beachi-3)
Despite her parents’ disbelief in her supernatakdlities, the young woman continues
to communicate with the spirit world, encouragedi®éoso by Ma-ma-oo (Andrews 17).
The reasons for her parents’ denial are mainlyewab their past; Lisamarie’s father
has seen two of his siblings undergo the ordeagsifiential school, a place where the
denial of their Native roots, and therefore theorercement of Aboriginal traditions,
customs, philosophy, and myths, was cultivated stmdulated, impressing upon the
young students Euro-Canadian ways of life. The alesfithe existence of supernatural
phenomena therefore constitutes for Lisamarielsefah means to protect his daughter
from falling into the clutches of Euro-Canadian resdof forced assimilation. The
protagonist’'s mother possesses, as the readesldaough Ma-ma-o00’s accounts, the
same gift as her daughter, but realizing its nggagifects denies its existence — in her
as well as in her daughter (Appleford par. 22).ibgithe formative years of her life,
her parents thus support the protagonist verg littiregard to coping with her spiritual
gift.
The most significant issue for Lisamarie’s paremising her teenage years is
Lisamarie’s graduation from high-school as theyardghis diploma as the key to the

upper echelons of Euro-Canadian society. Lisanw@mmplains, “[My parents] went on
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for another half-hour about how | could be a doapoiawyer or whatever | wanted,
then they sent me to my room to think about Moakey Beacl278). Lisamarie feels
therefore misunderstood by her parents, who daesgond to their daughter’s needs.
The young woman suffers from her parents’ “hybrdizdentities” and their position in
between Euro-Canadian and Aboriginal “worlds”, whiconfuses the young woman
completely as her parents want to encourage heghtiai's success in Euro-Canadian
society while ignoring her insistence on the ocence of supernatural phenomena
(Howells 184). The relationship between Lisamarid aer parents alternates between
contempt, disrespect, distrust, and admiration fidence, and pride. Constant deep
affection and unconditional love between parentd #reir children underlie these

emotions.

The bond between Ma-ma-oo and Lisamarie percepstitBngthens and gains
affection and intimacy during the course of theeloue to Lisamarie’s awareness of
her grandmother’s wisdom she frequently visits dlder in search for help and advice
concerning her supernatural gift. Ma-ma-oo aidsgnanddaughter “to mediate between
what others see and what she can access” (André)vgdntly providing guidance and
counsel. She encourages Lisamarie to appreciase #igns of her Indigenous heritage
and “to face the challenge of learning to develepdpiritual gift across the disruptions
of history and her modern English-Canadian edunafiplowells 192-193). Ma-ma-oo
acts as a source of knowledge in regard to famsgfohy, and the protagonist gathers
essential information about her parents, which ital for her understanding and
comprehending their feelings, motives, and actiéiusthermore, Ma-ma-oo introduces
her granddaughter gradually to Haisla customs eadtitions and therefore acts as the
pivotal character in the transmission of Aborigirallture in Monkey Beach She
encourages Lisamarie to accompany her on excuriwosgh the wilderness, teaching
her important lessons concerning survival skillsichs as locating animals and
identifying fruit and herbs. Additionally, Lisamarijoins her when the old woman
honors her late husband, performing Haisla ritesootacting the dead. In this sequence
of Robinson’s coming-of-age narrative the aspeclanfuage emerges as an issue of
particular significance. The protagonist observesdrandmother perform certain rites
at the burial site of her husband and remarkshagrandmother “said some words in
Haisla that [she] didn’'t understandMénkey Beaclv8). The tight link between the
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aspects of language and maturation has been edpiloretail elsewheré However,
let me underline the significance of these conoesti among Lisamarie, her
grandmother, and the Haisla language and culture.pfotagonist also slowly recovers
“matriarchal power and knowledge” through her banth her grandmother Ma-ma-oo,
and Robinson thus emphasizes female strength (hané). As Lisamarie grows from
knowing little Haisla to understanding the langudgky, so does her character and
personality grow from feeling lost and abandonetirnding an identity, finding a place
to belong in her community at the end of the noi#-ma-oo is the crucial figure in
this process of development. The bond of affectind intimacy shared by Ma-ma-oo0
and her granddaughter can, moreover, be illustriayethe following quote: “As | was
getting ready for school that night, Mom asked meatM did and | told her about
everything except Ma-ma-oo and the [burial sitejas uncomfortable sharing it with
her. It felt like it was something privateMpnkey Beacl80). On the other hand,
Lisamarie’s thought also demonstrates the distdrateeen her mother and the girl.
The frailty of relationships and community tiesilfees of the individual to maintain
those ties, and the re-establishment of these ir@pblbonds constitute central themes in
Robinson’s text (Hoy 188). Due to the strong relaship between the protagonist and
her grandmother, the young woman is deeply shoclkedind out about her
grandmother’s death. Feeling responsible for hasipg, she remembers how ghosts
had provided her with signals of her grandmotheripending death, the old woman
also being aware of their presence, “When | arriadMa-ma-00’s house that
afternoon, the house was filled with the soundhadsis murmuring. [...] “You see [the
ghosts]?’ [...] ‘They came this morning’ [Ma-ma-ooii@” (Monkey Beach289).
Lisamarie blames herself repeatedly for her granberts death, “If | had listened to
my gift instead of ignoring it, 1 could have saviedr” (Monkey Beact294). Despite
Ma-ma-00’s demise, Lisamarie has gained valuabtevedge from her grandmother
who has most significantly conveyed elements ofsldaculture to the young woman.
Lisamarie has thus found a place to stand betweertturo-Canadian life style of her
parents’ and her uncle’s and grandmother’s appeniaf Haisla culture. The notion of
continuity has been established, and the young worealizes that passing on one’s
heritage or “the wholeness of a society” is of gheatest importance (Dawson 48).

3L Cf. Rossler, Martina. “Homewards: Language anahtitiein Eden Robinson’slonkey Beach.Coll.
of essays. Eds. Christa Knellwolf-King et al. Karst: U of Konstanz, forthcoming.
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Lisamarie’s uncle Mick appears unexpectedly fordgéass birthday when the
protagonist is at the age of six and from that pofrtime onwards exerts a significant
influence on the young girl. Due to his intimatengection to Haisla culture, he instils
pride in his niece to embrace her Native heritagéing as an important conveyer of
Aboriginal culture (Andrews 17). He is, as opposed.isamarie’s parents, politically
very active and recounts events of his past:

On hot days, [Uncle Mick] wore his message T-shifiee Leonard Peltier! or
Columbus: 500 Years of Genocide and Counting. Ujguake wore a Levis

jacket with Trail of Broken Treaties embroideredhnght red thread on the
back. For this feast, he’d changed into his buckgktket with fringe, his A.l.LM

Higher—Join the American Indian Movement! T-shindahis least ratty pair of
jeans. Monkey Beaclh6)

Having borne witness to the oppression Indigenadsviduals had to endure from his
childhood in residential school to his adult lifeg assumes the position of a political
activist and tries to initiate critical thinking ms niece who should therefore challenge
conventional non-Aboriginal accounts, history, aattitudes (Andrews 15-16). He
conveys his political stance to Lisamarie, who, aithg Mick and his way of life,
readily adopts his opinions. When Lisamarie gets trouble in school for singing a
song entitled “Fuck the Oppressors” in class (whsble had picked up when visiting
Mick), preceded by her refusal to read a “histficpassage about cannibal
Aboriginals in British Columbia, Mick frames theather’'s note and hangs it on the
wall, “He put his arm around me, swallowed harcew times and looked misty. ‘My
little warrior” (Monkey Beacl®9). The girl intends to impress her uncle, fooegding
her “tomboy” attitude while suppressing her femeisides (Lane par. 7). For
Lisamarie, Mick is the father whom she longs toeéndun, cheeky, ready to fight for his
rights — simply an idol. Mick likewise enjoys sp&mgltime with his favorite niece, but
rejects being regarded as a parent:

“I wish I could live with you.” “No, you don’t.” “You're fun. They never let met
have any fun.” [...] “Your mom and dad are fun to®ick said. | gave him a
doubtful look. “They are. But with you, they hawedo parent things. They have
to keep you fed and clothed an pay the bills antthvaut for you. That kind of
stuff. We can just hang out like this. You undandZi (Monkey Beacl®6)
Tragic events have also left traces in Mick’s.life has never forgiven his mother for
sending him to residential school, the traumataeggpced there still penetrating his
everyday life (Castricano 802). Additionally, theirder of his wife Cathy, also known

as Cookie, is re-experienced by him in a dreamndua camping trip, conveying utter
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terror to Lisamarie, who, being still a small childoes not understand her uncle’s
nocturnal aggressive behavioMd¢nkey Beachl108-110). The episode of Mick’s
emotional outbreak is also of importance concerriggaftermath, more specifically,
the comforting words and actions of Lisamarie’s Imeot After a time of playful flirting,
Mick becomes more concrete, wishing for physicakehess, not knowing that he is
being watched by Lisamarie, “Mick was sneaking up[®lom], and | stepped back
onto the porch so | wouldn’t ruin the surprise. ¢dene up behind her, encircled her
waist with his arms and gave her a gentle kisshenneck. She pulled his arms off,
slowly, then pushed him away, eyes downcaktdrtkey Beacl22). The protagonist
unravels family secrets, unearthing some dysfunsti@dppleford par. 17). Soon after
Lisamarie’s discovery of her mother’s and Mick’glfags for each other, for which she
forgives both her family members, Mick perishesaitoat accident leaving behind a
niece who cannot cope with his death. Lapsing anteerious depression, life for the
protagonist after her uncle’s death becomes dudllk@ring, “Some days, it was hard to
do anything. Even eating seemed like too much teoukd lie in bed and stare at
nothing, and hours would pass in a flash. [...] Itswaeven painful. | felt nothing.
Blank” (Monkey Beach56). A lengthy phase of misery and gloom beginsyhich
Lisamarie changes into an angry and aggressivegya@man, pushing her family and
friends away through her hostile behavior andwatét It is then that she slips into drug
abuse, and, after Ma-ma-o00’s death, flees to Vareoin order to drown her anger and

misery in alcohol while suppressing her problemih wiktensive partying.

With regard to the family members mentioned abav&amarie’s grandmother
and uncle exert the greatest influences on hendurer adolescent years, acting as her
mentors (Howells 194). Their deaths are transfoxmea#s they change Lisamarie’s
perception of herself, the people around her amdHagsla heritage. Ma-ma-oo0’s and
Mick’s passing intensify the protagonist’s conteatns about her origins and her
family’s history (Dawson 49). Strong bonds, whicte anaintained despite various

crises, characterize the ties that bind the Hitlifg.

4.1.6. Lisamarie’s “Gang” and the Transformations @ Its Members

As opposed toRavensong interactions between Aboriginals and non-

Aboriginals are rare itMonkey BeachTherefore, | will now describe the ties which
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bind Lisamarie to other members of her own comnyuthit this analysis of Lisamarie’s
“‘gang” | will include her cousin Tab and the thrgeung men Frank, Pooch, and
Cheese. Questions of gender due to the protagemié€rnative enactment of roles arise
throughout Robinson’s novel as well as in her atiéen of short stories published
earlier (Hoy 189). Lisamarie attempts to undermpneconceived gender boundaries,
subverting constrictive roles with the (involuntahelp of her friends. Despite the fact
that numerous other characters emerge as Lisamagquaintances in the course of the
novel, the individuals chosen are the ones whiah rmost influential during the

protagonist’s adolescence.

Tabitha, who prefers to be called Tab, is Lisagiartousin and the daughter of
Aunt Trudy, who has attended residential schoohaier brother Mick (see figure 2).
Suffering from alcoholism, Trudy simply neglects mesponsibilities as a parent. Tab
has to cope with her mother’s episodes of drunkemaad insobriety, phases in which
the household lacks food while furniture and clstlage messily scattered throughout
the home. Trudy slurs verbal attacks at her daugtite is not afraid to defend herself
using swear words. Tab, enjoying her solitude aadriy cultivated the image of a
loner, is glad to have only few friends. Lisamaagmires her cousin for her coolness
and for her freedom from parental restrictions #mags enjoys her company, “I liked
playing with her because she wasn't worried abairtimg her clothes and she taught
me how to play poker and crazy eightMdnkey Beacld?2). Lisamarie appreciates her
cousin and friend, and values her company alsousecaer self-esteem is stimulated, as
“[i]t is in the relationship with the friend thahé young adolescent feels enhanced,
participating in the qualities possessed by (oitatted to) the other” (Dalsimer 8).

Lisamarie is “protected from” her family’s histoby her parents who deem it
necessary to conceal certain secrets from thegldtau— for her own good. Tab, on the
other hand, is well acquainted with her family’stbry, a reason for her knowledge
constituting her drunken mother who likes to shaeerets during her phases of
insobriety. Consequently, it is Tab who conveysthe protagonist the sufferings of
Mick and Trudy at residential school, and from Famt's babbling during her
drunkenness Lisamarie can discern news about Mixkisg an alcoholic and his dating
Lisamarie’s mother. These secrets were never seppmsreach Lisamarie’s ears, and
although she later discovers the truth value afeheaims, her first reaction is disbelief,
“‘l can't believe she says things like that. Whaatiar' ” (Monkey Beach29). Tab
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introduces Lisamarie to drug abuse and partyind, smokes her first joint with her
cousin (Monkey Beach204). Additionally, Tab initiates the protagonssttiesire to
escape the solitude of Kitamaat, instilling Lisai@ar wish to work in a cannery
(Monkey Beacl81). Thus, for Lisamarie, her uncle Mick and heusin Tab, who are
both rebels, act as her idols at certain times. @ten strives to live their lives, to act
like them, be like them, and — especially — expergethe freedom the two characters
have been experiencing all their lives. Tab’s sexamounters as well as the sexual
abuse she has suffered by Trudy’s partner Jostepeatedly alluded to. She lapses into
a phase of misery and indifference — similar tog¢hesode Lisamarie experiences after
Mick’s and Ma-ma-o0’s deaths. Consequently, Tabsl® Vancouver, cuts all ties with
her home community, and — maybe also due to hamiatic experiences with Josh —
develops an intense dislike for her mother. Shenaskedges that residential school is
partly responsible for Trudy’'s psychological sta#s, she explains to Lisamarie, “
‘You're really lucky that your dad was too youngdo to rez school. [...] Just Mick
and my mom went and it fucked them up’Mdnkey Beacl254). However, Tab — the
“biker chick” who is ultimately unable to save hafs- cannot forgive Ma-ma-00 nor
her mother for what she has had to go through apd with (Howells 195). She leaves
her community and appears to Lisamarie as a ghftet her premature death,
prompting her to return homéMpnkey Beacl297-304). Lisamarie, shocked by this
experience, contemplates her life and is determtoeloreak out of the circle of drug
abuse, partying, and the resulting state of semirgdence. The novel's passage
presenting the protagonist’s isolated time in Vaivew underscores the claim that this
seclusion “provides the clearing with which she @mmunicate with the spirit
world”, namely with Tab’s ghost (Lane par. 9). Heusin’s death triggers Lisamarie’s

return to her community and strengthens her belieer own supernatural abilities.

Lisamarie first gets acquainted with Frank wherahé his friends circle her on
their bikes, mocking her. The protagonist, howevaware of her strength and
knowledgeable about fighting techniques, uses is&s fo underline her verbal attacks.
Stunned by the girl's resistance, Frank and higdmslflee the scene, “His bike tipped
over and he yelped. [...] | sank my teeth into thesekt part of him, which happened to
be his butt. He howled and tried to punch me ait, lIbdug my teeth in harder, until |
could taste his blood through his shortsfohkey Beacl65). Despite this incident the

two children’s anger evaporates soon and after tremionciliation Lisamarie joins
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Frank’s group of friends. Lisamarie’s “switch ofleiances and gender-roles” is —
ambiguously — a sign of her self-confidence as asglher confusion over her identity
(Lane par. 8). After having been transferred tamarie’s school due to his expulsion
from his former one, Frank begins to openly adrhisamarie’s bitterness and constant
anger. While the girl distances herself more andenfiom her girlfriends due to her
depression, her tomboy behavior makes her moracttte as a friend to Frank and his
buddies Pooch and Cheese. Lisamarie decides tahem since she “hadn’t played
with anyone in months"Monkey Beacli77), and the four of them form delicate bonds
of friendship. They start to spend their free titogether frequently, play games,
contemplate the future, and undertake various g@duesitogether. Lehnert explains,

Die Adoleszenz gilt als diejenige Phase im menshkh Leben, in der einerseits
eine endgultige Anpassung des Individuums an gebelftiche Normen
stattfindet und vor allem die Geschlechtsidenstéah endgultig herausbildet; in
der aber andererseits auch eine Abweichung vomirdzdrefestgelegten Pfad
maoglich scheint, in der das Bestehende herausgafouwhd verdndert werden
kann. (Lehnert 7)

Lisamarie’s alternating attraction to girls’ andybbgroups is consequently a particular
effect of her confused identity, cutting certairefidship ties while establishing new
ones alternatively with individuals from the sanmdrom the other sex.

Lisamarie notices Pooch’s interest in the superabfind discovers items in his
home which are connected to voodoo magic and simphanomena. His ouija Board
gains particular significance during the coursehaf novel, with Lisamarie and Pooch
strongly believing that the questions they poseirsaleed answered by spiritsl¢nkey
Beach230-232). Lisamarie thus finds a soul mate in Roato shares at least some of
her thoughts and beliefs. Pooch’s life ends trdlyicas he decides to commit suicide at
the end of his adolescence. His death comes ascl slhthe protagonist, having cut the
ties to the three young men a long time ago, “ 8ow you been doing?’ | said. ‘It's
been kind of tough since Pooch.” ‘What about Pobtbiein’'t you hear?’ Frank said.
‘He shot himself’ Monkey Beacl811). The reasons for his suicide remain mystsriou
but sexual abuse by Josh might have played a Agpel¢ford par. 17). The fragile
friendship ties which appear to have bound the tharacters start to crumble a long
time before Pooch’s death, the trigger being CHsaape of LisamarieMonkey Beach
257-258), and Lisamarie has to realize that forftlue of them, friendship cannot really

exist.
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Lisamarie’s friends play an important role in steaping of her personality and
several tragic events as well as joy and laughter shared by them. Alternating
circumstances in Lisamarie’s life make a simultarsea@hange in her friendship
allegiances inevitable, cutting ties with formeeifrds due to various reasons, including
physical violence or geographical relocation. Hipalisamarie acknowledges the
significance of her family and relatives, who remas the only individuals she can rely

on despite her mistakes.

4.1.7. Comparison

Whereas the grouping of characters into distiectinits presents no challenge
with regard to a literary analysis iRavensongthe uniqueness of each individual
dominates the narrative Monkey BeachNot only the division between “the town” and
“the village” is repeatedly emphasized in Maracle/ark, but also groups within the
village itself are formed and outsiders are speallfy mentioned and distinctly treated
as such by others. In Robinson’s narrative, howether individuality and freedom of
each character is highlighted as each individulidvic his or her own path: Lisamarie
focuses on her spiritual gifts with the help of eandmother; Jimmy concentrates on
his swimming career; and the protagonist’'s friemdsearly adolescence disperse,
breaking the ties which bound them.

The bonds among the members of Lisamarie’s andegtafamilies appear at
first weak and fragile. However, during the couofdghe novels both families provide
unconditional love to their daughters as well agigs&y nets — or “homes” — the young
women are always invited to return to in order ¢éeksrefuge. Stacey and Lisamarie
acknowledge that ties of friendship may crumblehwmitshort periods of time but that
one’s family’s affection never vanishes in spitenrabtakes and errors committed by its
members.

In both novels, wise elderly people are deeplpeeted and the significance of
their wisdom is conveyed to the two protagonistdilé/ Dominic and Ella provide
advice and share the experiences of their livek tié younger generations, it is Ma-
ma-00 in Monkey Beachwho fulfills this responsibility towards her grataughter.
While Stacey learns about Salish customs and ivadifrom several members of her
family and other villagers, Ma-ma-00 acts as thennfeearer of Haisla culture which

would otherwise be lost to Lisamarie.
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In Maracle’s novel Ravensongthe dichotomy of “us” versus “them” is
highlighted repeatedly and the existence of thentoivMaillardville is essential to the
plot. Its non-Aboriginal inhabitants are constarttlging contrasted to the Indigenous
population of the village, as Stacey acts as a éyotosser and mediator, her
interactions with non-Aboriginals being pivotal Ravensongln Robinson’s coming-
of-age narrativeMonkey Beach on the other hand, the focus concerning social
interactions centers on the area of Kitamaat anidative residents and except for a few
brief episodes non-Aboriginal communities are hardéntioned.

Concluding this section on interactions amongrtbmerous characters and the
influences these individuals exert on the protasfshidevelopments it should be
underlined that their families are of special intpoce to both Lisamarie and Stacey.
Despite their occasional questioning of their ptg’eauthority or their rebellion the
unconditional love of their parents reassures tloérfhome”. However, the solidarity
among the villagers is more highly emphasized ac&y’'s community. The protagonist
of Ravensondaces a great challenge daily as she ventureghetmon-Native town to
attend school, becoming increasingly aware of hfiees between the Indigenous and
non-Indigenous population whereas the narratoMohkey Beaclrecounts only few
interactions with non-Indigenous people. The protasts’ encounters with other
individuals, similar or dissimilar from them, argher joyful or unpleasant, but are all
affecting their personalities during their adolesme Both Maracle and Robinson
therefore stress the crucial function of communisgbing “difficulties or breakdown
within the group (alienation, violence, substandmise, despair)’ (Hoy 188) and

attempting to discover means to resolve these pnadl

4.2. Challenges during Adolesceriée

4.2.1. Formative Years

The theme of adolescence has been researchedribysvacholars worldwide
and its repeated presentation in literature ledh® formation of a genre labeled
“Bildungsromai The fascination with this theme might stem fraire universal
experience of this age period and the multiple wafsperceiving this phase of
development due to cultural specificities. In steeworldwide age is an indicator for

32 pdapted from Schaffer 28-46.
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social roles, cultural characteristics and the tracson of joint relations and common
activities (Eisenstadt 29).

A plethora of analyses of these formative yearsi$aan the development of the
male adolescent of European descent, and it segihsf@amale adolescence, if it exists
at all, does not create problems equally worththefsociologist’s or the psychologist’s
interest” (Bettelheim 76). However, it has beenelydealized that this sexist treatment
of the seeming unimportance of the female adoldsiseerroneous and discussions
about the maturation processes of young women &émdiceminorities have been
gaining importance, rejecting the view that it isrgly a “Western” phenomenon, as
propagated by many authors (e.g. Mays 165).

The period of one’s teenage years is a time of ghatevelopment, and growth.
Using the image of the bridge, which is featureghsmminently inRavensonga scholar
explained during a conference on Native Adolesceits] | see [adolescence] as a
transitional time and being in the middle of thalge. [...] The elders call it, the prime
time for spiritual development” (Kennedy-Kish 29963. The term “elders” already
connotes the importance of age regarding the setaading in a community as well as
the allocation of roles; Ma-ma-oo, Dominic, Ellaydaother old characters in both
authors’ novels illustrate that their age signif@so wisdom, and “age and seniority
constitute basic criteria for allocating socialpeoemic, and political roles” (Eisenstadt
35). Young people are therefore obligated to medam expectations — not only those
they create for themselves, but also those th@maeonity, or society in general, poses;
finding a place in society, founding a family, adcovering a suitable occupation
constitute just some of them.

The subsequent chapters will illustrate processkighwvcould also be termed
“rites of passage”, namely certain challenges winate to be overcome during one’s
youth as well as expectations which are to be nyethb young people. Family and
friendship ties, which are essential during adaase, have been illustrated above but
their pivotal role in the shaping of the adolesseaharacters will be emphasized again.
The spiritual developments will be illustrated mogher chapter below due to its special
significance to the novels, but may be regardeanaadditional “challenge” to the ones
mentioned in the present section.

The psychologist and psychoanalyst Erik Eriksondomited extensive research
on adolescence and formulated the goal of thess pédormation, “Adolescence is the

last stage of childhood. The adolescent processewer, is conclusively complete only
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when the individual has subordinated his childhadehtifications to a new kind of
identification [sic]” (155). On the last pages afth Maracle’s and Robinson’s novels it
becomes apparent that the protagonists have ingigetheir childhood identifications

to the side, accepting adult responsibilities staméously with adult privileges.

4.2.2. Initiation Rites

The most expressive articulation of the onset dlescence is illustrated by
certain rituals which are performed, indicating thensition from a child to a young
adult. These rites can be found in earlier timewels as nowadays, though their nature
might differ not only among cultures but also cangag time and space. The onset of
puberty, or the biological beginning of adolescemoarks sexual maturity which was
accompanied by certain rites in the Salish comnesitThese rites were frequently
associated with honoring the young persons by pmogi special care and were
preceded by spiritual ceremonies (see e.g. Ca22)nDue to the interference in the
process of coming-of-age by non-Aboriginal policggh as residential school, these
particular practices diminished (Carlson 22). ihaens unclear if Stacey has undergone
such initiation rites in her community, &avensonglescribes only several months
during which she is seventeen and eighteen yeaegef already having passed the
onset of puberty. Additionally, no further initiati rites can be observed in Maracle’'s
novel if the expression is considered in its nagpgense. Stacey and her community
have to cope with various catastrophes during timenser months, facing an epidemic,
a drought, domestic violence, and numerous deatHseloved people. While these
occurrences remain crucial in the protagonist'sthier development to maturity,
initiation ritesper secannot be detected. Maracle, however, does dtiessignificance
of coming-of-age ceremonies, and describes Statasfsnonth in her people’s village
as “the days of decision”:

| do know that when you enter your teenagehoodhaue a becoming-woman
or becoming-man ceremony and those ceremoniesfysitie beginning of
making decisions. We call the whole of teenagehgmgd “days of decisions”,
and when you're ready the girls are honoured, &ed the boys are actually
given over to the girls, two different ceremoniethihk. All my children went
through it and | did too. But it's the days of daon thatRavensongs about,
just before she goes out into the world. ("Persdmarview", cf. Appendix)
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Therefore, the process of making numerous decidionsne’s further life indicates,
according to Maracle, the passage into adulthood.

In Robinson’s novel, on the other hand, the protésg Lisamarie does undergo
various non-culture-specific initiation rites whiamainly include her first use of
substances such as nicotine, cannabis, and aldd@n researchers argue that modern
society has been eliminating rituals of initiati@los 10, 203-204), not only religious
rites or initiation rites of indigenous people atantly recorded by anthropologists in
the early twentieth century should be considereduaing one’s driver’s license or the
right to vote ought to be regarded as initiatiom® ithe world of young adulthood as
well, whereas smoking the first cigarette and samiltuals mark the entry into young
adult peer groups.

Concerning rites of initiation, one must therefditferentiate between initiation
into peer groups and initiation into the resporiés of the adult world. Consequently,
Lisamarie’s consumption of the substances menticisale can be regarded as an
initiation rite in the context of her friends andllow peers. The following passage
describes Lisamarie’s first encounter with cannabis

| nervously followed Tab outside to the back of the center and across a ditch
to the elementary school. We sat in the swings. gaked out two joints and
handed me one. Tab put her joint to her mouth amdtltined over to hide it. [...]
The stuff tasted as good as skunk cabbage smelsiharsh and scratchy on
my throat, and | ended up coughing most of it (Mbonkey Beacl204)

Succumbing to peer pressure, she is accepted Inmgogtoup of young adults by
imitating their behavior, demonstrating also povegr knowingly trespassing certain
rules established by persons of authority. Thegerifls” thus acquired by the initiation
rites may sometimes prove to be temporary acquaetarather than friends for life
(Monkey Beacl296). Initiation rites instigated by adults ard fematured in Robinson’s
novel, even though Eisenstadt would regard Ma-mig-oMick’'s, and Gladys’
storytelling to Lisamarie asri#te de passagesince it opens the doors of understanding
to her own people (33). However, the perception vafious stories does not
automatically endow the young person with adulitsgand responsibilities, and as such
cannot be regarded as a rite of initiation but masea facet of a constant learning
process. Therefore, Eisenstadi®s de passagestablished some forty years ago do

not remain valid for the majority of communitiesl&y.
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Lisamarie as well as Stacey cannot be said toggaate in initiation rites or
ceremonies established by adults during the coofrgiee novel. Lisamarie is initiated
into the world of young adulthood by her peers tigioillegal substance abuse, which

constitutes a common ritual in the twentieth andrty-first centuries.

4.2.3. Love and Sexuality

The awakening of one’s sexuality during adoleseetnggers a considerable
change in one’s emotions and feelings, accompahiednsecurity, confusion, and
uncertainty regarding one’s own body. Stacey reflgee relationships with men and is
disinterested in the other sex, rejecting admiaerd prospective boyfriends. Lisamarie
shares this reluctance at first, but at the ag#teen or sixteen, her strong longing for
being loved becomes evident. | will illustrate velm how far the protagonists’ sexual
developments differ, taking into account not ortgit age difference but also their
dissimilar circles of friends.

Maracle explores the roles of women in both thdivdaand non-Native
communities, considering “divorce, suicide, sexyal straight and lesbian — domestic
abuse, childbearing and child rearing, and indepeoel within the norms and power
relations of their societies” (Hoy 190). This exjpiliexploration of gender roles provides
the basis for Stacey’s emotional and psychologieaklopment as a young woman. In
the novelRavensonghe reader is first introduced to Stacey’s atetwioward sexuality
when it is discovered that two of the protagonistassmates have been sexually active.
The girl, Polly, is mocked and teased by her clagss) and, not being able to bear the
shame, flees into suicide to end her emotionalesuif. Stacey, deeply shocked by
these events, cannot grasp why an individual waildherself over such a bagatelle.
“The blood in [Stacey’s] head pounded with the gffof trying to sort out Polly’s
suicide. Killed herself because they knew she hgdyed her body’s passion. It all
seemed too absurd to be trudRafensong39-40). This episode reveals important
aspects of the moral codes which the inhabitant8aillardville and the villagers
follow — moral codes which widen the gulf betwedme tAboriginals and non-
Aboriginals inRavensongStacey’s stance toward sexuality manifests idetfng this
episode and is therefore one of the first illugbrag of her personality in the narrative.

The community of Maillardville thus lives by a ddelstandard “and a hypocrisy that



90

tolerates sexual expression, so long as it is kajiten” (Leggatt par. 18). During the
course of the novel, several brief interjections dfferent characters highlight the
villagers’ liberal stance concerning this topic ewveore (e.gRavensond0).

Steve, who attends some of Stacey’s classes, démi@sshis interest in the
young woman and is willing to learn about her adtas well as her culture’s codes of
etiquette, thereby showing respect. Stacey is lutteonfused by Steve’'s open
admiration for her, and while she trusts the youmug-Indigenous man in certain
moments, she completely rejects his presence ier atfstants. The collision of two
different “worlds” is maybe best illustrated by thwo young people’s encounter.
However, Stacey also realizes that relationshippeafple with different cultural and
ethnic backgrounds may indeed work, as she obsedRezm and German Judy’s
relationship, “They must really love each othertaf®y] thought, to have somehow
climbed all the hills of complete misunderstandif®avensonglL14). Stacey cannot
deny her ambiguity concerning her feelings for 8tevmight their relationship indeed
have a future? Will Steve, just like Judy, addhe tcombined wisdom” of the Native
community instead of constituting a nuisance (Eogyed "Stranger” 267)?

When Steve accompanies the young woman home, ieeysd various topics,
among which the death of Polly constitutes a geeatroversy due to their dissimilar
attitudes towards sexuality, family life, and sbametworks. When they stop at the
Snowdens’ house to gather some herbs, Staceydrasial moment of realization:

Steve helped her sort out the weeds. [...] For saasan she started telling him
what each plant was and what the villagers useah thoe. [...] It was the first
time she had taken any white boy into her confide&teve did not seemed [sic]
to be affected by her taking him into her confiden&he had lurched onto
dangerous territory without realizing iRévenson@3)
Stacey is painfully aware of the risks which beawgninvolved with a non-Native
partner may bring: a relative of hers had endednugpe slums of Vancouver, having
lost her Indian status; and the contempt of theerothllagers would be unbearable.
Stacey, who considers all the negative consequesicieh inviting Steve to her home
or even talking to him could imply, abandons himtte bridge and decides against
letting him into her life Ravensond5), as “this bridge becomes the symbol of divisio
it marks the spot where intrusion or exclusion hsgi(Kaltemback 49). However,
Steve is not discouraged and visits the villageeadgdly, conversing with Stacey’s
biological father, Ned, and the wise Ella, williig be taught by the elders and

determined to explore Stacey’s culture and wayfefwhile hoping to earn her respect.
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The young woman, on the other hand, demonstrasast@liest in Steve and in having a
relationship in general. She contemplates thisasdn, “Stacey began to wonder when
all this passion would be cut loose in herself. Wheuld her body come alive over
someone?” Ravensongl80). Ella’s well-intentioned advice to Steve ués her
suggestion to return to woo Stacey after her griagludrom UBC. Steve, much in love
with Stacey, ponders Ella’s words. During Staceyid Steve’s last conversation before
her departure, the young woman reveals her angtreainhabitants of Maillardville,
informing the young man that a relationship willvae be possible. His ethnic roots
constitute a problem for Stacey, a barrier whichncd be overcome, “ ‘Is it because |
am white?’ he asked without bothering with thetfpart of the question. ‘No,’ she said
softly, ‘it's because you aren’t Indian”R@vensongl85). With this reply, the
protagonist rejects Steve’s and the settlers’ makzed colonialism and attempts to
provoke a shift in their thinking (Horne 124). Thmpathy which Stacey experiences
and which constitutes one of her best qualitieblesaher to understand the settlers, but
such empathy needs yet to be fostered in the nohdse non-Aboriginal population.
Stacey informs Steve that the abdication from thesponsibilities of helping the
villagers during that summer’s catastrophes halsefli@er anger. Steve leaves defeated,
experiencing “constructive shame” as he definitglffects on Stacey’s words (Horne
124-125). With her words, Stacey reminds Steve tigtpeople need to take a step
forward, a step toward reconciliation. However, shraultaneously has to realize that
her own people need to follow her own advice byssig the bridge to unite two

“worlds”.

Through the eyes of Lisamarie, the reader is effgglimpses of her own as well
as her friends’ and relatives’ attitudes towardusdity, and is also being confronted
with sexual abuse. The protagonist’'s stance towéwde and sexual relationships
changes very slowly as she grows older. Her “ematiommaturity” might constitute
an additional reason for her feeling confused albmutidentity, making “it hard [for
her] to hold on to [her] true [self]” (Pipher 58).

At the beginning of Lisamarie’s adolescence a sication class is conducted
at her school. The young protagonist as well agraéwf her classmates consider this
kind of teaching not only ridiculous but unnecegsaince they cannot envisage having
sexual relationships with boys. Therefore, Lisama&nmtertains thoughts reminiscent of

Stacey’s feelings toward young men:
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| couldn’t really imagine having sex with a boyoRr the look on Tab’s face, |
could tell she felt the same way. According to gvBrue Storyl'd ever read,
sex led to misfortune. Girls in our class had beeaery silly, standing around
the playground and whispering about this boy ot.thaas glad | didn’t have to
be a part of it. lonkey Beacli27)
Lisamarie is at the age of ten or eleven whenehisode occurs and is yet unaware of
the sexual awakening which will take place fairgtel during her formative years.
Stacey, on the other hand, who has reached theofehdr adolescence at the age of
eighteen, chooses not to have a relationship widlveSafter rational contemplation;
similar to Lisamarie, however, the matured protagfohas also not yet experienced
sexual desire. While Lisamarie’s girlfriends’ atties concerning these topics of love
and sexuality change rapidly, the protagonist hiepsefers joining a boy-gang in order
to spend her free time with Frank, Pooch, and Ghdgesnsequently, she flees from her
— in her eyes — constantly chuckling and terribbyimg girlfriends and considers her
new circle of male friends as her playmates withentertaining thoughts on amorous
relationships. Lisamarie therefore willingly isaat herself from her former female
friends and rejoices in having escaped their talisut good looks and the giggling
which accompanies the discussion about prospedbogfriends (Lane par. 8).
However, the protagonist fails to consider thatrtheakening sexuality also influences
the three boys’ behavior toward her. Frank’s eyager longingly on her person
repeatedly, exhibiting a behavior which Lisamageadres along with his Valentine’s
card. She suppresses thoughts of Frank’s desiséjivg to maintain friendship ties with
him, Pooch, and Cheese, and is still unable to cehgmd the flirtatious behavior
between the boys and girls at her school:
| didn’t understand the games the girls played wbthys. Watching them
disappear behind bushes or chase each other aedgte give hickeys, or spin
bottles at birthdays just didn’t make sense. Idilsenoking. | liked hanging out
and goofing around. The rest of it seemed a wddieme. (Monkey Beacl234)
Frank’s desire, however, does not diminish andtdugsamarie’s disinterest in him he
dates another girl, attempting to suppress thoughtssamarie by replacing her. The
protagonist’s indifference to love relationshipsdewtly manifests itself when Cheese
asks her for a date: Lisamarie’s initial reactiorthis question is laughter, followed by a
rejection, hence hurting Cheese deeply, who corssities rebuff as a blow to his ego as
well (Monkey Beach248-249). Cheese seeks revenge in a terrible maieeng
responsible for Lisamarie’s most traumatic expaxeduring her adolescence: he rapes

her Monkey Beacl258). In an attempt to deal with this trauma, phetagonist burns
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the clothes she wears that night. In her angerhatreéd for Cheese, she also “struggles
with her own responsibility for her misfortunes” &h she considers her “desire to
judge those who have wronged both her and her yanippleford par. 30-31).
Through these events, friendships are destroyedjng the young woman even more
isolated, lonely, and confused. It is during thmse of solitude that Lisamarie longs for
closeness, for physical contact with someone edseking a shoulder to lean on.
Lisamarie ponders her first sexual encounter odrteaf will with Pooch,

He wasn't in love with me and | wasn't in love wiiim, but it was nice to be

held and to have someone there. It does make erelife when you're feeling

alone. It takes the feeling away for a few minute$ew hours. Then It's over
and nothing’s really changed. [...] If you never fallove, you never get your
heart broken.Mlonkey Beacl287-289)

Therefore, Lisamarie does indeed feel a need te &md be loved and for the
first time she describes a physical longing, wiscinfaces as a strong emotion during
this time of utter isolation and depression. Howevshe still regards closer
relationships as undesirable due to their compleaitd intricacy. Pipher recalls a
survey in which she observed these patterns ofvi@hand emotion, “[The girls] felt
obligated and resentful, loving and angry, closa @istant, all at the same time with the
same people. Sexuality, romance and intimacy wirgirabled together and needed
sorting” (35). The confession of the protagonidtaging for a devoted relationship
toward the end of the novel is hence unexpectedsamprising. Fully realizing the
extent to which her brother Jimmy and his girlfdekaraoke love each other, she feels
a sting of jealousy when she sees them and obsé€iSemeday, | thought; | want
someone to look at me like that, like there’s ne efse in the world’Nlonkey Beach
358). Lisamarie does not anymore long for a physiekationship only, but desires a
committed relationship with a young man, illustngtia decisive change in the
protagonist’'s emotional development. This wish docommitted relationship does not
surface in Stacey'’s life, even at the age of eght&She is very much concerned with
the well-being and future of her community, makiagcommitment to her family,
relatives, and fellow villagers which is more imaott to her than any other emotional

or sexual relationship.
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4.2.4. Search for a Suitable Occupation

The search for a suitable occupation proves to @oggeater challenge to
Lisamarie than to Stacey. At the age of seventdwn protagonist ofRavensong
expresses the wish to graduate from high-schookabdequently attend the University
of British Columbia in order to return to her vl with a degree in Education, being
able to act as a teacher to the children of her paople. Lisamarie, on the other hand,
exhibits a considerable lack of interest concerrineg future occupation. She quits
school and abandons her home community to liveancduver, leaving her parents —
who had already made plans for their daughter'sréut- in shock and despair. Both
Stacey and Lisamarie thus make decisions duringcthese of the narratives which
encompass far-reaching consequences for theirefulities.

Stacey devotes much of her time to studying, emdbtis for knowledge in
general, but particularly eager for information pan-Indigenous people’s history,
customs, tradition, and culture. This interest st@mmarily from the need to succeed at
a Euro-Canadian university in order to receive alter’s certificate rather than from
genuine interest in the other culture. Therefotienaling school in Maillardville offers
Stacey the opportunity to acquire skills necesgsargucceed in the non-Aboriginal
“world”, which would in the long term benefit hewva people — but not them alone.
Raven repeatedly emphasizes that border-crossingdsssary for “[o]nly by sharing
knowledge and by crossing the physical and metagaddrridges that separate the two
communities can either society become healthy”’,hbphysically and spiritually
(Leggatt par. 12). Stacey’'s vocation as a teacherefore serves multiple purposes,
most significantly the education of her people’'sidrien and the bridging of cultural
differences.

For her dream of teaching, the young woman haspéedanany long years of
misery in the Euro-Canadian school system,

For almost twelve years she had moved beyond ttignity of school—the
insults, the loneliness, the silence of others \wheferred the pretense of her
non-existence—and buried herself in their strangekb. She had wandered
about in their crazy sense of self and logic, meredr passage after passage of
seemingly meaningless information so she couldogihé place where millions
of books resided. She really wanted to shape ddiféerself that was different
from her parents’ livesRavenson@6)
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Stacey’s community respects her as a “thinker”epting her study habits and thus
frequent isolation from village life, often admignStacey for her knowledge and
philosophical input on current situations in the@mmunity. They support her not only
morally but also financially, “Every spare centesfery single one of Stacey’s relatives
had been put in jars for Stacey’s dreamRayenson@®7). Stacey herself, however, has
not yet learned how or when to use her knowledgehlyviand by frequently comparing
Natives and non-Natives she causes discomfort arhengeople, occasionally even
rage. Her knowledge of non-Indigenous culture —ugfo limited — is particularly
striking as her ignorance of her own people’s ditgi and philosophy surfaces
numerous times throughout the novel.

The protagonist of Maracle’s coming-of-age naretoan be characterized as
introverted, preferring to keep certain thought$i¢oself, pondering them, only seldom
asking for advice from elders. When she therefeseals her plans in regard to the
opening of a school in her own community, her fglallagers are astonished and
overjoyed, “Stacey surprised them all. She knewctiyxavhat she was going to do. [...]
She wanted to start her own school, right herdhénillage. [...] The possibility that
the horror of residential school and shipping dwirt children would be over excited
them all” (Ravensond9). The sacrifices the villagers have made fer shke of the
young woman’s education are therefore regardedciasmeely valuable. Stacey’s plans
raise their spirits and the members of the commnguarié grateful to Stacey’s mother for
keeping her in school. The protagonist’'s abilitees a teacher are never questioned,
especially as she demonstrates her excellent tgachills during her family’s fishing
trip to Yale. It is during these weeks in the wodalat she instructs her mother and
Madeline in reading. This passage clearly illussahow Stacey is able to bridge
tremendous cultural differences: she adjust hde siff teaching to her mother’'s and
Madeline’s cultural notions and their little preusoknowledge about being taught skills
such as reading, writing, or arithmetic,

[Stacey] decided that the way she had learned wdulebrk for these women.
They wanted to know now, not some five years ddwenrbad. She concocted a
story about a family namd [sic] Alphabet, gave theames and work to do. She
even threw in trickster behaviour for those momeviten none of the Alphabets
would do the right work.Ravensond.75)

Stacey, who has acquired an awareness of cultiffafethces, is truly compassionate
with her students and it is her empathy which “secds as a teaching tool precisely

because it does not ignore existing power imbakmaehe colonial relationship, but
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addresses them” (Horne 123). The protagonist isiderate and patient in her teaching,
confirming her mother’s estimation that she hassenahe right profession. Therefore,
Stacey’s intelligence and abilities instill hopadgride in Momma who, while she does
not comprehend the necessity of attending uniyetsibbecome a teacher, experiences
the joys of reading herself and approves of hergdtar's decision concerning her
future profession. Stacey, who has applied to theisity of British Columbia earlier,
receives the letter of her acceptance to thistutgin, delighted by the prospect of
attending university despite the many obstaclesivkhe will have to face due to her
ethnic heritage. The last chapter of Maracle’s cmyof-age narrative recounts Stacey’s
departure for Vancouver where the young woman olaw her dream at UBC. This
dream comes to an abrupt end as the epiloguerdtest when Stacey some twenty-five
years later recounts, “ ‘In the end, they would ledtus build our school. No one in
white town would hire me either "Ravensongl98). The young woman’s dream
remains unfulfilled, as she fails to build her osehool since she returns to a shattered

village, which makes the execution of her previplass impossible.

A recurrent topic in regard to discovering onetxation and finding a suitable
occupation in Robinson’s noveVlonkey Beachis the children’s dream and the
teenagers’ wish of being wealthy. Affluence, itbislieved, will initiate a movement
away from the village of Kitamaat to more promisneglms, facilitating the acquisition
of material possessions and consequently the inepnent of one’s life style. Jimmy
manifests his intention of accumulating great ant®wh money at the beginning of the
narrative, aiming for a reward presented to theqemho is able to prove the existence
of a sasquatch by photographing Mdnkey Beactd). The dream of affluence and
wealth resurfaces several times throughout the Inamd is expressed by various
characters of different age groups. Lisamarie’sifianepresents a typical middle-class
household, where, nonetheless, the wish for adwitiononetary gain is stated
repeatedly, as they strive for a better standartiviofg. Consequently, the characters
“negotiate the relationship between Haisla culamd the pervasive presence of popular
culture”, and Robinson repeatedly stresses theidhybentities of various characters
throughout her novel, indicating how material apaigial wealth intermingle, while
the latter is sometimes ignored as the wish forenetpossessions increases (Andrews
13-14).
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Lisamarie and her three male friends discuss tludire plans which include
Frank’s “getting the hell out of here” as well asoBh’s buying “a big truck”, and
Cheese’s uttering his strategy, “I'm gonna haveig Hbuse, six cars, shitloads of
money and marry a model [when I'm famousyignkey Beaci99). Even Ma-ma-00
advises her granddaughter to marry “someone riglonkey Beacli72), emphasizing
this quality in a husband more than any othersarbirie, however, is indifferent to her
future and lacks any specific plans, contemplasifigr the discussion with her friends,
“It would be easy to go along with Mom and Dad’ard, since they were assuming I'd
go off to university. Then again, | couldn’t seegal§ going in for another four years of
school after | graduatedMonkey Beacl199-200). Despite her parents’ intentions of
having their daughter attend an institution of leigleducation to become a doctor or
lawyer, Lisamarie has little self-confidence in ladilities and abhors school as well as
studying. Regardless of her parents’ pleas andaftk of a better alternative — in her
opinion at least — the protagonist discloses tonmather and father her plans of working
in the cannery, leaving the parents totally stunaed shocked by her daughter’s job
plans Monkey Beacl277); Lisamarie exhibits a fierce determinatiorgtot school and
commence working in the plant as soon as the oppitytarises. The young woman’s
laziness manifests itself in a lack of future plansl her rejection of making long-term
commitments concerning her prospective job. Shetidoo immature to integrate into
the working world of society, pushing the respoilisies of adulthood into the
background of her mind by choosing to assume a tooas and forlorn position in a
plant (Dalsimer 9-10). The adolescent girl doesymbtgrasp the range of consequences
which may result from her premature decision td gahool. However, she does regret
her decision after her visit to Vancouver and desitio recommence grade eleven,
realizing the value of a good education and comgmding her parents’ worries. She
returns to school highly motivated and is able tiodg in spite of phases of poor
motivation which she overcomes with the help of hesther. The young woman has
matured as she now accepts help thankfully andiderssher future in a realistic light
especially with regards to a potential professiddditionally, she has taken a more
positive stance toward education and schooling émegal now, appreciating its
importance. Her more positive outlook on life aredl kelf-sacrifice for being successful
in school demonstrate her growing ambition. Nornleds even at the end of the novel
her precise plans for the years following her hsgheol graduation remain obscure and

undefined. One of the reasons for this uncertacugcerning her education (and
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ultimately her entry into non-Native society thrbugniversity) could be that “Haisla
carries echoes of meaning from an indigenous @lltaheritance that disrupts Lisa’s
acculturation into white society. She is on thedeoline” and has to endure various
challenges because of it (Howells 189). The copnfusiver her identity combines with
the feeling of responsibility to herself and hanfly, creating a dilemma. Nonetheless,
it seems that the young woman is finally more aiobg in her academic endeavors and
strives for higher achievements.

Concluding this section on the theme of futurenpland professions let me
emphasize that Stacey continually follows a veeacigoal, namely that of establishing
a school in her Native community. She accepts ségacrifices to achieve her aim and
is constantly supported by her family and frieddsamarie, on the other hand, remains
uncertain about her future; at the beginning ofteenagehood she lacks interest in her
future career, suffering from low self-esteem aititeltrust in her abilities. As time
progresses, however, the young woman realizes dhes\of a good education as her

ambition for high academic achievements surges.

4.2.5. The Journey from Home as the Rite of Sepaiah

As mentioned above, the journey from home in Marand Robinson’s novels
does not mark such a distinctive rite of passage ake traditionalBildungsroman
since the protagonists’ transformation and matomaéilready commence in their own
home communities (cf. chapter 2.2.2.). The deparfusm one’s home or even the
decision-making process of leaving a location whishso familiar to oneself is
nevertheless one facet of the process of growindpepoming independent, and relying
on one’s own judgments and abilities.

Stacey’s departure for the University of Britishl@abia marks the beginning
of a four-year time span during which she will leparated from her own community
for the first time. Her education will thereforedie “in a new setting”, namely in
Vancouver, “an urban center as contrasted to [barly provincial life”(Labovitz 4).
Stacey has to learn to integrate completely indiffarent culture while simultaneously
facing discrimination and oppression far away frbome. The existence of border
spaces is foregrounded during Stacey’s departorestituting an attempt to deconstruct
obvious cultural, social, and spatial boundariesa¢Warlane 111). The day of her

departure is particularly strenuous for her as vasllher family and especially the
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separation from her mother constitutes a painfydeeence, “Momma touched both
sides of Stacey’s face. Stacey swallowed. The paured over the two women, hiding
the tears sneaking out from both their eyd®aensond 95). Even though the young
woman knows that she will be returning to the géathe moment of her departure
marks the beginning of a new chapter in her lihe leaves with the hope but also with
the responsibility of establishing a school in hewn village after graduation.
Additionally, Stacey partly fulfills Raven’s plarf building a bridge between the Native
and non-Native “worlds” when she initiates a transfation of her own and the
settlers’ society (Hoy 138). Early in the novela&y wonders why the inhabitants of
the town seem to care so little about each othéffiads the following answer,
The question, how could they be so dispassionatataine another? began to
shape into answers in her mind. Since their childoeow they are temporary
they must distance themselves from their paremntg loefore the moment of
departure, otherwise leaving would be too pair(flRavenson@4)
Stacey has never created this distance, which dbogplicates the departure from her
community. Due to their emotional separation frdmeit families long before they
actually leave their homes, the young citizens dilldrdville see no difficulty in
leaving their parents or families (behind). Stasdyonds to the members of her family
are very strong and affectionate at the moment esf departure, ties which were
strengthened through moments of crisis as wellogs Even though the protagonist
realizes that she will return in four years’ timghwaluable knowledge gained, the day
of her departure depresses her, with “the fearaedd estranged from her mother”
constantly present (Kaltemback 51). This “journegnf home” is undeniably of great
importance for the protagonist’s maturation procass the decision alone to leave her
community demonstrates her strength and deterroim&ti change the present situation

in her community.

The protagonist oMonkey Beachon the other hand, resolves to spend several
months in Vancouver during her teenagehood. Hapesto the city is preceded by the
deaths of Uncle Mick and Ma-ma-oo, as well as vaxiother tragic or traumatic
incidents which trigger the phase of her depresaiwh misery, as she is also trying to
flee from the overwhelming guilt she feels. Lisammaxperiences the city of Vancouver
in a constant state of delirium and drunkennesslifg herself “on a self-destructive
course of alcoholism and drug abuse” while spendiagt of her grandmother’s

inheritance (Howells 195). The young woman does reglize that she merely
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suppresses her problems without attempting to descsolutions for them. Days and
weeks pass as the young woman lives in a psycleagelid of partying and forbidden
substance abuse.

Additionally, her stay in Vancouver may be regar@sda crossing of cultural
borders which, however, is of little importancelLisamarie herself. Her acquaintances
spend her money ignorant of her ethnic roots, dred duperficial relationships the
protagonist establishes and experiences in Vancoare focused on her financial
exploitation rather than on interest in her perdasamarie, who has been constantly
“oscillating between the values and traditions wb tcultures”, therefore misses an
opportunity to define her identity during her visd Vancouver (Howells 196). In
contrast to Stacey, who leaves her community ieotal learn about the ways of life of
non-Indigenous people, Lisamarie does not use isirte the city to learn about herself
and others, but rather wastes her time (and health)

This period of separation from her home communigfings her maturation
process as she recognizes the value of familyamnekis determined to return to her
home community. However, this period of time in Yanver is not comparable to that
which is usually termed Wanderjahré in the Bildungsroman firstly, her
psychological, emotional, and spiritual developreenéve already been triggered by
various events in her home community; secondlis really the encounter with Tab’s
ghost which initiates her return home rather thaa dther experiences she has had in
Vancouver. Without this crucial spiritual meetingsémarie might have continued
eking out her existence in Vancouver, not leartrirogh her own mistakes, such as drug
abuse. The young woman herself admits, “I wouldehstayed that way for years if it
wasn't for Tab” Monkey Beact297). Due to this “generous intervention” (Howells
195) she admits her mistakes and realizes the teatelamage she has brought onto her
own body as well as the pain she has caused heilyfamith her departure.
Consequently, the protagonist rejoins her familKitamaat, recommences school and
hence slowly regains her parents’ trust. The evantgancouver cause Lisamarie to
reconsider her phase of rebellion as she acknowtedgat drug abuse and violence
contribute to already existing problems rather thalp diminish them. After her return
to Kitamaat, her life seems to improve while hetber’s is disaster-prone.

These “journeys from home” illustrated in the twoming-of-age stories
therefore differ greatly from each other, while lbabntribute decisively to the further

developments of Lisamarie and Stacey. Despite tbleskenges mentioned above, | do
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not intend to present adolescence as a time oficbahly; young people may indeed
thrive during this period of time, growing becawse¢he challenges they are faced with.

The spiritual aspects of this growth period wilhetitute the focus of the next chapter.

4.3. Spirituality, the Supernatural, and the Trickey

The trickster is featured frequently in literatimg authors of Aboriginal descent
in North America, and already the title of Marasl@&arrative emphasizes the essential
role of this figure in her writing. It is Raven whastigates change in Stacey’s
community, and as the initiator of this tremendousvement toward reconciliation of
the Indigenous and non-Indigenous communities ftyige of transformation shall be
examined in the light of the protagonist’s spiritdavelopment. Similarly, the title of
Robinson’s novel connotes the location which hgjsat spiritual power for Lisamarie
and her family, underlining the young woman’s suapéural gift while simultaneously
focusing on the significance of nature. An analgdithe spiritual elements occurring in
Monkey Beactshall be preceded by examinations of the trickR&ven in Maracle’s

narrative.

A definition of what the expression “trickster” pisely connotes and denotes is
difficult to discover, as a plethora of varyingehary figures and characters exists. The
following brief depiction of the trickster’'s quaét therefore offers only a glimpse of
this figure’s nature:

Much has been said and written about the Trickgi@mjally due to the fact that
to provide a meaningful definition of him is next timpossible. Such
impossibility is then given by the very nature bétfigure: the Trickster is an
amorphic and metamorphic being, concurrently cveatand destructive,
generous and malicious, dangerous and laughables & creature beyond
gender, beyond the generally accepted ethical salaad also beyond the
possible. (Kolinska 28)

The creative and destructive qualities of Raver @l highlighted in reference
to Ravensongas the change initiated by this figure leads aphe events of the
portentous summer of 1954. Raven therefore acs‘mansformer”, contributing to the
communities’ changes with her dynamism (Fee ande@ufi12). Raven has been
observing how the self-induced isolation of theilatnd non-Native communities as

well as their unwillingness to reconcile has dandatgee communities themselves as
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well as the lives of individuals. Therefore, Raveflects on a drastic plan to transform
the situation, “Change is serious business—qgut-ghiigrg, really. With humans it is
important to approach it with great intensity. Gretorms alter earth, mature life, rid
the world of the old, ushering in the new. Humaals it catastrophe. Just birth, Raven
crowed” Ravensondl4). Raven is therefore convinced that certaisesrican cause
beneficial effects for the communities, regardihg plague which she is about to bring
upon the Salish people as the sole cure for a iserdisease which has infected
Aboriginals and non-Aboriginals alike. Raven regatige physical sickness as a means
to bridge the gulf which separates the two comnmesiin order to heal physical,
emotional and spiritual illnesses (Leggatt parli@tilling shame in the non-Aboriginal
population of Maillardville and creating the Salipbople’s need to ask for medical
support demonstrates Raven’s wish that both comieanitake steps toward
reconciliation.

The interrelatedness of the spiritual and naturarlde manifests itself
repeatedly throughout Maracle’s novel. The intgnsif Raven’s influence on the
villagers’ daily routines can be observed in fregueomparisons with characters,
situations, and stories to trickster qualities; stmes there is “too much Raven” and
occasionally, there it “not enough Ravéi’'While the first expression can symbolize
courage and determination while simultaneously yimgi risky behavior, the latter term
can signify either overcautiousness or a “wise sewf self restraint” (Horne 121). The
young members of the Salish village are expectdohtbout themselves in how far the
trickster Raven influences their own lives, anaigtit-forward explanations by adults
are usually replaced by cryptic stories which reg@iontemplation on the part of the
listeners. When, in the epilogue, young Jacob iss thnable to decipher Raven’s
message, an optimistic outlook is provided as thpehis present that the following
generation will unravel the mystery of Raven initlesvn time Ravensond 98-199).

Raven, who “mediates between the town and Stacédilage, between the
members of each community, and between the pass$ept, and future” incessantly
attempts to make herself heard by the adolesceastagwnist (Horne 111). Stacey,
however, is unable to perceive the trickster's sdag to her alienation from her own
heritage, her cultural rootlessness. Throughoutntreel numerous indications with
regard to the protagonist's ignorance concerning titickster's message highlight

Stacey’s spiritual immaturity which overshadows eellectual abilities, “Stacey, the

% For some examples dkavensong.g. 107, 114, 179.
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child who had all the advantages of Dominic’'s andrd&s good sense and the
knowledge of the others, was unable to hear Rawey 80 matter how obvious her
song” Ravensongl4). Raven is not the one who bridges the chadmees the two
communities, but merely acts as a “catalyst fornged encouraging the people to
become agents of their own future (Horne 117). lber alteration in Stacey’s spiritual
development is therefore crucial for the survivhher own people. At the beginning,
unfortunately, it is only Celia who perceives tlace of Raven but finds herself unable
to comprehend the words, as Raven'’s song is “fagnainveb of knowing she was too
young to understand’Ravensond4). Celia is unable to comprehend Raven’s functio
as the “harbinger of transformation” (Kelly 47),dathe responsibility to decipher the
trickster's message consequently rests on Stace al

The protagonist’s long journey of self-discovery aelf-fulfillment requires the
prior acceptance of her own cultural heritage. V8eekd months pass during which
Stacey remains deaf and blind to Raven’s song adueet cultural insecurity. Stacey’s
final acceptance of her part in Raven’s plan towtel end of the novel constitutes a
moment which marks an important turning point asineigm and confidence are
conveyed in a time of utter despair. The protagenshaming of Steve is pivotal in
initiating the settlers’ deconstruction of theid@maalist thinking structures, “It was not
until this last ‘flu epidemic that finally the seeedf shame were sewn [sic]. Raven grew
excited. Stacey had been the one to sew this gedtiei heart of young Steve”
(Ravensongl91). Ultimately, Stacey contributes to the exmrutof Raven’s plan,
which is most clearly illustrated on the day of keparture: Stacey comprehends that
her studies at UBC are a necessity in order to nstaied how to live in harmony with
the non-Aboriginal populationRavensongl92). “Cross-cultural communication” is
about to take place on a more intensive level (ibged "Stranger" 263). Stacey’s
awareness of having to comprehend the non-Abolligieaple’s philosophies and ways
of life in order to establish a dialogue and liveapefully with them is one goal of
Raven’s plan, and this “[u]nderstanding is possibeause Stacey has undergone a
process of self and cultural individualization” (ide 123). For the execution of her
plan, Raven chooses an Indigenous individual, martied intelligent, courageous and
insightful eighteen-year old Stacey, and prompésyibung woman to guide both non-
Aboriginals and Aboriginals in their approach todithe cure for their physical,
emotional and spiritual diseases. The protagonistationship with the trickster is thus

pivotal in establishing the process of reconcitiatbetween the two communities.
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The supernatural weaves itself as a thread thrdrghinson’s novel, thus
emphasizing that “the supernatural and the famtaginstitute another dimension of
reality not separable from everyday experience”welts 184). Lisamarie’s whole life
mirrors this thought and the inseparability of tiw® spheres is highlighted repeatedly
in the narrative. Due to the prominence of Billungstheme, | disagree with Lane,
who terms Robinson’s novel “trickster writing” (pd&). Rather, | consider the trickster
and the spirits as essential elements in Lisangdevelopment during her formative
years, but reject overemphasizing their importamceategorizing the whole novel just
because of their appearance.

The girl's first encounter with the supernaturatas at the age of six when she
sights the b’gwus on an island close to Monkey Beddurned back and saw him. Just
for a moment, just a glimpse of a tall man, covaretdrown fur’” Monkey Beacti6).
By using a figure such as the sasquatch, “whosespo@sides in its ability to mimic
humans, Robinson heightens the sense that thecti@are constantly confronted with
(and seduced by) distorted reflections of their adesires and fears” (Appleford par.
32). This interesting observation supports my cldinat Lisamarie’s emotional,
spiritual, and psychological developments are fyeatiuenced by her encounters with
the supernatural, especially due to the spiritslitglto mirror and reflect the young
woman’s behavior back at herself. Since Lisamarigist encounter with the
supernatural at the age of six she has found leuseble to fully decipher the
messages which the spirits send and laments, H this dead would just come out and
say what they mean instead of being so passiveeagige about the whole thing”
(Monkey Beacli7).

Lisamarie regularly witnesses supernatural phenameshe sees ghosts and
perceives the liveliness of the nature that sumsulmer, simultaneously experiencing
fear as well as a fascinating feeling of attractidlthough the horror of misinterpreting
the spirits’ messages never completely subsidesmistao knows that monsters “are
not necessarily destructive” (Andrews 9). While tiedp of her parents would enable
Lisamarie to better comprehend her supernatursl lygih mother not only denies this
assistance but the existence of such phenomenenerg. By emotionally abandoning
her daughter, who feels insecure and anxious, Gladpes to have avoided malicious
gossip — she intends to evade being labeled ayqoarson” by the members of her

community. When Ma-ma-oo discovers her daughtdeivis denial of supernatural
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phenomena, she supports Lisamarie and acts astla gerde in her granddaughter’s
discovery of spirituality, offering an essentiaépe of advice, “ ‘Never trust the spirit

1

world too much’ ” Monkey Beacl53). Fostering Lisamarie’s spiritual development,
Ma-ma-o00 intends to demonstrate to the young paotiat) that the ability to talk with
ghosts “amounts to a transgenerational affirmatbman inheritance, thus involving a
call to responsibility” (Castricano 812). The digeoy of Lisamarie’'s Aboriginal
heritage and Haisla roots is therefore stronglyneated to spirituality and supernatural
phenomena. The young woman occasionally experiesnodsguous feelings since she
sometimes abhors her ability to communicate withgpirit world — the death sendings
she perceives place great responsibility on thengomoman, resulting in a feeling of
extreme guilt if she does not succeed in interpgethe messages correctly and quickly
enough. Therefore, her “ability to see and hearobdythe events of daily life is,
ironically, both a gift and a curse” (Andrews 16).

Lisamarie’s incessant allusions to her supernatexaleriences as well as her
sleepwalking prompt her mother to seek medical hgiwonsulting a psychologist in
the hospital. The ever present fear of ridiculéhigir community fuels Gladys’s almost
desperate hope that her daughter can be “curedi tner “illness” (Lane par. 8).
Lisamarie, however, is familiar with the Euro-Cai@dmeans of treating her “disease”
and provides the answers which the psychologisiee&spduring the session, thus
simulating enormous progress concerning her “candit— the young woman herself
is certainly well aware that her encounters withritspwill continue but can convince
the psychologist otherwise. This episode emphagidésrences between Aboriginal
and non-Aboriginal world views: the psychologisttiained in a Western tradition
which does not leave room for encounters involvapgrits or the dead (Castricano
804), and thus believes to have discovered theecéms Lisamarie’s behavior in
excessive emotional stress or familial problemsyaRaéing ghosts and spirits as forms
of mental disorders mirrors a eurocentric worldviemhich completely ignores
Aboriginal beliefs, as in “Native spirituality [..the boundaries between the human and
nonhuman (or more-than-human) worlds are drawrewdfftly than in white culture”
(Howells 184). Robinson repeatedly crosses cultbmaders in her text, and in the
above-mentioned passage refers to differing pemeptof illnesses and medicine
according to cultural heritage.

Due to feeling misunderstood by almost everybodyuad her, Lisamarie is

intrigued by the idea that her friend Pooch mighére some of her insights in the



106

supernatural world. Visiting his home with Frankda@Gheese, she discovers Pooch’s
attraction to voodoo and magic. Participating iouga board session, the whole group
experiences how the board’s magic positively capéis but also scares them. When the
spirit of the board alludes to the death of Lisasiarcat as well as to Pooch’s (or
Karaoke’s) sexual abuse by Josh, Lisamarie is inmmeg convinced of the ouija
board’s truth value. The supernatural therefore ifests itself also in the form of
“conventional magic” in Robinson’s novel, which, iever, does not imply that
Lisamarie’s supernatural experiences are simplgwa Nge trend.

One of the most influential encounters with spiatsd ghosts occurs during
Lisamarie’s stay in Vancouver. The ghost of hersmod'ab successfully persuades the
protagonist to return to her home community instebheéking out an existence in the
slums of Vancouver. Lisamarie is deeply disturbgdhler cousin’s appearance and
resolves to return home to rejoin her family anphteggrate into society. Therefore,
“speaking with ghosts is less about pathology tihas about spirituality andurvival
(Castricano 806) [my emphasis].

On her way to her home community of Kitamaat Lisaenguddenly sights a
sasquatch scurrying across the road. Even thouglsabquatch “leads an ambiguous
existence on the borders between reality and mdbWwells 193), it is very real for the
protagonist, and the creature acts as an affirmaifcher Aboriginal inheritance. The
protagonist experiences intensive relief after thmcounter, as “[she feels] deeply
comforted knowing that magical things were st¥ing in the world” Monkey Beach
315-316), a feeling she has missed during her @tay/ancouver. Throughout
Robinson’s narrative, Lisamarie is faced with “altindimensional representation of
reality”, a reality experienced only by those cltéeges who accept their identities with
regard to their Native roots and heritage (Howt8g).

The passages mentioned above are exemplary of &arggm spiritual
development which reaches a climax at the end efnibvel when she searches for
Jimmy and lands with her boat on Monkey Beach. Hgpb find an answer to her
brother’'s fate, she sacrifices her blood to theitspiAs the present, past, and future
intermingle, dream and reality merge, and Lisamdmels herself reunited with
deceased family members such as Mick and Ma-mddaeing found her roots in
Haisla culture and heritage, she comprehends ttegrétationships of the past and
present and her emotional maturity manifests itselfher understanding of her

ancestors’ language. As Lisamarie listens to thesldldarewell song of her dead
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relatives, she is saved from drowning by the gho$teer family. Since Robinson’s

novel resists closure, the fate of Jimmy remairgesat to speculation, but the intensive
connection between Lisamarie and the spiritual dvarlanifests itself as the most
essential one in her life, which is emphasizedrduthis crucial spiritual encounter. As
Castricano summarizes,

[T]he spirit world of Haisla culture [...] offers Lagnarie a means of ‘learning to

live’ by teaching her that talkingith ghosts is transformational because, for

Lisamarie, it involves the recollection as welltae reintegration of a spiritual

dimension of Haisla culture in spite of its negatin the wake of European

contact. (802)

Both Ravensongs well adMonkey Beaclthus clearly focus on spirituality, the
supernatural, and the trickster, elements whichtegreat influence on the adolescent

protagonists and their maturation processes.

4.4. Nature

Nature and the land are traditionally of greatndgigance to the Native
inhabitants of the North American continent due rtomerous reasons including
ecologic and political ones. In botRavensongand Monkey Beachthe environment
initiates several processes of change and alteratithe lives of Stacey and Lisamarie,
which underlines its significance once more.

Already on the first page of Maracle’s coming-okagarrative, the importance
of nature is stressed by the personification ofirsdiphenomena as well as of plants and
animals. The expressions “wind”, “cloud”, and “raiare used as proper names,
endowing these natural occurrences with their owensgnalities, “Wind changed
direction, blowing the song toward cedar. Cedakguicup the tune, repeated the refrain,
each lacey branch bending to echo Ravensong. Céadldiced by the rustling of cedar,
moved sensually to shore’R@vensong9). These personifications demonstrate the
importance of these elements to the Aboriginal comity and recall that these
elements should be treated with respect due to $treing power and force which may
both positively and negatively influence people\ges$. Maracle herself claims that
since Cedar signifies a stable and sacred hous$erirtulture and Raven symbolizes
change and movement, the two elements have to ciepe@ order to create harmony
(Kelly 86-87). Stacey oftentimes ignores the signahich these parts of nature and the

spirit world send, but her younger sister Celi@asy much aware of them, perceiving
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subtle changes in these elements’ attitudes an@vieh sensing their plans and
communicating with them. Therefore, Stacey is cotewto these environmental forces
through her younger sister Celia, herself beinghlid or too preoccupied with other
affairs to comprehend what her sister perceivesodghout Maracle’s coming-of-age
narrative these natural occurrences are persondiet their closeness to humankind
manifests itself in the expression of human ematiand behavior, “In the dark on the
eve of Stacey’s departure the rain came again. cange softly at first, a woman
weeping, delighted at her ability to shed tearkasit for her lost children’Ravensong
190).

The river and the bridge serve various functiomghie novel, also acting as
border spaces. The stream can be regarded as aflidemarcation, separating the
Indigenous and non-Indigenous communities from eatler, Stacey acting as a tie
between them. Crossing the bridge marks the tianditom one culture into the other
one and Maracle herself confirms that it is of usinonportance to consider “the arc of
the bridge between the main character and whit@lpeédMarsden 45). When Steve
accompanies Stacey home one day after school titagonist decides to walk alone
from the arc of the bridge — thus from its middleoward her village, conveying to the
young man that he is forbidden to cross the imagibarder and thus enter the village
(Ravensongr5). Besides the river's function as a boundaryserves the purpose of
Stacey’s source of recuperation and constitutegherprotagonist a powerful site of
reflection and contemplation contributing to her otional as well as spiritual
development. Walking across the bridge with Stéwe,young woman wonders if she
should stop for her “habitual private vigil” buteth decides against it as Steve “might
disturb the peace of the vigil, contaminate itsgaéal nature by disrupting its privacy”
(Ravensong75). During these *“vigils”, as Stacey terms theshe contemplates
different phases of her life, current events, arpglares her emotions and thoughts
concerning these occurrences. However, by refusinghare this source of strength
with Steve (or others) and by considering “the mtheearch for knowledge only a
nuisance” her “limitations as a bridge builder betw two cultures becomes most
obvious [sic]” (Eigenbrod "Stranger" 265). Watchitig reproduction processes of the
fish and their connection to the world around thehg realizes why the non-Aboriginal
students in school and the inhabitants of Mailldkelin general seem to constantly feel
a kind of desperation, “Maybe some white people h@doots in the creative process,

so could not imagine being that devoted to staglng. [...] Maybe no roots was the
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problem” Ravensongl). Stacey perceives the links among her peopdeadl other
beings of the earth and realizes that non-Indigen@eople might lack this
understanding of all organisms being connectedatore, therefore suffering silently
from a constant anxiety. The stream functions ndy @s a boundary but triggers
Stacey’s understanding of the non-Aboriginals adbter. In fact, the river and the
bridge can, at least in Maracle’s narrative, ondisetogether — they are interdependent
(MacFarlane 119), and thus Stacey’s being a boyratasser gains significance.

As most of the villagers live from what the lantbyides, berrypicking and
fishing are of high importance in their daily adirs. Of particular significance is the
comparison between Mrs. Snowden’'s and Momma'’s gactd8tacey collects herbs
which the non-Native woman has sorted out as “weadd brings them home to her
mother who is overjoyed to receive them:

“Oh good, where did you get them?” “White folks Ipilem from their gardens

and throw them away.” “Really? you're kidding. Oyjgu can’t fool me, my

girl,” her mother let go a hearty laugh. Staceyt josked at her—the laughter

stopped dead in its track unfinished. “You arentding are you?” “No,” and

her mom shook her head back and forftaensong6)
The gifts of nature, especially plants, herbs, tfr@éind vegetables, are perceived
differently by the two groups of people, the inliabts of the town enjoying such an
abundance thereof that they can choose to discaed gmounts, living in a “neat little
throw-away world” Ravenson@3). Mrs. Snowden’s ignorance of the plants’ hegli
powers constitutes another reason for her clasgifthem as “weeds”. Stacey and her
people, who are unable to afford medication, vahemedical value of herbs highly,
transmitting the knowledge of their healing powiesn generation to generation. Mrs.
Snowden’s weeding of the garden also signifies‘laek of connection to the ground”
which she and her fellow inhabitants of Maillardtviloccupy (Leggatt par. 17).
Moreover, Stacey describes how she enjoys the semsd “black earth between [her]
fingers” (Ravenson@3), underlining her conviction that earth is parhature, opposed
to Mrs. Snowden’s belief that it is soil which osteould avoid to touch (Leggatt par. 4).
Additionally, the importance of fishing is besustrated by the trip to Yale which lasts
several weeks. Stacey and her family as well aseltasl catch and dry fish, pick
berries, and gather so much food that they aretaldbdare the goods with their fellow
villagers. These and other activities with regardhtinting and gathering underline the
importance plants and animals have to the villagens regard them as gifts from
Mother Earth.
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Therefore, the drought during the summer has datiag consequences as the
Salish community of which Stacey is a member refieavily on their own fishing,
hunting, and gathering. Old Dominic, honored angpeeted in the village due to his
wisdom, predicts a long and hot summer, therefoaenimg the villagers to prepare
(Ravensong63, 93). After the flu epidemic the drought cond@s yet another
catastrophe:

Despite the village’s proximity to the West Codbkg earth had begun to crack
and dry. Drought, so unusual in this part of theldyjamnow scorched the village.
[...] Water was scarce [...]. Rain, the tears of worearnth paining to give birth,
was not forthcoming. The earth was barré&aensond.03)
The drought leads to a food shortage and the eitlagpave to ration their supplies in
order to survive. The author clearly emphasizesriature may not only offer her gifts
but may also strike relentlessly, even killing theople depending on her supplies. By
describing this power, Maracle recalls the fragimnections of human beings with

nature (Kelly 74).

The destructive power of the environment is alsdenined in Monkey Beach
Nature and especially the sea play major roles abifson’s narrative. Lisamarie
realizes in retrospect how various allusions camogr Jimmy’s fate — allusions which
she should have interpreted as death sendings,bsheves — lead up to his
disappearance. The strong forces of nature anghdher of the sea in particular are
repeatedly evoked during the course of Robinsomgative. The proverb at the
beginning of the nové&! “frames the narrative and overtly acknowledgespineer and
danger of the natural world” (Andrews 10). The geugnty of nature over humankind
is recalled in the narration of a tsunami, whicghtights the power of the sea even
more clearly:

One of the boats had swirled like a toy boat caugtibhe bathtub’s drain. The
tide had risen so high, the ocean leaked and skd ive roads. Then the docks
went underwater and the boats were floating ovemtH...] Later, [Uncle
Geordie] found his seiner on the beach with halfkieel scraped off Monkey
Beach33)
Lisamarie’s family as well as many of the inhabisaof Kitamaat partly depend on the
food which the land provides. Therefore, the pcactof fishing is widespread and
traveling by boat constitutes a common means okpartation. The account of a nearly

fatal boat accident involving Mick, Lisamarie’s aufdith, and her mother, highlights

%4t is possible to retaliate against an enemy ¥ iBypossible to retaliate against storms” (no page)
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the risks of working or traveling at selslgnkey Beacli23). Lisamarie herself almost
drowns but is rescued by her brother in an unempthioccurrence demonstrating that
even the gifted ones “can fall victim to the spirdf the environment who judge and
punish sinners” (Appleford par. 31). The destruetforce of the sea is constantly
contrasted with Jimmy’s successes in his swimmiogriaments. He gains self-
confidence and Lisamarie remarks that Jimmy haa lbearless even at the beginning
of his swimming career, “I never understood Jimmsiglicit trust that the water would
hold him safely” Monkey Beach46). The meaning of this remark is ambiguous
concerning the eventual fate of Lisamarie’s bragthes his “implicit trust” let Jimmy
survive in the end or does Lisamarie’s brother wvestemate the force of the sea?
Jimmy, training in the chlorine water of swimminggts, also exhibits no signs of fear
when he indulges in recreational swimming in the, ®en gliding along in the water
with whales Monkey Beach353). Lisamarie’'s feelings toward Jimmy’'s swimming
skills are a mixture of admiration of and fear far brother. It seems as if she suspects
even early in her adolescence that her brother mélet his fate in the waters of the
ocean.

Jimmy was waving to me from the breakwater logsfytHeet from the dock.
[...] They ran to the end of the breakwater, lea@ogss the space between the
logs, the space that opened and closed with theesvand the length of the
chains that held the logs together. Every time tlua@yped, | imagined Jimmy
falling. [...] He dived in. | waited. He didn’t suda. Long after his friends came
up, he was still underwater. The skin on my armd kEgs goose-pimpled. |
didn’t move until | saw his headvipnkey Beacld4)

Therefore, allusions to survival and death withareg to water and the sea
alternate continuously in Robinson’s novel and thader is confronted with both
positively and negatively connoted images of theanc The question connected with
Jimmy’s disappearance thus posed is: Will life agrgdeath or vice versa? The novel’s
open ending offers every reader the opportunityaieder Jimmy’s fate.

The land, the earth, and the woods are of sigmfie in Robinson’s novel as
well, especially concerning their connection to d$tiiculture, customs, and myth.
Lisamarie’s “lyric representations of the naturalvieonment of the northwest coast
bear witness to her relatedness to a wildernegsishewvesome but more than merely
terrifying, for it is her home place” (Howells 198)and she increasingly discovers new
aspects concerning the environment and Haisla reultdick and Ma-ma-oo are both
close to nature, and Lisamarie is taught numeroysoitant lessons; both relatives

convey to the girl the names and functions of frbdrbs, and vegetables, introducing
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her to their Haisla names as wélldnkey BeaclY3-78). The adolescent girl enjoys the
tours on which she accompanies her relatives thraig woods, and the protagonist’s
strong bond with nature surfaces as she eagerlgriabghe information which is
provided to her. The characters’ strong relatiopsho the wilderness including its
(spiritual) population is of great importance (Aeds 9-10). During the journeys into
the wilderness with Mick and Ma-ma-00, some crup@hts concerning Haisla culture
are conveyed to the protagonist, often triggeredhdrycuriosity which manifests itself
by repeated questions. While strolling throughwueds with her relatives “she learns
to see the spiritual within the material landsca@¢dwells 189). Therefore, Lisamarie
learns about Haisla culture as well as about heestors’ languageMonkey Beach
159-160), communicating with the spirit worlM¢nkey BeacH51-153), and is told
stories about her family, which she follows witlegr interestNlonkey Beacli60-162).
Lisamarie’s growing relationship with nature theref significantly contributes to her
maturation process as Haisla culture, her famity&ory, and spirituality in general are
emphasized through her encounters with the enviesiand its (spiritual) inhabitants.
Various detailed descriptions of the landscapeetimé the importance of the
British Columbian coast for the protagonist and faenily as well as her community,
and specifically locate the novel “in present placel time” (Howells 193). Monkey
Beach is a site of highest significance, especiedigsidering the numerous spiritual
episodes which occur there: Jimmy appears in andtea.isamarie on Monkey Beach;
it is furthermore the location where the bond bemvdimmy and his sister strengthens
and where it gains affection; and it is the siteerehLisamarie ends her journey in
search of Jimmy, offering herself up to the spirfise description of this location given
at the beginning of the novel resembles a romamirtrayal of a relatively untouched
piece of nature, focusing on haptic and visual agmss, “I loved going to Monkey
Beach because you couldn’t take a step withouthangsseashells, the crunch of your
steps loud and satisfying. The water was so pwkeytbu could see straight down to the
bottom” (Monkey Beachl3). The depiction the protagonist offers at tinel ®f the
narrative centers on the spirituality of the sidjich demonstrates the matured young
woman'’s spiritual and emotional development, “I wwanstay here on Monkey Beach.
Some places are full of power, you can feel ite lkwarmth, a tingle. [...] ‘Lisa,” the
first voice whispers. ‘We can help you”MpEnkey Beach316). Monkey Beach is
“remote from the rest of the worlds and populatgdnysterious creatures whose

existence in her mind reflects her psychologicaifgsion about who she is and what
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powers she possesses” (Andrews 19). This locasotharefore definitely crucial in
Robinson’s coming-of-age narrative, as it highlggtite importance of the connection
between human beings and the environment.

Repeated portrayals of the landscape around Kaammaderscore the attention
the protagonist pays to her surroundings which dsanpposed to many non-
Aboriginals’ complete ignorance of the environmeérttese descriptions therefore also
underline a trait of Lisamarie’s personality anawshher relatedness with the natural
world, as she continually learns from family mensbés live in harmony with her
surroundings.

Robinson stresses the aspects of nature and ther g natural phenomena
highly in her narrative, incorporating numerousaliggions of the landscape as well as
underlining the relentlessness of the natural ®rdéhe author also emphasizes the
significance of the environment in the processhef pprotagonist’s search for a place to
belong and her discovery of her ancestors’ (ancbher) culture. On the other hand, the
environment is featured in Maracle’s coming-of-aggrative mostly as a provider of
food for the Aboriginal community, who respect matlbut has had to cope with
droughts and political restrictions of fishing righMaracle thus stresses the role of
“Mother Nature” who nourishes her children, underlg also how human influence
might destroy the regulated environmental circlegiving and taking, disturbing the
relationship between humankind and nature. Thisedsps of less importance in
Monkey Beachin which the influence of Euro-Canadian food prois is oftentimes
featured. However, both authors choose to intermingle &m@tiwith environmental
aspects, hence stressing the relationship betwesse tfacets. IlRavensongature is
regarded as a mediator between the Indigenous feahdn-Indigenous community,
trying to bring those two parties together througgditural catastrophes or political
conflicts. Therefore, nature acts as a way of ngitivo sides separated by a huge abyss
— be it Lisamarie and her Haisla heritage, or thsorfginal and non-Aboriginal

communities irRavensong
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VI. Conclusion

The challenges posed to young people during the bf their adolescence are
diverse and numerous. The preceding literary arsalixgs highlighted particular
obstacles which need to be overcome by the proisigoStacey and Lisamarie during
their formative years, complications which thus tcbwte to their psychological,
emotional, and spiritual developments. The tramsitirom child- to adulthood is
specifically marked by the young women’s interagsiowith their surroundings,
including members of diverse communities, spiats] natural elements.

The strength and endurance of the ties which candexcey and Lisamarie to
their family members are illustrated by both Maeaahd Robinson who underscore the
resilience of these bonds which defy even sevéeenats of separation. These powerful
family ties stand opposed to the fragile connestiomhich exist between the
protagonists and their friends and acquaintancesdd which tear under the slightest
strain. Each of these ties, strong or weak, affdlots young women’s processes of
maturation decisively, forming their personalitaasd shaping their identities. “A strong
sense of self,” psychologists claim, “is essertiahealthy development. However, self-
esteem and self-confidence do not develop in aassacuum” (Holmes and Silverman
11). This observation stresses the significancentd@rpersonal relationships for the
young women who are searching for their “selvetfieir identities.

Both main characters struggle with the respongybof having been assigned
the function of border crossers, for their chalkeng to bridge the gulf between the
Aboriginal and non-Aboriginal “worlds”. Lisamarie’ife mirrors a balancing act
between her parents’ embracing material possessaods Euro-Canadian ways of
living, and Ma-ma-o0'’s fostering the discovery ef lygranddaughter’s Haisla roots. The
acceptance of her thus hybrid identity poses atgrkallenge to Lisamarie who is
undergoing phases of distress and confusion. Stazesepeatedly challenged to
question Indigenous and non-Indigenous morals dhidse and by thus scrutinizing
various philosophies and even reflecting on onticlgssues she becomes more rooted
in her own culture. The protagonists’ searchegHeir identities, which are “among the
profoundest [experiences] in human existence” (B, are therefore shaped
decisively by their surroundings, with identity d¢osions and identity crises

constituting additional challengés.

% Cf. Stacey’s thought, “I must be different wheanh out there [in Maillardville]” Ravensond.34).
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The protagonists’ developments differ decisivelytmiegard to their abilities to
cope with emotional pressures and failures. Bo#t&t as well as Lisamarie explore
the boundaries of their families’ as well as thmmmunities’ rules and regulations by
violating them, unaware of the consequences theyhimhave to face. The main
characters’ occasional rebellion, however, contabusignificantly to their sense of
family and community, aiding in the process of diggring their “selves”. Blos states,
“The oppositional, rebellious, and resistive stigs, the stages of experimentation, the
testing of the self by going to excess—all thesestmpositive usefulness in the process
of self-definition” (12).

As Stacey and Lisamarie discover and comprehend reétegionships and
connections between all living elements of theleattte supernatural world merges
with the natural one, forming a synthesis of spaiity and materiality. Raven, the
transformer, is a central character herself, ehendh she operates in the background.
The b'gwus inMonkey Beachremains an element of the wilderness with which
Lisamarie can identify — after all, she is Mick'&avourite monster” Nlonkey Beach
67). As the spiritual and natural worlds intertwitiee significance of the land and the
sea with regard to the protagonists’ developmeobimes obvious.

Even though both novels resist closure, the dewvedops of Stacey’s and
Lisamarie’s personalities are undeniable. Havingunea visibly during the course of
the novels, the young adults have grown to copk digaster while embracing the joys
which life offers. They have become self-confidantd strong characters who are able
to function on their own as well as in a group. Madane notes, “Stacey’s movement
from childhood to adulthood is represented as aeam@ant away from being ‘storied’ to
having, creating and telling her own story” (119his observation describes the
development of the main characters as a whole, myadvom being passive individuals
to becoming active agents in their own lives.

The divergence of Stacey's and Lisamarie’s matomafprocesses from the
conventions of the Europe@&ildungsromarhas been illustrated by the analysis offered
in the present thesis. With regards to culture- laistbry-specific aspects of the novels,
it can be demonstrated that employing the exprasdfildungsromah to Monkey
Beach and Ravensongwould distort the literary works. In fact, the twwaarratives
“problematise the issue of genre, often by subtBngforming our idea of what
constitutes the genre in the first place, or byngiag our understanding of what is

possible or permissible within the genre” (Milld&2§l The novels presented in this thesis
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therefore contribute to a better understandingheflimitations of a traditional literary
genre and the diversification of a new yet simitare, namely the coming-of-age
narrative.

Studies in the field of Aboriginal literature by méndigenous scholars have
partly been welcomed since they contribute to éeraultural dialogue, and partly been
rejected due to their disrespect for and insensittoward Native Americans. Hence,
when performing such research, the most importements required are respect for
the Indigenous population worldwide, accuracy ire tetudy conducted, and an
awareness of one’s own cultural position as welbfathe general responsibility such
research entails. As mixed-blood writer Louis Owgaghktly states, “More and more we

will be required to read across lines of cultudantity around us and within us.” (11) .
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VII. Appendix

i) Interviews>®

Interview with Lee Maracle on February"™ 2008 at her office in the First Nations

House, Spadina Circle, Toronto.

Martina Rossler (MR): The topic of my thesis concerns the coming-of-ageative
which many people caBildungsroman.l think this term is inappropriate because |
associate German literature of thé"X®ntury with it. Would you safRavensonds a
Bildungsromaror would you rather call it something else?

Lee Maracle (LM): Coming out of the house.

MR: Coming out of the house.

LM: Yeah, but more than “out of the house”. You kngawi're getting turned out into
the world really. But “house” is also like the aifje, too. Get out of this world now!

MR: So you seeBildungsromahalso as a European term?

LM: Well, I don't know what that means. | guess | cbsgke it as Austrian terms.
[laughs]

MR: Yeah, it's from the German language.

LM: Ok, so it’'s in German, [laughs] but | don’t knovhat it means to them. | do know
that when you enter your teenagehood you have enfiag-woman or becoming-man
ceremony and those ceremonies signify the beginoiirmaking decisions. We call the
whole of teenagehood your “days of decisions”, amgkn you're ready the girls are
honoured, and then the boys are actually given dwethe girls, in two different
ceremonies | think. All my children went throughaitd | did too. But it's the days of
decision thaRavensongs about, just before she goes out into the woftal know, the
last moment when she’s crossing over the bridggoteo UBC. When | wrote this it
was finished when she crossed over the bridge tbevause it was from the moments
of this decision making — she starts her decisi@king at the beginning of the story
and then she’s turned out into the world, thatéssehd of the story.

MR: That's what | thought too, actually, but then wsthe epilogue and thought, “Oh,

there is something else!”

% Lee Maracle as well as Eden Robinson agreedlibatanswers be reproduced in this diploma thesis.
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LM: It was already over and then we needed a stramgiing. So | wrote an epilogue.
We tell our stories in the winter, | decided thawduld tell this little story with the
prefaces while she told the story. But really, koow, it's kind of a step further.

MR: At what age would the ceremonies happen?

LM: Well, she’s about the right age, she’s just fimghher teenagehood. She has made
her decisions. It doesn’t matter what age it is, mot about the age. It's about when
they want to have their becoming-woman or becomagy, and they let the world
know at that point. | think ilWill's Garden he’s sixteen, and what direction their
guestioning and their decision making is goingaket and then, once they've made
those decisions, they're ready. That's why shetss@ering all that stuff and is talking
to herself all the time. [laughs]

MR: Let’s talk about Celia. | think that Celia is arpaf Stacey, like an alter-ego,
because Celia is younger but understands a lot thare Stacey. On the other hand
she’s not there so often, she’s away during theespic —

LM: She doesn’t understand anything actually, she aedshears more in a different
way, and she’s not an alter-ego of anything. Staceieated for a couple of reasons,
one is that | wanted to do her story separatelgodly, the grandmother never had
access to Stacey in the usual way, so the grandmgéts Celia. Celia is the gifted one,
not Stacey. Celia can see and hear, and so she $y@ecial place. But the people who
would have educated her are dead. So she’s goihgue a very different kind of life,
and | wanted to write at some point about what kapd to those gifted children that
were never educated by their elders. So | createdhiiRavensongBut also because we
didn’t allow children to see people die. So shesgelive with her grandmother. But
the last reason | created her was | wanted toesganheone who was very powerful and
very memorable and remove her ‘cause that's whapdraed to us. So that everybody
would miss her. And almost everybody who's réd@vensongvants to know about
Celia. And they missed her. And | didn’t want t@dte it in a residential school ‘cause
it wouldn’t have worked. So | created this compietictitious village. And in fact,
where it is, is on an island where everybody's déidtere was already nobody left
there. And my people know that. So they say, “Hrtimese people are ghosts!” So for
them it's a completely different story. It's theadkstill living here.

MR: Yes, that gives a different perspective.

LM: You know, everybody else thinks it's a real vikadNot that anybody has actually
checked to see if it's still there. [laughs] Theyolw there is a reservation in New
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Westminster, though. But they just don’t know abthi$ one, where everybody died.
You can see it on the map, it’s a little tiny vijaand there used to be a little bridge too,
but there isn’t anymore ‘cause, you know, ther@bady around.

MR: Well, I should look it up too, | guess. [laughs]

LM: You get to see the whole reserve map. And | titiskcalled, Kwanglem, K-w-a-
n-g-l-e-m. Kwanglem Reservations. There’s, | thifdyr. But there’s only one with
living people on it.

MR: Is there a specific reason for making Judy “Gerdhady”? Because, you know, |
think of Hartmut Lutz and he writes about the Ganrpaople —

LM: That was one, but also [laughs] | know Hartmutl &rthought of him when |
called her German Judy, but also because we hadmbran in our reserve who we
called German Judy because she was German, ank peogd her. Because if you are
called by your real name, you are not really famiNyp one gets called by their real
name. Mine is Nini and Sweetheart. [laughs] Thasenay names. Or Rusky is another
one. | have several of these names. But everybakesup a name for you to indicate
how much they care about you. So you can haved ltifferent names.

MR: Is that the reason why Stacey’s mother also dJagysvas called Momma?

LM: She has the name Momma. And that happened toytatghs]. Because, | don’t
know why it's striking me now, it didn’t when | wasriting it, ten, fifteen years ago.
But now it’s just hilarious. As we learned the Ealglwords for girls, or English words
for boys, we took on those names. And becausedlvegys used to say, “How’s your
Momma?” she got called Momma. [laughs] Rememberndtee goes over the bridge
and she says, “What’s your real name, Momma?” “Manim

MR: Yeah, | remember that.

LM: | remember cousins that are older than me nameédagd girly-girl. [laughs]
Because one little girl they thought was two-spditthey just called her “girl”, but the
other was very definitely feminine, you know, aitlgso they called her “girly-girl”.
She was a girly-girl. So it describes who sheas, t

MR: That’s a nice way to describe them?

LM: Yeah! [laughs]

MR: In Will's Gardenwas it difficult to write from the point of view o& boy as
opposed tdravensong Is there any difference for you?

LM: No, it's never. | think character is about heanrapple and seeing them very, very

deeply. And | think of myself as having all thosstt of vision. I've been very gifted, |
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think. | mean gifts that were given to me too, ¥mow, so that | could see people very,
very clearly. And when you’re creating a story, btggest thing you have to do, first of
all, is to have the audacity to make the story leapfBut once you are at the machine
like this, then you have to become subservienhéostory; to be inside and underneath,
underneath the story and inside the character. iRhtiad thought that | couldn’t see
inside Will for a second, | would have stopped mgtit. But | never. There are so
many men in our villages that are very like Wilhdaeasy to craft. You can see them,
they are very diplomatic and beautiful, deep thigkyoung men. Serious and fun at the
same time. Very many like Thomas too. Of coursebmoghers, I've heard my brothers
tease and torment each other for years, | haveofotsothers and sisters and cousins,
too. And then, you know, my own children. So, nadoh't think it was very hard, but
the writer always has to be subservient. | thinlesghit gets difficult is when you can’t
get inside the characters, you know. Then it gdtsdt. And you struggle with it. |
did Will's Gardenin a week.

MR: It was the first book | read by you. | read it dese when | was here two years
ago. | was in Daniel H. Justice’s class, so thatiere we read it.

LM: Yeah. I like him, he sees things, too. From adnisal perspective rather than a
kind of magical one, like Celia. Celia is a heaBBut he is seer, a visionary, so he’s
always looking back at his grand-dad.

MR: And when you write, do you already know the enthatbeginning?

LM: No, | don't even know the next word. | know whatel said after I've said it,
because | read it, but | don’'t have anything onmmgd to start. | had an award when |
wrote Will's Garden and it was in this retreat called [pause] what wasalled?
Hetburge Village. So the first | did was write @rgt for my granddaughter, a child
story, | haven't published it yet. The second orgid was Will's when | got to the
computer. And someone had asked me for a young adukl, and so | was sitting
there. | started. [laughs] Oh my God, | just hdshhy as boy, and then | went through it
to correct all the little mistakes and | think I mte¢hrough it twice, ‘cause there were a
few other problems, which happens when you writevals a hundred and fifty pages, |
think, | decided to stop at because it was for gopeople. [laughs]

MR: Do you think there are techniques or strategieghvkifferentiate Aboriginal
from non-Aboriginal writing?

LM: Oh yeah! | think the intimacy is there, first df. énd | don’t know if that's a

technique or strategy or it's neither. But | thithlat most Aboriginal writers, including
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Eden Robinson, who, you know, really wants to gaebvin as a writer and not an
Aboriginal writer, but even her is subservient & kcharacters. And it's easy to see. |
think when white writers write, their stories anetgbased. And it's the plot that's the
main thing. And for Aboriginal people it's the pde@nd the relationships, see? You
can see that right away, in almost every Aborigstaly. It's about the people and their
relationships with each other, with the world, witle way things work and that sort of
thing. Yeah?

MR: Would you also call yourself only a writer or wdwylou be comfortable —

LM: No, no I'm an Aboriginal writer. Mostly, I'm a teher. | write because | want
people to see who we are. And | want to take outholggy and make it work for
today. That's why | write. Otherwise I'd be happgij being a teacher, you know.

MR: In an interview with Hartmut Lutz he asked youtifvere better that European
critics would just be silent. You negated, and tlyen said something about reading
Zola and Dickens and | was wondering if you coutglain a little bit more about that
because —

LM: Who? Dickens?

MR: Dickens and Emile Zola.

LM: Oh, yeah, Charles Dickens!

MR: Yes, Charles Dickens. [laughter]

LM: You know his son [Francis Dickens] was head of R@&MVP that repressed the
Riel rebellion?

MR: Oh, I didn’t know.

LM: [laughs] Sorry, what's the question again?

MR: About your reference to Charles Dickens..Riavensongou write about the wife
of Jake and Stacey says something about a “Dickensaif’. So | was wondering if
Dickens plays a special role in your life?

LM: No, with that one | just wanted people to knowtthm well-read. | studied
Aboriginal story a lot. But | also studied Europdidgrature, you know, and | think both
of those things are necessary to write. We donitedrom a written culture so it's new.
And | want everybody to pay attention to our stdoyt | also want them to study
literature so | just thought, Dickens and Zola tleat matter. | think Dickens’ sense of
justice and his focus on children affected me, ¢ipubecause | think you're only
affected by things you already are. | don't thirgtually other writers really influence

you, | think you are affirmed by writers, | thinloy can grow from that affirmation and
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become clear about yourself through other writénsd | think that's the value of
studying writers but | don’t think you become some®Ise, you know, in the sense of
being influenced to do this. It's just not me. Isnaready a heartfelt little child when |
read Charles Dickens and | said, “Yeah, this isdgdiois is good”. [laughs]

MR: | know you write for a Native audience, but whattsf reaction do you expect
from a non-Native audience?

LM: Well, I think the only book | ever wrote for a Mat audience wasAm Woman
all the rest are written for anybody who wantsdad it. | think people have taken that
which | have said imh Am Womarand have applied it for the rest of my days ahdsl
grandchildren too. That's their problem, not miheurite because | want people to see
who we are. | suppose who we could be, too.

MR: Apart from Charles Dickens are there any authacswariters you really liked to
read during your childhood?

LM: Oh yeah, | read all the classics, from Shakespagine up to the Russian classics.
I love Chekhov, | love Dostoyevsky, | love Zolalove Thoreau, Emerson, that crazy
guy who wroteOne Flew over the Cuckoo’s Nebut | can’t remember him, that's a
tremendous book. | love Toni Morrison and Michaeld@tjee, but | love everything
I've ever read and I've read hundreds and hundaedshundreds of stories. But mostly
| think I grew up with story. We've always been baged to make up story so | have
this endless imagination. There’s never a momerqtgnit's always there, it's always
available, so it's the business of storying its@lfid it's really the classics, you know.
Pushkin, | read him too. [laughs] Sorry, Tolstogrryg, | should stop. [laughs] Who's
the guy who wroté&Shaboomhe’s Indian and Armenian, he’s Canadian-Aboribarad
Armenian.Hot Night in the CityHot Night in the Cityis magic. First of all he tells the
long house creating stories which are happeningt mgw, so that's exactly what I'd
like to do, but also he tells this story from a wanis perspective and from a man’s.
MR: Yeah, that sounds interesting. [pause]

LM: Go ahead, sorry.

MR: [laughs] Maybe another thing aboRfivensongl was puzzled because Stacey
often wonders about her own people’s tradition domae At one point she wonders
about her own people’s etiquette —

LM: Thinking, tradition, etiquette, everything, life!

MR: | have the feeling that she is the only one whestjons her people’s traditions. Is

it because she spends so much time in town?
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LM: No, | don'’t think so. | think she is being turnedt into the world, so she’s gone
through her becoming-woman, she’s already decitlet gjoing out into their world to
become a teacher. So that decision has her loaitittgem, and of course once you look
at someone else you automatically look at your#ieyou look atRavenson@gnd give it

a really good go you’ll understand Austrians. Besgagvery time you look at someone
else’s culture, who you really see is yourselftlsat’'s what happens, she starts looking
at them and then looks at herself and back ant,fartd it goes that way all through the
story, but ultimately she is seeing herself forfih& time. Because she has had to really
look at them, because she’s going to spend fivesyaaay from her people with only
them around her. So she wants to be standing iwngiiound. She wants to be grounded
in herself. But the more she looks at them, theenubrallenged by herself she is. She
goes off wobbling on the bridge, not standing emfground at all, but anyhow. That'’s
the fun part of life. [laughs] My mother used tdl ¢g “There you are, going out into
the world, feet planted firmly in mid-air!”

MR: | was questioning Austrian traditions when | wa£ianada. [laughs]

LM: That's what happens when you study somebody &sedon’t study anymore
people.

[laughs] I'm just joking.

MR: Do you have any plans for new writing?

LM: Yeah, I've been working on a couple of storiesthoree right now. | have just
turned in a collection of short stories to a puiiswho’s having a look at them.
They're not ready, but they are, you know, decidvugether to work with me and do
them. So that was done last summer, they shoultebigling what they’re going to do
with them. But | just finished a first draft of avel and | sent it to a friend cause | think
I’'m kind of stuck on it and I'm not really happy thiit. So when he sends me back
some advice I'll probably pursue it in the summeerd write it in the summer. And |
have a draft, a collection of essays. | do thimygroups Ravensongvas written at the
same time aSojourner’s Truthbut they came out at different times.

MR: So you have time periods when you write reallgta |

LM: Yes. | get tired of working and then write. Nahink I'll do it every summer.

MR: Do you do a lot of teaching?

LM: Yeah, I'm a teacher all year long. Getting oldéke to have summers off.

MR: | like to take the summers off. [laughs]

LM: 1 like working, I've always liked working. [laugh3his is work, this is teaching.
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MR: Well, I don't have any more questions. Do you wanadd anything?

LM: No, | don’t have any comments. But, you know, afethe other things I'm
working on is a piece calleBaven Understoodt’s an understanding of Raven itself
and whatRavensongs really, the song of the transformation of taetle and a period of
1954, the last epidemic, the last time we wereatiotved to go to hospitals, were not
allowed to vote, all that sort of stuff. It's a pmt of tremendous fatigue that washed
over us, and it's when we gave out and turned twvatcoholism, craziness and all that
sort of stuff, and [pause] that's when we dropped cultural bundles. We couldn’t
carry on anymore, we didn’t pick it up again folo#rer generation in the ‘70ies. So in
Celia’'s Song which is the next one, the first story is abauatling that energy. It's
about the revival, it's a poem. | love poetry. Aiinén what happens to the father and
boy ‘cause we don’t hear about them.

MR: Yes, there are some open endings.

LM: [laughs] There are a lot of open endings, nowtltgdie them all up and that’s it
and I'll be done. | committed to writing those $ésrin the 70’s. | committed to them in
a little ceremony with my friends. So I'm at thedeof that. | don’t know what I'll do
after.

MR: Are the stories connected?

LM: Well, they are connected to a commitment we madgang people for ourselves.
We made those commitments to each other. But weesded in keeping our
commitments, | think that’'s part of why we’re stllive. [laughs] Because, you know, |
think what they say is “the dead carry you” if ye@’something important enough to
do, if the decision you've made is important enotghold you up. Yeah. That's why |
think I'm alive. I've made good decisions along thee. [laughs] All right, no, | don’t
have anything more.

MR: Well, thank you.

LM: O.k.
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Interviews with Eden Robinson via email communmatiluring the years 2008 and
2009.

1) My topic is concerned with the coming-of-age naative which many people also
call “Bildungsromari. This is a term derived from 19" century German literature,
and therefore |1 do not deem it fitting for contempaary Canadian literature. But
would you describe Monkey Beach as a “coming-of-agestory”™? As a
“Bildungsromar?

I would. I think most first novelists tackle a hildgsroman on their rookie book and |

was no exception.

2) Do you think there are techniques or strategieshat differentiate Aboriginal
from non-Aboriginal writing?
Humour. Usually dark and dry, but | do enjoy th@ed stuff happening with the

younger writers these days.

3) If I understood correctly, you want to be knownas a “writer”, not as an
“Aboriginal writer”. Could you elaborate on that?

I'd actually like to be known as a good writer. I'ghad people respond to the material,
but as a writer, | adore editing and re-editing ataying with different styles. I'm also
not a political animal, and | think it's reflect@d my focus on the personal and family
dynamics as opposed to writers who are interesteeliing broader power structure

narratives.

4) Who is your target audience? Which reactions doyou expect from an
Aboriginal and from a non-Aboriginal audience?

Depends on the book. I'm obsessive-compulsive wheames to material so | follow
that impulse. Most of the time | have a specificspa in mind when | write a book or
short story as | can’t really grasp an audience,llman picture telling a story to one
person. I've noticed different audiences choosefoimus on different parts of my
writing. Most of the people who grew up in largategrated communities see the
nuances of the relationships (Mick is actually lsdather, etc.) while people who are
from more urban settings tend to focus on the chara relationship with the

wilderness.
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5) While reading your novel Monkey Beachin the light of a coming-of-age
narrative, | was pondering certain rituals that mark the transition from child- to
adulthood. Would you say that such rites of passageke place in Lisamarie’s life?

| see her smoking, for example, as one of the “rials” by which she is accepted
into the group of her adolescent peers. But wouldoyu say that there are also
rituals initiated by adults?

There are mainstream rituals — learning about pewiod, learning about boys, etc, and
then there are the cultural specific coming of agmls. When you are expected to help
deal with the dead (bringing them home, burningtii@m, helping with the feasts) and
to take your place in the potlaching society.

6) Are there any ceremonies concerning the onset pliberty or the passage into
adulthood in Haisla culture today?
Not so much as there used to be. The onset of gulbeans more responsibility in

your family and your community, but there areny aaremonies for them.

7) | have been wondering about the target audiencef Monkey Beach | cannot
decide if the reader is more or less a voyeur of samarie’s life and innermost
thoughts, or if the protagonist — as the narrator —specifically addresses a
readership. And if she does, which one? Wch audience did you want to address
with your novel?

| was originally writing this with my cousins in md and what | thought they’d enjoy
reading. Most of the books up to this point dics&em to have characters who were just
‘getting by’. Native characters were either veryopor very rich, super achievers or
ghetto. The spectrum didn’t include middle-clas&wen blue collar workers who went

to work and had careers or just had childhoods.

8) Concerning these, what | term “instructions” or descriptions, | sometimes have
the feeling that it is not Lisamarie who tells us bw to imagine a human heart etc.
but that it is rather another narrator. Lisamarie d oes not, at the end of the novel,
possess a high-school diploma, and therefore thedetailed anatomic descriptions
as well as the use of Latin and Greek terms seem likely for her.

That was an older voice, and my inner geek. | lamatomical studies and gave that
love to my character, but since she’s older loolagk, it didn’'t always fit. My editor

adored it, though, so it stayed.
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9) In regard to the future lives of various characers, accumulating money seems to
be of great concern. Even Ma-ma-oo0 advises that lamarie should find herself a
rich husband. Why do you stress materialistic posssions repeatedly?

In traditional Haisla cultural, the family and ctasaved quite a lot of material to host a
potlach to increase their social standing. Mosthaf high ranking families are quite
frugal and this has passed itself along to our ggio®m as a need to stockpile money
and goods. Feasts typically run between $10,000680¢D00, while a potlatch will run
$25,000 to $75,000.

10) Which specific negative experiences does Lisar&s mother have that she
feels the urge to deny her own as well as her daugin's supernatural gifts? | have

tried to pin down certain instants, but do not suceed.

Being mocked by family and friends, much the sansy weople are mocked and
ridiculed if they claim they've seen Elvis or a UR&ladys would want Lisa spared the

pain of people thinking she was fruitcake or amraton-seeker.

11) We had the privilege to welcome Richard Pickardrom the University of
Victoria as a guest speaker recently. He focused s talk on ecocriticism. Would
you regard your work as a piece of ecocriticism? Wdt do you think of these

categories, such as “the coming-of-age novel” orlie ecocritical novel”?

No, | wouldn't regard it as a work of ecocriticistdnintentionally, yes, but it wasn’t

my focus.

12) | have repeatedly read about the presence of @ean characters in books by
Aboriginal writers (e.g. Lee Maracle, Thomas King,...). Why do you choose to
mention that the tourists which appear in the novelare German? | understand
that specifically people of German background havéneld numerous stereotypes
about people of Aboriginal heritage in North Ameri@a (as discussed by Hartmut
Lutz). Did you want to point toward this problematic phenomenon?

Very few European countries are interested in Aboal people or characters, so the
German, Austrian and French tourists who make tloetéo come to Canada and then
up the small, remote reserves that even Canadm@ms labther to visit stand out to us,
even if the exchange is culturally awkward. We dlage Japanese tourists interested in

Native cultures, but not as many.
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13) In regard to your own cultural background, did you feel that there were
certain elements you could or should not write abaubecause sharing them would
be inappropriate?

Definitely. | could write about attending a potlatdut not about the potlatch itself.
Haisla spiritual beliefs are regarded as somethiggply private, to be shared only by
your family, clan and community. Discussing thenthwstrangers is like discussing
your income or your last colonoscopy — distastefntl something only low status

people would do.

14) Were there any important coming-of-age novelshat you read in your
childhood?

The curriculum at the time was limited, so the oimeschool were usually Judy Bloom
or S.E. Hinton [The Outsiders]. We also read Catechdhe Rye and Anne of Green
Gables, but | was really into horror for most of ehildhood, so was reading a lot of

Stephen King, Clive Barker and Eric McCormack.

15) Where do you see yourself going? Do you haveyaplans for new writing?
At the moment, I'm coming to grips with the firstages of perimenopause, and its
effects on my short-term memory (or lack therebfpok for granted being able to hold
entire novels in my head and play with them but ndvave sticky notes to remember
what | went upstairs to get. | think whatever | Wwaosn will have to be short.
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Characteristics Ravensong Monkey Beach

1 | Hero or heroine featured

2 | School as frustrating element

3 | Conflicts with persons of authority

4 | Wanderlust, exploring the world

5 | Learning process begins in new Begins earlier Begins earlier
environment

6 | Protagonist’s abilities tested -

7 | Protagonist's personality and Occurs already at | Occurs both at hom
attitudes re-defined home and away from

home
8 | Only years of formation depicted

Table 1. Characteristic Features of Bieklungsromarand Coming-of-Age Narrative

e
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lii) Character Constellations

Ma-ma-oo « Ba-ba-oo

v

@ @e (Trudy)

Albert (Al)

Gladys

Michael (Mick)

Cathy (Cookie)

v

@ @ Tabitha (Tab)

Figure 2. The Hill Family (Lisamarie is unaware of the fact that Mick is her biological father)
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German Abstract / Deutsche Kurzfassung

Die vorliegende Diplomarbeit beschaftigt sich mar do genanntecoming-of-
age Erzahlung in literarischen Werken indigener kaseler Schriftstellerinnen. Der
einfihrende Teil dieser Arbeit beleuchtet einige rifimgen, die sich im
Zusammenhang mit der Analyse indigener kanadistiteratur stellen. Der darauf
folgende Abschnitt widmet sich dem Begriff des gRihgsromans® in der
deutschsprachigen sowie anglophonen Literatur uggthreibt den Versuch, dieses
komplexe Genre zu definieren. In der Folge werdenler Literaturanalyse die zwei
Werke Monkey Beachvon Eden Robinson unBavensongvon Lee Maracle unter
Einbezug der zuvor genannten Aspekte untersucht.

Ein Literaturwissenschafter europaischer Herkunights sich mit einigen
Herausforderungen im Bezug zur Forschung indigeinarke konfrontiert. Diese
Schwierigkeiten ergeben sich teilweise aus der elste der Unterdriickung der
genannten Volker durch europdaisch-stammige Siadber der Gefahr, diese Art der
Kolonialisierung durch ein Aufzwingen literaturksither Meinungen zu wiederholen.
Teilweise  wird Forschern  europdischer  Abstammung chau Misstrauen
entgegengebraucht, welches aus der wiederholtebhedegten Aneignung indigenen
Kulturgutes durch nicht-Indigene resultiert. Dieeabgenannten Herausforderungen fur
den Literaturwissenschatfter sind also (selbst waehte) Konsequenzen politischer und
sozialer Ereignisse der Vergangenheit sowie dere@®&grt. Ein stetiges Hinterfragen
der eigenen Position in diesen postkolonialistischélkerbeziehungen und die
Bereitschaft, seine Recherchen vor sich selbstingigenen Vélkern verantworten zu
konnen, stellen Ansatze zur LOsung des Problems ldar ersten Abschnitt der
Diplomarbeit wird die historische Entwicklung disseVerhéltnisses in ihrem
entsprechenden Kontext beleuchtet.

Die Verwendung des Begriffes ,Bildungsroman“ alsen@&bezeichnung
gewisser Werke indigener Autoren und Autorinnenlcthwe sich aus den schon oben
kurz erlauterten Schwierigkeiten offensichtlich gdeoblematisch erweist, wird im
zweiten Teil der vorliegenden Arbeit kritisch urstiecht. Dabei wird das Augenmerk
insbesondere auf die geschichtliche EntwicklungseieBegriffes gelegt sowie das
Aufkommen einiger Subgenres erdrtert. Diese Begtdfinition dient der spateren
Analyse der Werke Robinsons und Maracles im Kondextoming-of-ageErzahlung.

Es wird nachgepruft, inwieweit der deutsche Begiér Beschreibung dieser Werke



140

gerecht wird und ob jingste Neologismen des Engdismicht passendere Definitionen
fur beide Romane liefern.

Schlief3lich wird im dritten Teil der Diplomarbeitinachst eine Einflihrung zu
beiden Romanen gegeben, wobei auch ErzahlstruktuiesErzéhltechnik analysiert
werden. Eine detaillierte Betrachtung der von navar definierten Charakteristika der
coming-of-ageErzahlung stellt den Grol3teil der Arbeit dar. HeErwerden Aspekte wie
Personenkonstellationen oder Initiationsriten bellin sowie die psychischen,
emotionellen und sexuellen Entwicklungen beidert&yonisten untersucht und im
Vergleich analysiert.

Durch die literaturkritische Betrachtung vdtavensongund Monkey Beach
werden jene Herausforderungen augenfallig, dengm die Protagonisten Stacey und
Lisamarie wahrend ihrer Adoleszenz stellen mis§gase werden sodann mit den
charakteristischen Aufgaben eines jungen Menschetraditionellen Bildungsroman
verglichen. Die Analyse zeigt, dass der ,indigenldiigsromanper senicht existiert,
wohl aber eine abgeanderte Form, welche durch rigstee, kulturelle und soziale
Phanomene gepragt iRavensongind Monkey Beactkdnnen daher alsoming-of-age
Erzahlungen angesehen werden, die sich als einenst@ndige Form des

Bildungsromans verstehen.



